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Abstract

Conducting research on the qualities of children’s literature on a continuous
basis can serve as supportive reading materials for children’s literacy
development in the country. But, unfortunately, there is no research work on
this critical issue in Ethiopia. Therefore, the productive competence of the
books for the development of knowledge and language acquisition skills in
children still remains little known among policymakers, implementers,
scholars, and those concerned. The main purpose of this study is thus to
explicate the productiveness of children’s storybooks written in Amharic in
the last four decades using the major literary criteria in reflection on the
fundamental concept of “children’s realities,” including ‘age-stage, proposed
by scholars from different but most closely related fields of study in the social
sciences and humanities. Data are collected based on critical reviews done on
28 randomly selected children’s story/folklore books.

Key concepts: children’s literature, genre-types, folktale/story, support
reading books, quality book

1. Introduction

The flaws in a sizable number of children's story (folklore) books that have
been released in the Amharic language for supplementary reading are what
this paper is primarily concerned with. Beginning in the early 1990s, flaws and
ineptitude were discovered in mass-produced children's story-books, which
made it difficult to meet the demands of children at different ages in terms of
growth and basic needs, such as curiosity and enjoyment.

The reason behind the undertaking coincides with the idea stated by Temple,
Martinez, and Yokota (1994:10-11):

Children’s books are worthy of serious study because the education of
children warrants society’s best energies. Good books will help children by
making them literate, giving them knowledge of the world and empathy for
those with whom they share it, offering them stories and images to furnish
their minds and nurture their imaginations, and kindling their appreciation for

" PhD, Academy of Ethiopian Languages and Cultures, AAU: bayleyegntasew33@yahoo.com




128
Defects on Children’s Amharic Story-Books in Ethiopia

language used well. Given such worthy goals, such literature deserves
attention and respect.
In theory and practice, quality literature books include:

e Help children improve their reading and writing skills while giving
them insights into aesthetic or artistic values.

e Enrich children’s future lives by stimulating their cognitive
development, linguistic and literacy skills, etc. (e.g., Bauman, 1982;
Bjorklund, 2001; Graham, Matthews, and Eslami 2020; Cer, 2016;
Ellison, 2019) and, thereby, contribute to their acquirement to
personality development of critical thinking and culture that “nurtures
an appreciation of oneself and the potential for understanding and
appreciating others” (Ellison, 2019: 249).

e Improve children’s reading habits and life experiences while enabling
them to make sense of what it is to be human, help them understand
the world around them, and give ways for children to receive important
messages (Sinan, Demir, and Dogan 2017: 134).

e Build up their personal values through happiness by:

a) Developing their imagination and inspiration and mediated experience;
b) Understanding and instilling cultural values and familiarizing heritages;

¢) Teaching moral reasoning, and encouraging their literary and artistic
preferences (Carl and Carol 1999: 3-4).

From the perspective described thus far, it is regrettable that popular books are
having an impact on children's future propensities for loving the arts and/or
linguistic development in addition to cognitive and linguistic development.
The objective of this research article is thus to show the defects and
deficiencies of the children’s literature products in question with little (or no)
merit to the acquisition of the most important properties.

A paucity of research has shown that children's literature has been overlooked
by scholars, resulting in a lack of study in this field (e.g., Cer, 2016; Bauman,
1982; Bjorklund, 2001). As a result, many storybooks published for children
in the past forty years suffer from the flaws of poor literature. This is a
complex issue that has serious consequences. Parents are compelled to
purchase books for their children, even though they may lack wvalue.
Meanwhile, children struggle to engage with such unappealing books, which
not only slow their linguistic and cognitive development but also make them
dislike reading altogether. Therefore, it is crucial to identify the factors
responsible for this problem and understand the characteristics and trends in
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children's literature over the past forty years. This paper thus aims to
contribute to the development of children's literature since no relevant studies
have been conducted before.

The central question seeking an answer appears to be: “What characteristics
attribute a book to be classed as a good or a bad children’s literature book?”
Following this, the major assumption lies in the basic idea that “the types of
children’s literature books missing their target addressees and with no
purposes figure out as inappropriate for children. Authors/artists who do not
know the reasons for writing children’s books and whose subject matters,
genre types, plot types, characters, and messages (moral values) do not fit
children. Children’s literature books produced with no knowledge and skills
about children’s realities are setbacks to exhaust rather than invigorate
children’s literacy skills and their cognitive and linguistic development levels.

2. Conceptual Framework

The term “children’s literature” embodies the details when the conceptual and
practical applications rest on the interdisciplinary perspective, which is
commonly shared by leading scholars from different, but closely related, fields
of study in the social sciences and humanities, including developmental
psychologists (cognitive theorists) (e.g., Bjorklund, 2001; Vigotsky, 1985),
folklorists (e.g., Ben-Amose, 1971; Dundes, 1980; Bauman, 1986), linguists
(e.g., Bell, 1991), literary critics (e.g., Tucker, 1999; Hunt, 1999), and
children’s literacy educationalists like Paris (1997) and Cer (2016). The
concept of “children’s literature” refers to ‘literature that is exclusively about
children or aimed at children.” It concerns literature that involves ideas,
relationships, and language that are often seen as simple and can teach moral
lessons.

Next comes the broader term “children’s literature.” There are many different
definitions of children’s literature, even varying definitions for literature and
children. The definition of the term seems to have been still open to
controversy. In the views of Hillman (2003), some think that children’s
literature could be defined simply as ‘books for kids,” while others say that the
quality of literature depends on the eyes of the beholders - of individual
perception. Others consider children’s literature to span the age group of birth
through 18. Others define and study “children’s literature books” based on
their genre-types by grouping texts with similar characters, communicative
value, style, form, content, etc. Some see it in terms of the supposed purpose
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or relationships between the writer and a particular reading audience, children
(e.g., Lesnik-Oberstein 1999). As noted by Lesnik-Oberstein:

The definition of ‘children’s literature’ lies at the heart of its endeavour: it is
a category of books the existence of which absolutely depends on supposed
relationships with a particular reading audience: children. The definition of
‘children’s literature’ therefore is underpinned by purpose: it wants to be
something in particular, because this is supposed to connect it with that
reading audience— ‘children’—with which it declares itself to be overtly and
purposefully concerned (Lesnik-Oberstein 1999:15).

Children's literature also denotes genre-types and ideas ... exclusively created
for children as the target audience” (Livingston and Brown, 1999: 3-4). Here
in the citation, ‘genre-types’ refers to the familiar oral forms of children's
folklore that are “shared expressive behaviours of children,” or, in other
words, traditionally formalized play activities that are engaged in and
maintained by the children themselves. As defined, “genres in literature are
categories of writing recognized for their patterns of organization, their style,
and their effects on readers. Genres matter for they are the rules of the game”
(Temple, Martinez, and Yokota, 1994). As perceived, the genres of children’s
literature include myths, legends, folktales/tales, fairy tales, fables, riddles,
stories, narratives (narrative: prose utterances with a sequential plot that may
be fictional or nonfictional), songs, poems, wisdom sayings, proverbs, and so
on. Worthwhile at this junction would be to take a look at the concept of
“tale/folktale” and its relation to the term “story.”

As defined by one of the leading folklorists, Tucker (1999: 194), “The tale, or
folk tale, as it is more properly called, is a story with traditional content that
has a certain kind of plot structure is clearly recognizable, from the ‘once upon
a time’ beginning to the ‘happily ever after’ ending.” And as defined in Aarne
and Thompson’s Types of the Folktale (1961: 311), “folktale” can refer to “a
form of folk narrative ... told primarily for entertainment, with an emphasis on
action and adventure within a fictional framework.” As such, “The folk tale ...
has both simple and complex forms.” As explained by Stith Thompson,
traditional prose tales have been “handed down from generation to generation,
either in writing or by word of mouth” (1946: 4). The term “narrative” (as a
more general term) includes folk tales/ tales, stories which are relatively short,
entertaining narratives that follow traditional patterns. That being so, tales for
two to three-year-old children tend to be quite short for reasons of knowledge,
language skills, and attention span. However, tales (or stories) for some four-
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and five-year-old children can go on at more length than the first one (Knapp
and Knapp, 1976:195).

In general, children’s literature is the sum totality of spoken and written forms
of folklore products created with artistic (aesthetic) concern that contribute to
the development, interests, needs, pleasure, emotions and ideas of individuals
between different age-stages (Lukens 2003: 24-27; cited Shaw
1966).Perceived as such, the concept of ‘children's literature’ subsumes the
term ‘children's folklore’ as the broadest term ‘text’ (written or spoken form)
subsumes multiple forms of oral folklore and written literature as well as
informational reading books (Bell 1991: 162-163). In this connection,
understanding the meanings of “textbook™ (also “instructional book’) and
“trade/support reading book” would be of use to make out the difference
between the usages and purposes of each category. Thus, as aptly noted by
Carl and Carol (1999: 2-3):

The purpose of choosing trade book rather than textbook for children’s
literature is because both of them have different meanings. ...Textbook by
design and content, is for the purpose of instruction. Textbook is used by
every school in order to use it in classroom or as instructional media. In
contrast, a trade book, by design and content [is] primarily for the purposes of
entertainment and information. The important thing is that parents, teachers,
and children should notice about the quality of book itself.

Herein the above citation, the concept “quality” has greatly “to do with
originality and importance, ideas, imaginative use of language, and beauty of
literary and artistic style that enable a work to remain fresh, interesting, and
meaningful for years and years” (Ibid.).

Now, let us move to the theoretical (also methodological) stances commonly
shared among the scholars from the most closely related disciplines mentioned
so far. In history, children’s literature has continued to draw the attention of
folklorists, literary theorists, linguists, cognitive theorists and educationalists,
especially, experts in the field of children’s literacy education. Like children’s
literacy education, children’s literature has located itself in the midst of the
fields of study in the social sciences and humanities (Hunt 1999:2). Therefore,
the diverse generic types of children’s literature have remained the object of
scholarly attentions ranging from cognitive theory/developmental psychology,
folklore and literary theory, to linguistics and to children’s literacy education
(e.g., Bjorklund, 2001; Vygotsky 2004; Bruner 1986, 1990; Chall, 1983;
Nelson 1989; Bauman 1982, 1992; Tucker 1999; Snow and Brown 1999; Bell



132
Defects on Children’s Amharic Story-Books in Ethiopia

1991; Aguilera 2008; Cer 2016; Snow and Mathews, 2016; Kurkjian et al.,
2007), so to make mention of a few among many others. Developmental
psychologists strongly emphasize on the importance of preparing books for
children at different age stages to consider:

(1) age-appropriate thinking or cognitive’ development level that refers to
children’s knowledge bases and experiences within specific social-cultural
contexts, including environmental settings with resources (e.g.: Bjorklund,
2001:19-20; also see Vygotsky2004; Nelson, 1996; Bruner 1986, 1990; Chall,
1983);

(2)“age-related aspects of language development level” that refers to the five
language acquisition development stages; namely:(a) phonological
development; (b) morphological development; (c) syntactic development, (d)
semantics development, and (e) pragmatics that implies an actual use of
language in a specific social-cultural context.

(3) qualitative changes that refers to changes in children’s thinking and
linguistic acquisition level at different age stages that are ‘qualitative’ in kind,
but, not ‘quantitative,” simply because they are not a matter of amount or
rapidity (Bjorklund, 2001: 19-20).

The basic principles provided by developmental psychologists are grounded in
the culturally embedded or constructed age-oriented norms and rules
governing folklore performances in the history of every society with entirely
(also partially) oral cultures (Goody, 1992: 12-20; Kellog 1973: 55-66). Thus,
the methodological principles link up with the theoretical insights of different
scholars in the most closely related disciplines: folklore, literature, linguistics
and education in general and children’s literacy education in particular.

Folklorists strongly emphasize the qualitative difference between the worlds
of children from the worlds of adults in many respects so that the scholars
classify folklore broadly into the adults’ and children’s folklore/lore’ (Bauman
1982, 1992; Tucker 1999). The principles have long been put in practice
crucially involving essential elements of literature and oral performance by
drawing on “the resources of linguistics and, more specifically, those branches
of linguistics which are connected with the psychological and social aspects of
language use: psycholinguistics and sociolinguistics” (Bell 1991: 13; also see
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Bauman, 1992:12). It would not be difficult to understand how children’s
literature is an interdisciplinary subject area. It might be for this reason that
leading scholars like Hunt (1999) noted by saying:

‘Children’s literature’ has not become the ‘property’ of any group or
discipline: it does not ‘belong’ to the Department of Literature or the Library
School, or the local parents’ organisation, etc. It is attractive and interesting
to students (official or unofficial) of literature, folklore, education, library
studies, history, psychology, art, popular culture, media, the caring
professions, and so on, and it can be approached from any specialist
viewpoint. Its nature, both as a group of texts and as a subject for study, has
been to break down barriers between disciplines, and between types of
readers (Hunt, 1999: 1).

3. Methods
3.1. Data Sources

The necessary data evaluated in this contribution builds upon critical readings
conducted on 24 folklore books. I picked up representative books intended to
reflect on their (de) merits. As was indicated in the introductory section, the
overall number of literature books for children published in the Amharic
language for the last 40 years might rise to no less than 350. If it were not for
time and space limitations, examining all the supporting reading books would
have been important. However, almost all the reviewed books share a similar
flaw; therefore, dealing with a number of representative books picked at
markets on a random basis would suffice to explicate the weaknesses
omnipresent in all of the texts. For this reason, all 24 books selected and
reviewed contain more than 150 different genre-types of folklore text. As
shown, epigrammatic and qualitative data drawn from each of the folklore
texts are listed in table form in parallel to each measuring criterion, followed
by descriptions, analyses, and interpretations. Only 6 out of the 24 books
suppose young children at kindergarten (kindergarten) level as their target
audiences, when the remaining 22 books have been published with no
indication of to whom they were devoted.

3.2. Analytic Framework

Scholars have continued to separately and commonly provide us with
alternative methodological approaches to the study of children’s literature. Of
course, it may not mean that it is impossible to investigate children’s literature
relying on a single theory or a method if the end results do not lead one to
failure or arrive at inadequate, partial results (Dundes 1986). Dundes (1986)
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strongly advises that in order to avoid such weaknesses, researchers involved
in such critical social and cultural issues need to craft or adopt an integrated
interdisciplinary approach for successful achievements. Taking this into
account, the researcher employs a context-centred interdisciplinary approach
by combining the basic literary elements upheld for a long by literary critics,
linguists, and folklorists (e.g., Tucker, 1999; Bell, 1991; Dundes, 1986;
Bauman, 1992) in harmony with the essential principles advanced by
cognitive theorists (developmental psychologists) (e.g., Bjorklund, 2001) and
the best practices involved by literacy educationalists (e.g., Cer, 2016, Carl
and Carol, 1999).

Children’s literacy educationalists use literary criteria for evaluating the
quality of a book for children, including a well-constructed plot (the sequence
of events showing characters in action), worthwhile content and theme,
credible or convincing characters, characterization, point of view, appropriate
style, attractive format and design, and didactic attributes. As such, these
defining characteristics of a text should conform to the concept of child
reality: nature, interests and needs, and their perspective (Huck 1964, Cer
2016). Along with this, a text should be understood, analysed, compared, and
interpreted in context (Dundes, 1980: 19-32; Ben-Amose, 1993: 210-212). As
noted by Ben-Amose (1993: 210-212), “the meaning of a text is its meaning
in context. ... A valid interpretation is an interpretation of a text in context.
Pragmatically, context is the interpretant of folklore.” Socio-cultural
psychologists like Vygotsky (1985, 2004) and prominent applied linguists like
Bell (1991) strongly stress the relevance of understanding texts within specific
socio-cultural contexts. Interestingly, Ben-Amose (1971) and Bell (1991)
provide us with the following seven specific-context criteria, which are often
expressed in question forms of use to validate and determine the quality of a
text from interdisciplinary perspectives:

1. Why? This concerns the intentionality: the underlying reason, the factor,
motivating the writers to prepare the literature books for specific readers.

2. What? This implies age-sensitive subject matter: theme, content, idea, etc.
contained in text- types, for example, varieties of genre of children's folklore
such as riddles, stories, examples, narratives, folktales, fairy-tales, legends, etc.
3. [for/to] Whom? This denotes the target audience (addressee) together with
age-stages — physical, linguistic and cognitive development levels or
children’s realities: needs, interests, nature and perspectives.

4. Who? The question refers to the writer’s/speaker’s knowledge about the
background knowledge (cognitive level), linguistic capacity, experiences, of
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the intended addressees’ realities at different age-stages. It also implies the
writer’s/speaker’s knowledge about the text-types (genres), skills and
competence in the how of orderly sequencing the essential elements of the
language: the phonological (also phonographic), lexical, syntactic, semantic
and pragmatic aspects.

5. When and Where? When refers to the time of communication realized in
the text and situate it in its historical, socio-cultural, context or in
contemporary, in recent or remote past or in the future. Likewise, Where refers
to the place of the communication; the physical location of the communicative
event realized in the text. So, when and where together create the settings of
the text-type. As such, “the setting of a story - its location in time and place -
helps readers share what the characters see, smell, hear, and touch, and also
makes the characters’ values, actions, and conflicts more understandable”
(Wisniewski 1996: 87).

6. “How?” This implies: (a) the cohesion: the ways how the words, clauses,
sentences hold together in the text and coherence or the how of binding
together the propositions; (b) the manner of delivery - the medium of
communication, the style(s), the modes of representation including the verbal,
non-verbal, visual, writing/speaking, the form/structure, the ways how a
folklore text/genre is presented or composed in written/oral form. It also refers
to acceptability, meaning the way how the reader/listener takes it.

7. [for] “What Purpose?” This refers to the purpose for which the text-type
was produced, the illocutionary forces of the writing/speaking, the primary
functional uses of the message encoded in the text-type: the moral/ethical
values the author wanted to convey to the intended audience through the text.
It is about relevance or what is the text for.

Interestingly and importantly, Bell strongly underscores by saying, “The seven
defining characteristics, the set of standards of text, apply to all written or
spoken text types with communicative values. Each of the seven standards is
essential. ... Failure to comply with one of them results in failure overall. A
text which lacks any one of these characteristics is not a text but merely an
aggregate of words, sounds or letters.” (Bell 1991: 7-8, 163-168). Thus
conceived, the measuring criteria are crafted or modelled by integrating the
major literary standards principles and the fundamental principles linked to
age-centred-cognitive and linguistic development levels of the target readers
as well as the authors’ knowledge and skills about the background knowledge
of their intended addressees.
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If a book satisfies the following criteria, it is a good children’s book: expands
awareness; gives children names for things in the world and for their own
experiences; takes children inside other people’s perspectives and lets children
develop confidence. It broadens children’s understanding of the world and
their capacity for empathy and provides an enjoyable read that doesn’t overtly
teach or moralize. Many children’s books turn out to be about something—to
have themes, in fact—and it is often possible to derive a lesson from them. But
if a book seems too deliberately contrived in order to teach a lesson, children
(and critics) will not tolerate it.

Good books tell the truth. Outstanding children’s books usually deal with
significant truths about the human experience. Moreover, the characters in
them are true to life, and the insights the books imply are accurate, perhaps
even wise. Good books embody quality. The words are precisely chosen and
often poetic in their sound and imagery; the plot is convincing, the characters
believable, and the description telling. Good books have integrity. The genre,
plot, language, characters, style, theme, and illustrations, if any, all come
together to make a satisfying whole. Good books show originality. Excellent
children’s books introduce readers to unique characters or situations or show
them the world from a unique viewpoint; they stretch the minds of readers,
giving them new ways to think about the world and new possibilities to
consider” (Temple, Martinez and Yokota 1994:10-11).

3.3. Data Analysis Procedures

Procedurally, the major tasks and activities move tracking mainly on the
following steps: (1) creating a set of measuring criteria based on the
understanding of core concepts, theoretical views, methods and best practices
available in the literature; (2) carrying out swift readings on the books to
classifying them by genre-types; (3) carrying out critical readings on each of
the stories contained in each of the books to collect primary data; (4)
processing, identifying and classifying the data using the measuring criteria;
(5) drawing out the common characteristics of the books for the later
discussion: analysis and interpretation.

4. Results and Discussion

This section presents the analysis and discussion in two sections. The first
section below focuses on the folktale books, and the section after it focuses on
the story books.
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4.1 The Folktale Books

The first analysis was done on three books by the same author, named Tesfaye
Sahlu. The interpretive data based on the seven criteria are given in Table 1.

Table 1: Annotated data on the folktale books

Author and Title

1+N&e AUA:: ANN +N4RT +LFPFFD - AEFI PHs ANNPFI P17649F (RVRF
¢ h&) (Tesfye Sahilu. Father Tesfaye and His Tales: Children! Today’s Flowers, Tomorrow's
Fruits).

240N &R AUN: 2 N&F AINFF NZA AAEF: -AEFIPHE ANNPFF P17 §4PF: : (BA+T
g k&) (Tesfye Sahilu. First for Fathers and Then for Children!! Children! Today’s Flowers,
Tomorrow’s Fruits. (The Second Book).

34ANGR ANUKR: = ANN +NEBT +LRFFD - AEFI PHE ANNPFI P17 §4PF: : (hét®
¢ h&) (Tesfye Sahilu. Father Tesfaye and His Tales: Children! Today’s Flowers — Tomorrow's
Fruits).

Criteria Interpretative data

Strength weakness
Why? Shaping the young generation
What? The 3 medium-sized books contain 31

folktales; Appropriately chosen subject,
themes, contents, ideas.

For whom Young “Children!” symbolized
as“Today’s  Flowers,  Tomorrow’s
Fruits,” but indefinite addressees/
audience in childhood period.

By whom Having good competence and
knowledge about children’s worlds
and of the genre-types.

How Text un-contextualized or otherwise. Best fitting and logically sequenced
Use of too long sentences and out-dated | plot types;

words; Imprecise and inconsistent use | Good characterization and image
of punctuation marks; No wuse of | formation/ pictures.

follow-up techniques.

Setting Best fitting settings.

For what purpose | Too much emphasis on moral/ethical
values.

Tesfye Sahilu, the renowned nationwide storyteller on TV programs, has
written four children’s folktale books, of which three are brought for review.
The genres, contents, and themes, the plots, the characters with their minds,
attitudes, and behaviours, and the pictures applied in the three books have
been appropriately chosen and fittingly presented to the background
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knowledge, experience, skills, capacities, and inner lives of the target
addressees.

33

As shown in the table above, the phrase “... Children! Today’s Flowers —
Tomorrow’s Fruits,” put as part of the book titles, it would be true to say that
Tesfaye’s intention includes young children symbolized as “Today’s
Flowers.” However, one can say that the books conform more to children from
age 7 than to those from ages 4 to 6/7 children. In each brief introductory note
of the books, the author seems to understand the functional values of the
folktale in the sense that it reads, “Folktale is told not only for entertainment
and jokes; rather, it is a dictionary that reminds us about past experiences
while also telling us about our future. It helps us learn from past deeds,
improve the present, and forecast the future.”

The tales evidently show the author’s knowledge and ability to write using the
grammatical codes of the Amharic language. Syntactically, phrases, clauses,
and sentences are sequentially ordered, which helps the plot actions be well-
constructed and cohesive. Characters are vividly portrayed with illustrations
that will help children easily make sense of the meaning of the narrated texts.
What makes Tesfaye unique from the other authors, writers/translators is also
the effectiveness of his unique style in interpreting and transmitting the core
moral and ethical values put immediately after the ending episode of every tale
that are often addressed in formulaic and respectful tones, often put as:

“ARAPTFU AET! AP TFUI!(OK! Children! Have you seen!) Have
you understood what the tale means to you?”

Saying this, he goes on drawing and interpreting the underlying meaning(s) of
the tale at hand. Then, he convincingly persuades the readers to learn from the
good and bad ideas, deeds, and acts of the antagonist dramatis personae
involved. Children’s literature functions by integrating social consciences
(senses of right and wrong). Concerning this, Tesfaye’s books achieved this by
presenting sound moral and ethical principles that were appreciated and kept
by society as a whole. But for all their merits, Tesfaye’s books are not without
shortcomings when seen, especially from the stances of cognitive theory
connected to ‘emergent literacy.” For example, according to one of the
distinguished scholars, Bjorklund, ‘emerging literacy’ takes on phonological
and morphological development aspects. We need to see the development of
word meanings in children’s reading materials. He says that “at about 18 to 24
[months], children know a few dozen words and begin putting them together, a
few at a time, into short sentences or phrases. ... Children are economical in
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their word choices, using only the concrete and high-information words
described as telegraphic, leaving all the ifs, ands, and buts” (Bjorklund
2001:284), whereas from age 2 to age 5, children’s language develops from
“baby-talk to adult-like communication” (Ibid. 278). If compared with this
seminal idea, Tesfaye’s folktale books show some flaws, such as:

1) Allowing the texts to take up a greater proportion of each page by making
the size of the pictures smaller and less profuse.

2) There is no exercise that could help to enhance the development of the
memories of the intended readers, to follow-up on children’s activities and
participation, as well as to reinforce a sense of story plot.

3) Inconsistency in the use of punctuation marks. Long sentences, many of
them containing more than 40 words, create constraints for children to
grasp and retain meanings. See, for example! The following sentence is
quoted in “At First for Fathers and Then for Children!! Children! Today’s
Flowers - Tomorrow’s Fruits” (Tesfaye 1966:14):

AL NUANTFI® P A POLA A@ U POLE LA TIC ARGS9V
ALTA ATLIILPC PP NI n1.2%2T NUNE Ath PAD- A8V
LA 91@-¢1 Cavld: “B%F UIC TA7 0 HAOFTT ACPT v-at 20 Gaoit
FALHT ATCHRTT WILNINT: TIC 77 “LOARFTT 22717 MA nNé-Tr9°
v i;'i“m HP LAN AfA AINTE® 198 PPS+ ®b&®T LOCLO-
(X7 VAR

As we see, the sentence contains 51 words that make up a paragraph. The
opening point of the quotation mark in the fourth line is left unnoticed.

The next group of books to be analysed are seven translated books. The books
and their flaws are summarized in Table 2.

3Cited in “0Av-at oot A200F aamo 1.92” (“The Rich Merchant Who Has Two Hundred
Horses”), 47 AA0F7F (70 AALTFI:- ALF] Pllds AL T P77 G427 (U-01s ook h&) (At First for
Fathers and Then for Children!! Children! Today’s Flowers - Tomorrow's Fruits (The
Second Book).
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Table 2: Data on translated folk-tale books

Author/Translator and Titles

Interpretive data

1Ny 8¢q: @emC 2 (87 kA 2009
(h & k') /Chuchu Begodana, Book No.2
(Dane’al, 2017 (GQ))

Page length: 65 containing 6 tales.

Lack of knowledge about the realities of the right
addressee.

Lack of knowledge about text worlds.

No definite audience.

[ll-structured lexico-syntax relationship.

Use of long sentences.

Ineffective in making sense of meanings

Full of typographic errors.

Failure in conveying moral values.

2.ttt TR AE RN F: - AN 9P
ALt  ARTNA (hCcmen 2009
(EC))/Tarat-Tarat Mets’haf Amist:
Happy Birthday for Anbessa: Book
Five (Ermias, 2017 (GC))

3. me&a+lt AABT (hCmPh 2009
(A A h) Sweet Tale for Children
(Ermias 2017 (GQ))

4. NAU AZTT ANTFR +LEF
(hcmph 2009 (AAh)) /The

wise shepherd (Ermias 2017 (GC))

Page length: 77, 78, 70, all in all with 14 tales.
Lack of knowledge about the world of the right
addressees

Lack of knowledge about text worlds.

No definite audience.

Lexico-syntactic elements badly related.

Use of long sentences.

Unproductive in making sense of meanings
Full of typographic errors.

Poor in conveying functional values.

Poorly designed and formatted.

5.8+t-aNNATSA

tLFHLT RS RATEPAR (§F+-
NN A718A 2011 (A Ah)) /Tarat-
Tarat and Riddles (Fnote-T’beb
Endale 2018 (GC))

Page length 34, with 3 tales plus 43 riddles.
Lack of knowledge and skill about genre-types.
No definite audience.
Clauses, words, and
structured.

Ineffective in making sense of meanings of texts.
Full of typographic errors.

Dull, dark illustrations.

Very poor in sending functional values of texts.

sentences  fragmentally

6. NPT O @1 +

+tm8E PAEF +lFF: - ABFT
APHEST MPA+IC (Noet 6@ +
2011(4x A h ) /Favourable Tales for

Children: Teaching by Entertaining
children (Besrat Ewnetu (2018(GC))/

Pointless intentionality.

Page length 75 with 5 translated tales.

Page length 34, with 3 tales, plus 43 riddles.
Lack of knowledge and skill about genre-types.
No definite audience.
Erroneously  structured
sentences.

Ineffective in making sense of meanings of texts.
Full of typographic errors.

Source language influences the target language's
structural use.

Poorly designed and formatted.

Dull, dark illustrations

clauses, words and
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In these books, we observe a lot of deficiencies at the phonological,
morphological, syntactic, semantic, and pragmatic levels of the language
system, as well as at the cognitive level, etc. For example, in “Chuchu
Begodana” (Dane’al, 2017):

“.. fahth 1EL AL Hae om0 (87 2009:-1): gU 0 “LL.
NANERIELT AL Ha @M A oo1Ad  INLOT IS PoLA®-
“UEDT ANde o4 COINLNE::

We find in Dane’al’s books a lot of deficiencies at the phoneme, grapheme,
and morpheme levels in every paragraph, as well as fragmentally constructed
clauses and sentences at the syntax and semantic levels. On every page of the
books, we find errors such as missed or lost alphabets in words, use of
possessives for place markers, use of singular for plural, use of active for
passive verb, use of definite for indefinite articles, or vice versa, incorrect
Ambharic language structure, etc. This means that the author imposed on
children to read the books with all their faults.

The books in this category also share the weaknesses of those in the first
category pointed out above. Each author does not indicate his/her specific
target audience or to whom the supporting reading material is intended to be
addressed. The same comes true in the book “Favourable Tales for Children:
Teaching by Entertaining Children” (Besrat, 2018). The book contains five
tales translated from English. Among the texts, the longest one runs to 21
pages, and the shortest is 11 pages. In the first place, the translator labels the
texts as 'story"” when the genre type represents a ‘tale’. This shows a lack of
knowledge about the subject matter the translator was dealing with. He also
lacks one of the most required pieces of knowledge about the target reader to
whom the book is intended to be delivered from the outset. As a result, the
deficiencies made the translator ineffective
in conveying the driving forces or the e

underlying messages of the texts. Consider D T Aty T v oaT MM
for example, the way in which the B o ol s s s
translator tries to convey the message of J§ "<~ = *=

Hl5ws Ahaw’/The Shepherd and the
Wolf” (Besrat, 2018) by asking the readers
to translate a short poem written in English
language into Ambharic language. “av-7%

Figure 1: A picture of a page from
Besrat (2011:17)
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LA (Vld: AAAAT PHLANDT PICL-A/RNIIPINCY) T9°VCT NATINHE T9°
ATRYLNTAD  RLATLAU AGI° ITood WHNTU- IToo?® @f  A%ICE
Ao +C9° NG ”

“The man who is wise,

Doesn’t defend himself with lies.

Liars are not® believed, forsooth,

Even when liars tell the truth.

“PPoo’ @NT LaFT PARTE FCIOPTF 07 WILTLIHAD K LAT LAY
Wise (PLH) = NAV /a0+PL

Defend (£:4.°72) = avhahA

Lie (Ag) = aoPh-H (0t

Lair (1.£C"%) = o-G9°

Believe (A1) = “9av7%

Forsooth (6:"'CA-H) = CA®-71/¢9°C” (Besrat 2018: 52-53).

Besrat provides dull pictures that make it very difficult to make distinctions,
thus repelling children. All the more, the translator avoids translating the
didactic attributes encoded in the text of the source language into the Amharic
language; rather, we see him putting the burden on the reader children, and
that will have a negative impact on their interests and habits of reading books.
The point reminds us of Huck’s remark noted as “children are quick to resent a
book in which the style of the author is a patronizing (demeaning, denigrating,
belittling, superior) one. There is no reason to talk down to children today, for
the world is speaking up to them” (Huck, 1964:469). The books consist
entirely of clichés, coordinating conjunctions and appositions, bad
proofreading, and distracting numbers of typos.

In sum, severely impaired with multiple defects, the books will have negative
impacts on children’s reading comprehension, span of memory, and speed of
learning meanings at the phoneme, phoneme-grapheme and morpheme,
syntactic, semantic, and pragmatic levels.

* 7 should be printed as °1.

> The word unnecessarily repeated in a sentence.
8 Spacing between the two words.

"9 ov- should be printed as N7Fav-,

8ga-+ should be printed as #A+-.

9. should be printed as 4.

%42 should be printed as APC.

g should be printed as 4.
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The texts are not written in accordance with the principle of appropriateness
for children of different ages. They fail to give priority to children’s realities:
interests, needs, nature, perspectives, development levels, etc. which are the
most basic functions of children’s literature. Perhaps, the defects might
coincide with the words stated by Erkan Cer (2016) as:

“Texts which are inappropriate for the child’s linguistic, cognitive, personal
and affective development and his nature and which do not address to the
child’s interest and needs, and which do not reflect his perspective may create
barriers between the child and the book from early years, that is, they may
dull children’s desires to bond with a book. Reflecting the child himself and
reality of life in books by adapting them to child’s level is quite important
because children must not have difficulty in receiving while performing those
affective, cognitive and behavioural actions” (Cer 2016:78).

In all cases, the books appear inappropriate for beginning children-readers to
learn linguistic skills and reading comprehension. In most cases, we find
everywhere subject-verb disagreement. Development of learning to read and
reading comprehension demands integration of meaning across words,
sentences, and passages relies on the component skills at each of these levels
for the construction of meanings: (1) at word level which is one of the most
essential the components of comprehension and children’s literacy skills; (2)
comprehension at sentence level requires the processing, storage and
integration of a variety of syntactic and semantic information; and (3) at text
level where two fundamental components in children’s developing
comprehension are identified crucial for establishing coherence, inference-
making and understanding information from different parts of the texts such as
themes, main ideas (Paris and Hamilton. 2009:.39). The books should have
been designed from the perspective of syntactic development since “the
question central to a language has been the acquisition of syntax” (Bjorklund
2001: 282-283). However, the writers/translators and illustrators fail to
develop children’s knowledge of sentence structure or grammar, which is
cognitively held as one of the essential principles important to developing
children’s literacy skills. So in these cases, the authors/artists should question
themselves when they produce the books aimed at helping children of
different ages make sense of the messages and eventually discover the
underlying rules of the language. Thus, focusing on young children’s syntactic
development of negatives, questions, passive sentences, and relating events in
sentences would have been useful in the production processes of the books (Ibid.).
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The third group of books analysed contain 6 books published by Mega
Publisher and Distributor Co. The books and the interpretative data are

presented in Table 3.

Table 3: Data drawn on Folktale Books Published by Mega Publisher and Distributor Co.

Author and Title Criteria Common traits of the books
1.3 +4+7 +4F:: tah: - Intentionality | Not spelt out
eTh 7A3 (2007 A .h.h)/Mega | What? Folktales (genre-types
Taratr Tarat. Terraki (Narrator), misplaced)
Yonas Geleta, Third Book, (NA), For Whom? Age unconsidered;
Mega Publisher and Distributor, target reader
Publishing Co., 2015 (GC). mismatched
2. Fgct E9c4R:: téeh: - | By Whom Novice/inexperience
tak Eafoi 5 +4FF- NhE writers, incompetent
AT meFam@Fi M@y AA ST How Incoherently composed
hhése (method) sentences.
SAR /R a/mUNc: : (PAU T
Inflated everywhere
gi)u -:n,+=r'=% 0 ePF BAT: Witl’% typographic errors
tohs - ANBA RHY A/SAT leaving words
a9 R g W44 D meaningless
SA/R /e A/mMUNC: : (P AU Long sentences far from
na) s the children’s
4. mNM &8 +LF +LF PRAS comprehension capacity
A9 d  (enn 2007(EC))/ Tarat- Fragmentally arranged,
Tarat Mets’haf Amist; Book Five weak, plots of the tales
Badly drawn pictures in
blue, brown and dark
colours.
Setting Inadequately  situated

into the social-cultural
contexts and
environmental

resources
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(T’bebu, 2015 (GC)) (+Pech Purpose Ineffective
NéA:E NGA) T AN FmET
Ahé&4& e

SAR At/ a/mUNC: : (PAU T
na)::

5.HYN ANCY 9 : 2008 : D LP
ALm:: AA/N ANN: - I KA JFMY
Ahé44 2 JAR /R A/mMUNC:
(P AT NF):

6. 87 hA 7N 2009: : FE
nNtLes: -emL 2 : A8N ANN: - I
h & g AN&4& 2
IA/R /R A/MINC: : (P AP
Nt

Figure 2: A picture of a page from
MegaTaratoch, 3rd Book (2007:13)

The books published by Mega Publisher
and Distributer contain 28 folklore
materials. The writers are assigned as
“narrators” as if the texts were intended for
film, video, CD, DVD, or radio production.
Besides, the books produced are severely
plagued with ineptly arranged plot
structures, errors of prepositional usage,
subject-object, predicate relations and
inconsistencies in the use of verb aspects
such as irregularities in present, future and

past times, long sentences corrupted with
blurry and foggy pictures in black, brown,
and blue colours. Moreover, the writers do

not know to whom they had written the books.

This implies that they lack the background knowledge, experiences, skills, and
linguistic and cognitive development levels of their respective target
audiences. This also shows that the books cannot help children develop their
literacy skills and reading comprehension.

of the older children, who

The writers seem to have overlooked the younger age group in favour

can participate more fully in the childhood

period of life (underground).

meanings of stories.

Ambiguous sentences that do not help children make sense of the
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e Lack of grammatical relationships between the words, clauses and
sentences in the grammatical rules of Amharic language that will
create constraints for children to grasp and retrieve denotative and
connotative meanings and messages. The deficiencies create
formidable obstacles.

e After all, the whole meaning of the texts cannot be spelled out in actual
written texts unless they are situated in the actual contexts of the actual
uses of the communities.

4.2. Story Books

The story-books reviewed in this sub-section are characterised as original
works and translations into Amharic from other source language(s). The word
“story” is “a general term that indicates a verbal account with some sequential
development; one event follows another, and characters experience major or
minor changes. Among the youngest narrators, ‘story’ is often the best term to
use. All legends and tales are stories, but not all stories lend themselves to
classification by traditional folkloristic categories” (Tucker, 1999:194).
Schiffrin also notes that story-telling facilitates the socialization of children
into the cultural-social roles of their society and the acquisition of their
literacy skills. Story-telling/reading provides important scaffolding for the
social roles and behaviours appropriate to schoolchildren. Hence, “the form of
our stories (their textual structure), the content of our stories (what we tell
about), and our story-telling behaviour (how we tell our stories) are all
sensitive indices not just of our personal selves but also of our social and
cultural identities” (Ibid.).

Table 4: Data drawn on the story-books

Author and Title Criteria Interpretative data

Dr. Alem Eshetu'? Intention (Reason) | To kindle children’s minds, develop
leamt o3+ AAF? (3A9P their  cognitive levels, provide
AA+ @pHp 2009) (“What enjoyable reading, enhance their
Shall I Feed My Cat? reading skills

Together with these five works, the author has contributed more than 10 reading books for
children.
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Kindergarten level (Alem
Eshetu, 2017 (GC))

2. “4r 5 7@+ (Me and
My Dreams) Kindergarten
level(Alem Eshetu, 2017
(GQ))

37430 s a5 AMF
mrp FLAF (YA PRA K
2005 EC) (The Trumpet-
Man and other Best Tales)
(Alem Eshetu, 2013 (GQ)).

45p BNT ALNRFE -
AFTFIR P HITE  FLDF
(g A9 ARk P H P

2003)(Mr. Hyena and His
Neighbours and other
Tales(Alem Eshetu, 2011
(GC))

50nmHIEC (FAP
AR+ @mpHp  2009)

(The Restless Hyena
(Alem Eshetu, 2017
GQ))

What? (content,
theme, action)

Stories by genre-type but
misconceived as folktales. The
story books contain 10 stories, all
with no participatory strategy
(exercise) for

development

memory

For Whom?

Children at kindergarten level

By Whom

Author with little knowledge of the

principles about

developmental

children’s

How? Modes of
presentation

aspects, realities/worlds

Length of one story covers 20 to
24 pages

Typographic errors make words
and sentences meaningless.
Paragraphs composed of long
sentences far from the children’s
comprehension capacity.
Fragmentally arranged plots
Domination of the
intonations and point of view.

writer’s

Setting

Convincingly situated into the
culture

Message, purpose

Possible to derive lessons from
the stories.

Table 4 presents books by a renowned author and translator of children’s
books, Alem Eshetu. Interestingly, the author seems to be aware of the need to
produce quality books for children. He noted in the introductory section of Mr.

Hyena and His Neighbours ...

i3]

Storybooks are important not only to entertain children and make them enjoy
but beyond that they help develop their cognitive levels, and know about their
respective cultural background, environment and society. Besides what
children are able to learn basic education in primary school grades, carefully
designed and written supporting reading story books for children help them
identify alphabets, recognize sentence structures, and learn more about the
use of punctuation marks in practice. ... The storybooks also help improve

the children’s reading and writing skills. ...

teachers and parents must always assist the children (Alem 2003: iii-iv).

To achieve such purposes,
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But, ironically, Alem’s books suffer from multiple weaknesses at the
phoneme-grapheme, word, and syntactic levels that will have negative impacts
on the development of children’s literacy skills. For example, the books
commonly reflect the following problems:

(a) Phonographic errors recurring on every page and incorrect use of words
that deject beginning reader-children to easily make sense of the right
meanings.

(b) Fragmentally constructed plot actions, episodes, and events that will be
constraints for beginner readers to understand the meaning of text
structures.

(c) Long sentences with words from 20 to 27 that will be difficult for children
to absorb or remember the text messages.

(d) Page length of each story that does not match the capacities of the intended
reader.

Although the genre type of the texts contained in his books represents a
“story,” Alem perceptively recognizes it as a “tale.” Rather than being a
traditional folklore type with no identifiable author, Alem’s stories represent
literary works produced based on his own imagination. This proves that the
writer lacks one of the most required knowledge and skills about what genre
types or subject matter he had been dealing with and the modes of
representation he should follow as well as the how of conveying the
underlying reasons, illocutionary forces, for writing the books to the target
readers.

In“gaot 3 923 AANA+” (“What Shal 1 Feed My Cat?”) and “A i1 7
2%+ ”(“Me and My Dreams”),we see character developments. In “What Shal
I Feed My Cat?” the main character, a four-year-old child named Mamush,
intensely loves a pet animal that he calls “my Cat.” Mamush tries to feed his
cat foods eaten by people, like carrots, cabbages, cucumbers, peppers,
tomatoes, and so on. At last, we see Mamush learn about the nature of the cat,
which never eats such types of food except for meat. The text is grounded in
the readers’ backgrounds and experiences and is illustrated with clearly drawn
cartoons. In this regard, the story can be appreciated as good text. But when
seen by children as the ultimate judges, the book would not bring them
satisfaction and appeal to their interests and age, which should be considered
by the writer. In “What Shal I Feed My Cat,” young children at KG level will
not be able to cope with reading the story written with long words and many
extended pages.
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The same is true to “4 2 7 928+ (2008 (EC)) (“Me and My Dreams” (Alem,
2016).As we see, the topic focuses on the children’s future aspirations. The
target audience represents young children at kindergarten level of age six. As
such, the child of the same age, identified with the name Almaz Tesfaye plays
arole as the main character who introduces herself to the readers at the start of
the story by saying:

“May God bless you with good health! My name is Almaz Tesfaye. [ am a
first-grade student. I am six years old” (“Me and My Dreams” (Alem, 2016: 1-
2)). This shows the incompatibility between the character’s and the writer’s
minds regarding the right addressee and the principle of ‘“‘author-text-
addressee relationships” (Bell, 1991). On the one hand, the writer tells us that
the book was devoted to “children at kindergarten level” and, on the other
hand, the main character introduces herself as a “first-grade student.”

In The Restless Monkey, Alem (2017) provides exercises after reading each
story that help children to actively participate and strengthen their reading and
writing skills, memories and knowledge when the rest of his books fail to
promote the basic skills.

As we can see, the defects will have negative effects on the development of
children’s literacy skills and their acquisition of productive competence.
Recognizing that words are made up of sounds (called phonemes) is a key to
children’s literacy achievement. It is key because children must learn to map
those phonemes to letters or letter sequences (called graphemes) to read
unfamiliar words (decode). Teachers and writers must focus on helping
children learn and apply the basic principles for mapping sounds into print and
vice versa (Snow and Mathews, 2016:68).

The set of books analysed next shares a lot of similarities. Five of the six
books are authored by the same author. The books and interpretive data are
presented in Table 5.
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Table 5: Data on translated story-books

Translator and book title Criteria Interpretative data

hé& hAN&4A 220 UATY | Intentionality | Unexplained

(rcros HIET) (Arif ‘What Target addressee with unspecified age-
Abdulq’adir Husien (translator For whom stage.

and“preparatlon) (n.d). . | Bay whom Novice writer/translator: Lack of skills
L. "Tom & ]er.r y na @C,$ and knowledge about the audience and
(“Tom & Jerry in Ambharic”) . >

(n.d). trans.latlon prlr.1c1ples. . .

2 “GA+ hem3” (“The Two How .Age-.ln.appropnate, ineffective  and
Mice”) (n.d). 1neff1c1'ent.

3. “ee me FPUCH N Badly influenced by source language
x¢ 4 2% (“Dora Is Going to structure.

School”). (n.d). Poor knowledge and skills in the target
4.“Sherikicn” (n.d). language.

5.“Shaun t Ship” (n.d). Full of typographic errors.

(Note: the 5 books Page Use of misto (mixed) languages

length of the 5 books Inaccuracies at word-syntax level:

ranging from 22 to 28 - all
containing 8 stories)

6.8 2% ToH /N LD
7N (2011) /The Infidel
Tiger (Dawit 2019 (GC), no
printing place), (64 pages
with 8 stories).

incohesive, incoherent.

Unconvincingly arranged plots.

The characters are unbelievable -

untrue to life.

Poor communicative values,

difficult to make senses of meanings.

very

Very poor images (pictures); dark,

undetectable

Setting Unfamiliar social-cultural contexts and
environmental settings

Purpose Fruitless

Mr. Arif translated many books, of which five were brought for this review.
To start with the titles, the books are presented in a mixture of two languages,
as in “Tom & Jerry N4 79§, meaning “Tom & Jerry in Amharic.” The
symbol “&” itself appears here as an odd entry, which will not be intelligible
to young children at first instance. Likewise, we also see an unacceptable style
of putting the topic of the book titled: “Sherik /i< h.”The name “F 2 Ah” is
printed in Amharic language standing for “Sherik” in English. In the “Shaun
H ship”, we also see the Amharic alphabet “H ” replacing the definite article
“the” in the English language. The reviewed books show no years of
publication and no target addressees as well. “Dora is Goingto Her School” is
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a single story containing 3 episodes or a series of events, even though the
translator claims that it has 3 stories.

Although visual representations and texts have equal importance in conveying
the messages of books, the pictures provided in Arif’s books appear quite
repulsive to the readers. As shown below, Arif designed the books with cloudy
or dim pictures printed in blue and brown colours, which makes it difficult for
children to detect the lines, shapes, and edges of the images or characters
clearly. The translator fails to identify his target. This means the writer also
misses or ignores the target addressee’s reality: nature, interests, needs,
perspectives, etc. The other problem arises relating to the naming of characters
in English tradition as “Mike” and “Tike” which is strange to the children’s
culture-specific contexts. The topics of the three books are written in a mixture
of English and Amharic words that will let children easily get tired and be
discouraged from the very start.

W Ay R w0
CEETT AC ARGHTD AT A
AEANT MAET 1770T AV WATFa bl
e T ok

AT O P RC D LBCAR |

B Aes TN G0 G NA T enAd- 1*
PG Phbonmars 90 AZGA N @O

TEANTTarE D A erry g |
Aeu AT g CnTe

AT A A A1l o, gt
LAY Fani s

e 0 v‘
Figure 5: A picture of a page Figure 4: A picture of a page  Figure 3: A picture of a page
from Atrif (nd.:12) from Atrif (nd.:10) from Atrif (nd.:9)

The texts are composed of long sentences, each ranging from 15 to 23 words.
Proper names in a source language can be translated into the target language in
the case of adults’ literature. The question that arises here is, “Should proper
names be translated into children’s literature?” Regarding this, scholars in the
field of translation also consider age as one of the important standards for
children’s literature (e.g., Sas, 2010; Aguilera, 2008; Yamazaki, 2002;
Puurtinen, 1995; Bell, 1991). Puurtinen noted, “Preference for acceptability is
connected with the properties of the primary target group: ... children with
their imperfect reading abilities and limited world knowledge are not expected
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to tolerate as much strangeness and foreignness as adult readers” (Puurtinen,
1995: 23). Sas also says that “a proper name often implicitly describes a
character’s personality or physical traits. ... The aural (auditory, hearing, and
acoustic) quality of a proper name is very important as well; especially young
children find characters with easy, repetitive names delightful (2010: 199; also
see Aguilera, 2008: 5).

The same is true for “The Infidel Tiger” (Dawit 2019): we also see long
sentences containing 25 words on average. The story plots are fragmentally
sequenced. Such constructions will be boring and repellent to children at a
stage of reading to learn. For this reason, the book becomes inefficient and
ineffective in conveying the moral values the writer wanted to transmit
through the stories. Structurally, the book is composed of cyclical words in a
sentence embellished with the translator’s intonations, which becomes
monotonous and dreary to beginner readers. Besides, the stories in the target
language are highly influenced by the structural rules of the English language.
Given their blurry and cloudy brown colour, the images drawn along with the
texts become barriers for children to make distinctions between the lines and
edges of the pictures. In general, the translators, as communicators, failed to
make the semantic sense of the stories in relation to word and sentence
meanings. As felt, the translators show incompetence in reflecting the
knowledge bases, actual communicative performances, and pragmatic aspects
of the linguistic development of the intended reader. Perhaps the
incompetence could get an explanation if seen from the lack of access put
aptly by Bell (1991: 36-37) in what follows:

‘The professional (technical) translator has access to five distinct kinds of
knowledge; target language (TL) knowledge; text-type knowledge; source
language (SL) knowledge; subject area (‘real world’) knowledge; and
contrastive knowledge.” Add to this the decoding skills of reading and the
encoding skills of writing....The translator must know (a) how propositions
are structured (semantic knowledge); (b) how clauses can be synthesised to
carry propositional content and analysed to retrieve the content embedded in
them (syntactic knowledge); (c) how the clause can be realized as
information-bearing text.

Then, Bell strongly emphasizes that “lack of knowledge and control in any of
these cases would mean that the translator could not translate” (Ibid.). If seen
from these specifications, we can say that the books are translated inaccurately
in a slapdash fashion. Therefore, they lack functional coherence and
communicative values. As felt, the books can be characterized as worse than
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all the books reviewed in this study and seen as heavy burdens put
irresponsibly on the shoulders of children involved in emergent literacy.
Generally, the books can be called ‘commercial books’ because their primary
purpose seems to be to benefit from selling something rather than enhance the
development of children’s literacy skills and competencies.

5. Concluding Remarks

The purpose has been to show how folktales/storybooks are inappropriately
written for children. The main research question has been: what qualities make
children’s literature books outstanding? How do we validate the
appropriateness of children’s literature books? The evaluation covers 24
randomly selected books, all containing over 140 folktales/stories. The leading
question seeking answers in the process of the research activities grows out to
be related, especially, to the choice of the most appropriate theoretical and
methodological applications oriented toward the development of children’s
literacy education. Methodologically (and also theoretically), modelling a set
of working criteria for the evaluation of the qualities of children’s literature
books has been mandatory so as to arrive at substantial conclusions.

The major findings drawn on the discussion made thus far include:

1) Almost all the reviewed books qualify as worthless materials. For
example, the books are spoiled with incorrect construction of sentence
structures that do not fit the grammatical codes of Ambharic at all.

2) Another key finding drawn from the discussion shows the range of
weaknesses of the books, from phoneme-grapheme print, to morpheme
(word formation), to construction of structure and to semantic tasks.

3) Almost all the folklore/story books studied are found to be prone to serious
defects, including the lack of knowledge about children’s realities:
cognitive and linguistic development levels, background knowledge,
context-specific experiences, interests, nature, needs, perspectives, etc. In
all cases, the negative effects the books may have on children’s affective
development can correspond to the striking points stated by Cer (2016):

Expecting a child to read and comprehend a book which is far from
children’s realities and which forces a child with its narration is nothing more
than flogging a dead horse. Hence, there has to be a relation between the
child and the book he will read in terms of interest, need, language,
perspective and developmental level. In other words, visual and verbal texts
which are inappropriate for the child’s linguistic, cognitive, personal and
affective development and his nature and which do not address to the child’s
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interest and needs, and which do not reflect his perspective may create
barriers between the child and the book from early years, that is, they may
dull children’s desires to bond with a book (2016: 78).

4) The writers, translators, designers, and illustrators show a lack of
identification of their right addressees. In actual fact, children in first and
second grades are at a stage of learning to read, and at a stage of reading to
learn. However, the writers concerned misplace the second stage for the
first one, the first for the KG level, and so on. In all cases, the books are
put as hefty burdens on children’s shoulders rather than working as
productive means for the development of their competencies and
capacities.
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