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What i now the Faculty of IEducation developed out of t!he original Univer­
sity College of Addis Ababa which was founded at .A.rat Kilo Campns in 1951. 
It becam a department of the iFaculty of Arts in 1959 and was instituted a a 
Faculty in 1962. 

From its wception in 19.51 to July 1969 inclusive, the Faculty \has gra­
duated a tota~621 educators with bachelors degree from the Secondary and 
Elementary Education pl'Ograms. Of thif! total, 208 graduated from the Se­
condary Education iDepartment and 54 from the Elementary Education Depart­
ment. in addition, 8972 have graduated from the Faculty's various non-degree 
or diploma programs. ,Interested readers are referred to the appendix for the 
li t of these diploma program and nbc number of graduates from each pro­

gram f~r the period 1:962 to 1971 inclusive. This phase of tlhe survey is limited 
to those wlho graduated from the Faculty at the baccalaureate level prior to 
19'70. 

It is commonly heard that "many" teachers leave the teaching profession 
and find jobs in other governmental and private institutions. How many i' 

"Many"? Moreover. it is rumoured that Education graduates are reluctant to 
go to remote parts of the \Empire; n'biat they have fewer opportunities for per. 
sonal growth socially, educationally, and economically; that they are not proud 
of the teaching profession; and that the coul'les offered by the Faculty are nol 
relevant to the 'Ethiopian situation. 

The primary purpose of this survey is to find out where t!he graduates are 
and what they are doing. In essence it is an attempt to assess the validity of 

,the above assumptions by presenting the facts pertaining to the live of the. 
graduates and their profession. iIt is important to note that the facts are presen t­
ed as t!hey are with minimal analysis of the underlying causes. 

Why is such a survey important? An organized follow-up survey of the 
Faculty' graduates has not been made to show how the graduates have been 
utilized by the educational system in th.e country. It is not enough to produce 
educators without making sure that tlbey do the job for which they had been 
trained - in this ca e serving the cause of education in Ethiopia. Therefore 
the importance of this survey consists in making information available to indi­
viduals, private group , national and foreign agencies and institutions that may 
be interested in the e"'Pansion of teacher education in Ethiopia, Among oth­
er things, such infollDlation includes facts relating to retention, teacher turn­

over, place of work, and 1ihe graduates' reactions to the administration of the 

Ministry of IEducation and tlhe curricula of the Faculty. 
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The information foJ' this !UrYt'y htl been gathered, in the main, by the 
use of questionnaires. Thes questionnaires and ~elf·addressed stamped envelop­
("s were sent to 250 graduates out of the total ~62. Foul' of the graduates arc 
deceased and the questionnaire was not sent to eight graduates who are n()n­
Ethiopians. Of the 250 potential respondents, 192 or 76.80% completed and 
J' turned the questionnaire. tAlthough some facts such as birth place, place of 
work, type of work, sex, and study abroad, pertaining to most of the remaining 
23. ~20%' of the potential respondents who did not complete the questionnaire 
al'e known to the writer from available records, for the sake of consistency, the 
ron'lusions of thi survey are entirely based on the completed questionnaire 
(i.e, 76.80% of the potential respondent) . 
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Trends And Phases of Growth of Education Faculty 

Graduates From 1954-1969 

In the eighteen yea1'l9 from 1951 to 1969 the Faculty has awarded 262 . 

diplomas ·at the bachelors degree level, graduating its first batQh in 1954 . 

Considering the acute shortage of teachel1S at aill levels .in the counltry, this 
figure does n01 ·seem impressive at all. Moreover, mucili !time, effort and ex­
pense3 [has gonc into the education of these graduates. Whether thesc efforts 
and expense are commensurrute with the results 01' n01 needs a thorough stu­
dy. However, one should not judge Ithe F.aculty's achievements by the num­
her of . degree level graduates alone. IBesides, 1!he Faculty has graduated a 
total of 897 teachers from its various diploma programs. These diploma gra­
duates are supposed ,to he serving pnimari~y in the country's eJlementary </lnd 
junior secondary sdhools. The writer intends to make a follow-up study of 
this group if time, facilities, and resources become avail·able to :him. 

It has been stated earlier that it took the Faculty 18 yea1'l9 to produce 
262 graduates and t1hat the fin>.t hatch c<\IJle out in 1954. Striotly speaking, 
the three-year period hetween 11967 and 1969 alone accounts for 49.62% or 
nearly !half of the 262 .graduates whiile the tMrteen-year period hetween 1954 
and 1967 accounts for only 50.380/0 of the graduates. The significant incre­
ase in Ithe number of graduates starting in 1967 is primarily due to tlhe fact 
that the Elementary Education Department, in which a degree program had 
been established in 1963, graduated its first hatch in 1967. It can be stated 
then that ttlhe Faculty actually began to expand significantly as of 1967 when 
the number of graduates started to show, for ,the first time, a continuous up­
ward trend . Table 1 shows the number of graduates thy year from 1954 to 
)969. 

Department 

Secondary 

Elementary 

Total 

mAiBiLE 1 * 
Number of Graduates from the Education Faculty 

by year from 1954 to 1969 

1954 '55 '56 '57 '58 '59 '60 '61 '62 '63 '64 '65 '66 '67 '68 '69 

3 2 4 7 6 20 16 17 14 12 14 2 15 17 15 44 

4 23 27 

3 2 4 7 6 20 16 17 14 12 14 2 15 21 38 71 

o Source of infOlmation: Regisb'ar's Office. 
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The phases of numerical growth in the number of gradua:tes can be cli. ­
('erued from Table 1. During the first f.ive-year period, from 1954 to 1958, 
there was an annuLU average of 4.40 graduates. In ltihe next seven-year pe)" 
iod, from 1959 to 11966, excluding 1965\ the1'e was. an annual average of 15.43 
graduates. During the last phase, the 1ihree-year period from 1967 to 1969, 
there wa an annual average of 43.33 gradua.tes, nearly a threefold increase 
over the previous seven year and elevenfold over the first five-year phase . 
(In 1970 and 1971, 116 and 118 graduated respectively, perhaps marking a 
new and a fourth phase in the growth of the number of graduates from the 
Faculty). Interested readers are referred ,to Table 2 for the purpose of com­
parison of the number of graduates from the Education Faculty with the 
number of graduates from the other faculties of the !University during the 
eighteen-year period. 

Faculties 

Agriculture 
Arts 
Building 
Business Ad. 
Education 
Engineeirng 

TA!BlJE 2 

Number of Graduates from the Haile Selassie I University 

by year from 1954 to ] 969 

1954 '55 '56 '57 '58 '59 '60 '61 '62 '63 '64 '65 '66 '67 '68 '69 

--11 17 24 23 43 30 36 51 58 50 38 33 
10 7 14 16 16 25 30 22 56 52 46 20 30 33 29 34 
------ 14 17 30 21 22 4 
- - -- 7 1 18 22 58 33 

3 2 4 7 6 20 16 17 14 12 14 2 15 21 38 71 
--- 7 13 18 19 23 20 32 6 41 15 4 

Extension ( Arts ) -- --- 2 4 _ 6 12 22 6 13 9 21 17 
Law 8 30 17 19 
Medicine 3 3 11 
Public Health 2 9 2 23 . 34 31 45 
Science 6 2 1 1 5 9 18 13 1 14 2 17 9 
Social Work 7 3 
Theology 6 4 2 5 

Total by Yr. 13 9 18 40 48 83 90 124 132 \tf209 64 214 245 284 277 
Grand Total .... .... .... ... . ... . ... . ........ .... .... '" . . . 

Total by 

Faculty 

414 
440 
108 
139 
262 
198 
112 
74 
17 

146 
98 
10 
17 

2035 
2035 

It has been mentioned earlier that -the total number of 262 degree level 
graduMes in 18 years does not seem impressive considering !the still - acnte 
hortage of teachers in the country. One of the reasons for this apparent 

;hortcoming may be tlhat the Faculty started 'to expand significantly onl 
four years ago in 1967. But perhaps the mo t important reason is the high 
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alb'ilion rate. In 1965, for installce, thc ini'tial enrollment in Ilhe first yeal' 
of the Secondary and Elementary Education Departments was 151 and 45 
lespectively. FiveS years laJter, however, only 70 from Secondary Education 
and 2,6 from the Elementary Education managed to graduate. tIn this ex­
nm}ile, the attrition rate for the Secondary Education Department was about 
S3 . 64% while thM for the Elementary Education Department was approxi­
mately 42 . 24%. 

In other words, in this example, 53. 64% of the students who register­
ed as Freshman in Secondary Education and 42.24% in Elementary Educa· 
tion either dropped out or were dismiSISed or wilthdl'ew. Of the 81 Second­
ary Education students who did not complete Ithe program, 19 (12.58%) 
were dismiased for academic reasons, 47 (31.14) dropped out, and 15 
(9.93 %) withdrew officially for various reasons. The picture for the Ele­
mentary Education tDepartment i not that bad. Of the 15 who failed to com­
plete the program, 11 dl'oped out, none were dismissed, and 4 withdrew. 
Table 3 is a summary of the a.ttrition rate by year of the 196 atudents who 
were admi1lted to the first year of the Secondary and Elementary Education 
Departments in 1965. 

TAJBoLE 3 

Attrition rate of Students who enrolled in the 

First year of the Secondary & Elementary Education Department in 

11965·66 

Program Year . tEnrollment Drop­
out 

Secondary I (1965.66) 151 2 

IT 1.966-67) 127 35 
JJU (1967-68) 81 10 

,EUB (1968-69) 70 
IV (,1969.70) 72* 
Graduated 72* (47.69%) 

Elementary I (1965-66) 45 2 
1lI (,1966-67) 41 9 
III (1967·68) 32 
BUS (l968·69) 26** 
i£V (1969.70) 26 
Graduated 26 (57.77%) 

o 2 were transferred to Education. 

Dismissal With- Total Attrition 

10 
8 
1 

drawal Rate % 

12 
3 

2 

.24 
46 
11 

4 
9 
2 

15.89 
36.22 
13.59 

8.89 
.21.95 

6.25 

-.-

00 4 graduated in 1968-69 because of EUS exemption, 
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Tahle 4, which also includes /the group which was indicated in Table 3, 
shows the attrition rates ast the end of the various years. As can he seen 
from Table 4 there was an average attnition rate of 49.20% in Secondary 
Education and 17.27 % in Elementary during the first year. During the se· 
~ond year lIhe average attriltion rates were 40.48% and 20.890/0 respective­
ly. These rates dro'pped to an average of 29.42% and 20.400/0 respectively 
durng the third year. The average attrition ,rates were practically nil dur­
jng the EUS and the fourlth year. It ehou!ld be noted ltihat the average attri­
tion rate wa thighest during the first year. There has not heen a first year 
intake to the Faculty since September 1969 owning to the fact tlmt at that 
time a ~reshman .program started to operate as a separate academic unit of 
the University. Lt is hoped therefore that this hi~h atltrition Tate which has 
been a feature of a student's performance during the first year will he great. 
ly reduced by the Freshman Program. 6 

TAJBLE 4 

Attrition at the end of various years 

Group Prog- I-Year Drop- Dismi- With- Total Attrition 

ram Enrollment out ssal drawal Rate% 

A. (1965-66) Sec. 1151 2 10 112 24 JJ5.89 
Elem. 45 2 2 4 8.89 

B. (19.66-67) Sec. 207 47 26 20 9,5 45.89 
lElem. 65 7 4 1 12 18.46 

C. (01967.68) Sec. 212 43 51 7 101 47.64 
Elem. 58 4 6 2 12 20.69 

D. (1968-69) * Sec. 190 17 20 129 166 87.3.7 
Elem. 38 4 4 8 21.05 

Average Attrition -Rate: !Sec. 49.20 
Elem. 17.27 

JJI·Year 
Enrollment 

A. (1966-67 ) Sec. 127 35 8 3 46 36.22 

Elem. 41 9 9 21.95 
B. fl967-68) Sec. 112 8 7 8 23 20.54 

Elem. 53 5 2 7 13.20 
C. (1968-69 ) Sec. 111 6 9 75 90 81.08 

Elem. 46 2 8 10 21.73 

O. (1969·70) Sec. 108 14 12 26 24.07 

Elem. 12** 4 4 8 Q6.67 
Average Attrition Rate: Sec. 40.48 

Elem. 20.89 
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A. (,1967-68) Sec. 
Elem. 

B. (1968-69) Sec. + + + 
lEI tn. 

C. (1969-70) Sec. 
E letn. 

A. (19,68-69) Sec. 
Elem. 

B. (1969-70) Sec. 
El m. 

Ill-Year 
IEm:olltnent 

a). )0 1 
32 

89 1 
46 ;; 

60++ - 3 
36 

Averagc 

BUS 
Enrollment 

70 
26 

&3++ -
37++ 

11 13.59 
2 2 6.25 

62 63 70.79 
19 24 S2.17 

3 5.00 
1 2.78 

ttT'ition Rate: Sec. 29.42 
Elem. 20.40 

2 2 2.41 

A el'ag Attrition Rate: Sec. 1.20 

lV-Year 
Em'oIlment 

Elem. 

A. ( 1969-70) Sec. 72**"* -
26* .*'" Elem. 

The two tahles (3 and 4) on attrition rates are presented to show how 
the Faculty's plans t'O increase the number of graduates have heen frustrat­
ed thy this seri'Ous prohlem. The ·reasons hehind suoh a ibigjh rate of attri­
ti'On can only .he surmised hecause, Ito' the knowledge of the writer, n'O stud­
ies pertaining to this prohlem are in existence. On the part 'Of studentts 1Ihe 
causes may !he lack Oif interest in higlher education, lack of interest in lilie tea- · 
ehing profession, .poverty, ~ack of aspirations, lack of academic c'Ompetence, . 
fear of failing academically, inability Ito adjust to university envir'Onment, 
lack 'Of adequate preparations in the schools, lack of adequate and propel' 
guidance and counselling in 'the University, or a comhination of a:qy of 1Ihese 
factors. The writer feels that the University should make a thorough investi-

00 In 1969-70, 18 students enrolled' in the third year instead of the second year because 
they had cumulative credits which made it possible for them to join the third year. 

oo~.o 

Four were exempted from EUS and graduated in 1968-69. 
Two transferred to the Education Faculty tl1LL~ raising the number from what should 
have been 70-72. 

+ + Some of the Withdrawn students were readmitted. 
+ ++ This unusually high J'ate of attrition was due to the econd semester university crisis. 
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gation of the causes of this high rate of attrition. Only then can a permanent 
olution be found to this problem. Otherwise it w:iJl be difficult to brinlg 

into reality the ,President's ,plan to increase the number of the Faculty's gra­
duates as projected tin this r~port, A Forward Look.1 

!F1OJ..dJOW·UlP SURViEY 

It has been stated earlier that the primary purpose of this survey is to 
find out where the graduates are and what tlhey are doing. It has also been 
pointed out that of the 250 respondents, 192 or 76.80% completed and returned 
the questionnail'e tl.:ppcm:lix titJ. The following analyses are based on the 
respouse of these 192 graduates. 

A. Place of birth and school attended 

In order to subject the survey to a chronological order of events in 11he 
live of the graduates the writer believes that the most convenient starting 
point is to explore the places of birth of the respondents and the schools they 
attended prior to their joining tlhe Faculty. Table 5 shows the number of respon­
dents by sex and province of birth. As indicated in the table, a total of no 
(57.29% ) of the respondents were born in Shoa, Eritrea, and tAd dis Ababa. 
The remaining 82 (42.71 %) of the respondents were born in the rest of the 
provinces. Incidentally, although 84.89% of the respondents come from the 
provinces, at present close to 61.00% live and work in tAddis Ababa. 'Dhli.s, by 
way of digression, confirms the popular view that most educated Ethiopians 
tend to prefer to live and work in Addis Ababa which happens to be the center 
for all kinds of opportunities. It should be added though that it might also be 
the case tlhat there is a higher demand for educated manpower in tAddis Ababa 
than there is in the province . 

TAlBLE 5 

Number of respondents by sex and prO'Vince of birth 

from each Province Total in 
Province of ,Birth .Figure % 

I 

Male Female 

Arussi 2 2 1.04 
Bale ] 1 0.52 
Begemdir 1.1 1 5.73 
Eritrea 26 3 29 lS.i10 
Gemu Goffa 
Gojjam 5 5 2.60 
Hararge 12 1 13 6.77 
Illubabor 4 4 2.08 
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Kaffa ;3 
hoa 51 

ddi Ababa 28 
idamo 10 

Tigr 12 
Wollega 13 
Wollo 7 

TOTAL 185 

1 
1 

7 

3 
52 
29 
10 
]3 

13 
7 

192 

1.56 
27.08 
15.10 
5.21 
6.77 

6.77~ 
3.65 

99.98 

Table 6 how the number of re pondent by school attended. It can be 
seen from thi table that a total of 62 or 32.29% of the respondents completeJ 
their elementary education in Addi Ababa. The remaining 130 (67.71% ) 
completed their elementary education in tlhe provinces. Of these, a total of 
79 (60.77%) completed th ir elementary education in Shoa, Eritrea, Tigre, 
Begemdir and Wellega. 

How many of the respondents 'completed their secondary education in 
Addi Ababa and how many in the provinces? inety-six or 50.00%8 of the 
re pondents completed their econdary education in Addi Ababa and 96 or 
50.00% in tJ:te provinces. Hararge accounts for a total of 47 (48.96%) of the 
respondents who completed their secondary education in tJhe provinces. This 
is probably the case because of the presence of the :Teaoher Training Institute 
in this province. Incidentally, JIarar . Teacher Training In titute also accounts 
for fourteen or 35.00% of these respondents who work for the Haile Selassie I 
University. 

Province 

Arussi 
-Bale 
Begemdir 
Eritrea 
Gemu IGoffa 
Gojjam 
Harrarge 
IIluhabor 
Kaffa 
Slwa 

'J1AlBLE 6 

Number of respondents by provincial location of 

school and school level attended prior to 

joining the Education Faculty 

Elementary % Secondary % 

3 1.56 
1 0.52 

12 6.25 3 1.56 
14 7.29 6 3,113 

7 · 3.65 3 1.56 
11 5.73 47 24.48 
4 2.08 . 
3 1.56 2 1.04 

27 14.06 6 3.13 
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Addi Ababa 62 32.30 96 50.00 
idamo 9 1.69 5 2.60 

Tigre 14 7.29 6 3.13 
Wollega 12 6.25 3 1.56 
Wollo 11 5.73 4 2.08 
Partial ,Response 2 1.04 11 5.73 

TOTAL 192 ]00.00 192 100.()() 

A comparison of Table 5 and 6 shows that Wlhcl'e the respondents went to 
Elementary and/ or econdary School does not nece arily corre pond to their 
province of birth. For instance, 52 respondents were born in Shoa although 
only 27 and 6 completed their elementary and secondary education respectively 
in this province. 

B. Major/ minor subjects studied 

Mtel' l' cl'uitment, degree candidates, depending on their qualifications, 
join either the Secondary 01.' the Elementary ,Education degree programs. The 
purpose of the Secondary Education Department is to prepare secondary school 
teachers while that of the E lementary Department is to prepare elementary 
school directors-su,pervisors and instructors for teadher 1il18ining institutes in 
the country. 

In the Faculty of Education only professional courses are offered to degree 
candidates. For purely academic courses, students of the ,Education .l<'aculty 
mainly depend on tlhe Faculties of Arts and )Science. There are four depart­
ments in the Arts Faculty tQ which Education students turn for their major 
and/ or minor subjects. These are the departments of English , ,Ethiopian LLan­
guages and Literature, Geography, and History. Similarly, those Education 
students who wish to teach science go to tlhe departments of Biology, Chemistry, 
Mathematics, and Physics according to their choice of major and/ or minor. 

The present requirement that a student should have both a major and a 
minor subject are~ was imposed in 1966. Available records do not state the 
ubjects in which tlhe re pondents who graduated prior to 1959 majored. Jnstead 

of identifying the exact subject majored in, the records employ ''General ~du­
cation" to indicate majors. Those who graduated between .l~59 and 1966 had 
major subjects, they had no minors. At present, not only is a student required 
to major in a ubject but he is also required to minor in any of the subject 
the Facuhy ha fixed as being appropriate to combine with a given majol'. 
Thus a student wlho, for instance, chooses to major in Geography has to minor 
in either P ychology 01' Amharic 01' Professional .Education or Library ~cience, 
or History. In the ea e of Elementary Education tudents, tho e who are pre­
pared to serve as elementary se-hool,directors and/or supervisors ,are allowed to 
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major only in Professional Education and minor in aIllY subject area. But those 
who are prepared to teach in the teacher training institutes are permitted to 
major ~ subject larea and minor only in }Professional Education .Table 7 
shows number of respondents by major/minor subjects studied before 
graduation. 

'I1ABLE 7 

Number of respondents by major and minor subjects studied 

Major 

Amharic 

English 

Biology 
Chemistry 

GenerallEducation ........ . ...... . 
Geography .................... . . 

History .. , ' .............. " ... , .. . 

Mathematics .. . . . ............ . ... . 

Physics ......................... . 
Professional Education ........... . 

TOTAL 

Minor 

English 
Geography 
History 

Amharic 
Chemistry 
Maths.,I¥hysics 
Physics 

Amharic 
History 

Number of respondents 

Major and/ or 

(Minoring in 

15 
4 
1 
1 

11 
8 
2 

3 
1 

Professional Education 
Psyc!h.ology 

24 
30 

3 
3 
3 
9 
2 
1 
9 

Geography 
Psychology 

Physics 
Psychology 
Mathematics 

Amharic 
English 
Geography 

32 
3 
1 
2 

10 
9 
4 
1 

192 
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C. Where the resPQlldpnts are and what; they are doing 

Earlier it has bcen mentioll d that the primary purpo of the follow-up 
~urvey i to find · out where the guduatc are and what they are doing. It js 

hoped tlhat the anSWel'1:! to this general question will also, in passing, thrQw light 
011 certain allegations that: 11) "many" graduates are reluctant to live and work 
outside Addi Ababa; 2) a di proportionate number of competent, mature, and 
' >xperienced graduates erve as administrators and 110t as cla room teachers; 
and 3) that "many" teachcrs abandon th teaching profession. 

Of the t92 respondents9 I t17 1(60.94%) live and worl in Addis Ababa 
and (39.06 % ) in the province 10. The graduates have spread .all over the 
l'est of the provinces although Shoa, Hararge, Jimma, Wollo, Gojjam and 
E ritrea alone account for a total of 59 (78.67%) of the 75 respondents. 

¢.'f," 
Willy Addis ;Abeba has the largest share of the graduates (~%) can-

not be stated with c rtainty tlhough some u gge tions may be put forward a 
possible e~planations. Addis Abeha, which is the administrative and govern­
mental center of Ethiopia, is also a center for all orts of opportunities. It 
offers economic, educational, social, and medical opportunities, all of which 
attract the graduates. Readily accepting tassLgnments to work in 1Jhe provin. 
ces, which usually entails hardship, i tantamount to relinquishing all the 
advantages of living and working in Addis Aheba. Consequently there is 
bound to be some resistance to serving in the provinces, Another reason for 
the concentration of graduates in Addis Abeba may be that it 'bas relatively 
more econdary schools and a larger sohool population than the provinces 
thereby requiring a proportionately larger number of graduates. ll 

The allegation that !!he majorty of the graduates are assigned to admi­
nistrative posts rather tlhan to actual classroom teaching needs to be looked 
into carefully. Despite the Faculty's heaviest emphasis on training teachers 
for senior secondary schools, (and a few elementary school directors-supervi­
,;ors), at present the number of the administrators far exceeds the number 
of full.time12 classroom teaclhers, Thus, of the total 120 respondents who 
serve th~ \Ministry of Education, 71 (59.66%) are admini tl'ators and only 
49 (40,34%) are actual classroom teachers. It is debatable whether only 
those who have been trained as administrators should be in administr.ation. 
However, this writer holds the view that educational administrators should 
have formal training in administration before they are permitted to practice 
it. 'l1h:e writer also believes that those who have been trained as teacher should 
teach in tthe classroom and be provided with incentives that will encourage 
them to make teaching a career. iIf one examines Table 7 one .finds that 
strictly speaking only 1lhe 24 respondents who majored in Professional Edu­
cation are qualified enough to be administrators (i. e. elementary school 
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directors and/ or supervisor ) . Thc rcmauung 96 re pondents serving the 
Ministry of Education who majored and minored in the various subjects in. 
dicated by Table 7? have :had no adequate administrative training and tJhere­
fore, again strictly speaking, should nave been utilized only ·as classroom 
teacher lmd not as administrators. !Fortunately, since all the 24 Professional 
Education majors serve the Ministry of Educa1tion and since they were all 
utilized as administrators, the 47 of the total 71 administrators must have 
come from among ,those trained as classroom teachers. The breakdown of 
the 49 teachers serving the Ministry of iEducation by the subject they teach 
is shown in Table 8. This table may ,be compared with Table 7 to see what 
proportion of graduates in various subjects is actually engaged in classroom 
teaching. For example, assuming that the fifteen graduates teachiug Geo. 
graphy (Table 8) are among the 52 .graduates who either majored or minored 
in Geogra¢Iy (Table 7), it may be concluded that only 28.84% of the res· 
pondents who graduated in geography are being utilized as geograjJhy teachers 

T~8 

Breakdown of the number of classroom teachers 

by subject taught 

Subject 
IMinistry of 
Education 

Amharic 6 
Biology 1 
Chemistry 4 
Chem. Physics, ,Mathematics 1 
Directed 'Teaching & Methods -
Education 
English 
General 'Science 
Geography 
History 
Mathematics 
Partial Respon e 
Physics, 
Social Studie 
Phychology 

TOTAL 

1 
3 
1 

12 
2 

lJl 
4 
2 

1 

49 

Haile Selassie [ 
University 

6 

1 

2 

3 
1 
1 
4 

1 

19 
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12 
1 
4 

1 
1 
1 
5 
1 

15 
3 

12 
8 
2 
1 
1 

68 



It has been tated that 71 (59,17%) respondents serving the Ministry 
of Education are being utilized as administrators, Since the 24 Professional 
major ' who had been trained to serve as administrator are also among the 
71, how then were the (71 minus 24) 47 graduates who should havc been 
dassl'oom teachers transferred to administration? 'J)he Ministry of Educa­
tion must have either directly assigned them to administrative posts inune­
diately upon graduation or it must have "promoted" them to adlUinistrative 
responsibilities after some yeats of teaching experience or it must have had 
them trained abroad and later on made them administrators. As far 
as this last possibility is concerned, it was found out that among those 71 
administrators, 40 were trained abroad . 

Since three of the 24 Professional Education majol18 are among the 40 
administrators (Taihle 17) who have been abro.ad, the remaining 37 adlUinis­
trators must have, presumably, studied administration abroad. Assuming that 
even all 'the 37 administr'atol1S studied educational administration abroad, the 
remaining 10 administrators (i, e . 47 minus 37) must have been assigned 
to administrative posts from .among those trained to serve as classroom 'leach­
ers. Resorting to such measures may be explicable in terms of the shortage 
of qualified teachers and 1lhe Ministry's needs and priorities which call for 
immediate attention under difficult circumstances. 

In the preceding paragraph it has been confirmed that the majority of 
the graduates are utilized as administrators. An attempt will now be made 
to answer the questions wlhether there is a relationship between type of work 
assignment and 1) academic competence; 12) age; and 3) years of service. 
The writer has selected these three factors, namely, academe compentence, 
age, and years of service as possible criteria for assigning graduates to either 
administrative or teaching posts because they are relatively easier to analyse 
quantitatively than the more qualitiative considerations such <8S graduates' 
personality, attitude, and graduates' connection wth influential groups, etc '-

There is a rumour 1lhat cOJDJPetent teachers are promoted from class­
room teac'hing to administrative po:sts. It is ,difficult to a.S8ess objectively all 
the elements that go into the making of a competent teacher. However, this 
writer believes 1lhat the teacher's personality, teaching methodology, and 
knowledge of subject matter may be considered tlhe most important compo­
nents. 

In the absence of data for the first two qualitative criteria, this analysis 
is based on knowledge of subject matter as measured by the gralduates' cumul­
ative grade point average . An answer is sought to the basic question of whe- · 
ther the average cumulative grade point average (ICum. G.P.A.) of Admini -
'trators is .different from 1lhat of classroom teadhers. Table 9 shows the dis­
tribution of administrators and teachers by cumulative grade point average . 
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A. 

Cumulative 

Grade Point 

1AlBLE 9 

Distribution of administrators and teachers 

by cumulative grade point average* 

I o. of 

dmini trator 

o. of Clas . 

room teacher 

For 1954·1966 
graduate 
60-64% 
65--69 
70·714 
75·79 
80·84 
85·89 
90-9.4 
95·99 

32 
37 

7 

5 

1 

6 
10 

3 

B. For 1967-1969 

graduate 
}. OO·}, 99 1 
2. ()()..2.124 14 :iJl 
2.25·2.49 13 22 
2.50-2.74 9 6 
2.75-2.99 4 6 
3.()()"3.24 2 3 

TOu.'AL 124 68 

Total 

umber % 

38 19.79 
47 24A8 
10 5.21 

5 2.60 

1 0.52 

1 0.52 
125 13.03 
35 18.23 

I.J -d:ft- 7.81 
10 5.21 

5 2.60 

192 100.00 

From Tahle 9 it cannot be determined conclusively whether, in genera], 

the cumulative grade point averages of the administrators are greater tih.an 

those of ;the teachers. However, for those Wlho graduated prior to 1967, 50 

(40 .32%) of the 124 administrators graduated with marks ranging from 70% 

to 94% while there are only 13 (19.12%) of the 68 teachers in llhis range . 

°Letter Grade: A= 4; B=3; C= 2; D=l; F=O 

Percentage A= 80% and above; B+ = 75-79%; B=70-74%; C=65-69$; 

D = 60-64%; F = below 60$. 

Distinction 3.25 (75-79%) 

Great Distinction = 3.75 (80-89%) 
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Interesting enough, although more adiminstrators graduated with 7()"94% 
prior to 1967, after 1967 more teachers graduated with cumulative grade 
point averages ranging from 2.25 to 3.24. Only 28 (22.58%) of tlhe admi­
nistrators graduated with cumulative grade point averages ranging from 2.25 
to 3.24. This reverse after 1967 is perhaps due to the fact that most of the 
graduates are 8tilllServing as teachers and have not as yet shifted to adminis­
trative posts. As state.d already, the data are not sufficient to enable one 
to conclude that the administratol's on the whoJe a)'e academically more co­
petent than the classroom teachers. 

A similar investigation was made for those graduates who serve the Mi­
nistry of Education. Of the ] 20 respondents 'Serving the Ministry of Educa­
tion, 19 (26.76%) of the 71 administrators graduated with cumulative grade 
point average ranging from 70 to 897'0 and it can he concluded that those 
administrator who ,graduated prior to 1967 and are serving the -Ministry 
of Education are academically more competent than the teachers (Table 10). 

TMlIJE 10 

Distribution of administrators and teachers 

Serving the Ministry of Education 

Cumulative 
Grade Point 

A. IF'or :1954~1966 

graduates 
65~9% 

7()'74 
75-79 
80-89 

B. For 1967·69 
gradua~s 

1.00·1.99 
2.00-2.24 
2.25·2.49 
2.50-2.74 
2.75-2.99 
3.0<>-3.24 

TOTAL 

I , 

by cumulative grade point average 

No. of 
,Administrators 

16 
14 
4 
1 

10 
14 
6 
4 
2 

71 

No. of Class­
room teachers 

4 
2 

1 
J.O 
211 

4 
5 
2 

49 
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Total 
Number % 

20 
16 
4 
1 

1 
20 
35 
10 
9 
4 

120 

16.67 
13.34 

3.33 
0.83 

0.83 
16.67 
29.17 

8.33 
7.50 
3.33 

100.00 



Are the administrators alo older than the cla sroom teachers? To an­

!;wer thi que tion, the number of classroom teacher~ and administraton3 in 

various age ranges wa compared. Table 11 shows the distribution of class­

room teacher ,and administrators by ,age categories. In this table, for con­

venience, the three graduates SOrvillg in ,private schools as /teachers are class­

ified as administrator . The ph~se "partial response" refers to those respon­

dents who preferred not to disclose their ages. 

TAlBLE 11 

Distribution of classroom teachers and 

admini.~trators by age categories 

Classroom Administrator Total 

Age Range Teachers Number % 

20 - 24 18 18 9.37 

25 - 29 26 32 58 30.21 

30 - 34 16 53 69 ~5.94 

35 . 39 4 33 37 19.27 

40 - 45 3 3 6 3.16 

Above 45 1 1 0.52 

Partial Response 3 ' 3 1.56 

TOTtAL 68 124 192 100.00 

", It can be determined from Table 11 that 86 (*.35%) of the adminis-

trators are between the age of 30 and 39 while there are only 20 (29.41 % ) 
of the classroom teachers in tlhis age range. On the whole, therefore, the 

administrators are older than the olassroom teachers. 

Closely related to age is the question of whether or not there is a reI a­

tionahip between type of work assignment and year of service. To answer 

this question, year of graduation of both the classroom teachers and -the ad· 

ministrators was compared. Table 12 shows the current work distribution of 

the administrators and the cIa sroom teachers by year of graduation. 
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TAiBLE 12 

Di tribution of adm.inistrators and classroom teachers 
by year of graduation 

Other Ministries 
Y a1' of umher of Ministry of 1!-'d. Institutions, etc. 

H .. 1.U. 
Graduation Respondents Adm. Teacher Adm. Teach l' Adm. Teacher 

1954 3 1 1 1 
1955 2 1 ] 

1956 2 
1957 4 2 1 1 
1958 5 1 1 3 
1959 13 4 5 2 2 
1960 14 3 3 2 6 
1961 13 4 1 1 3 4 
1962 9 7 1 1 
1963 10 5 2 1 2 
1964- 10 3 1 3 3 
1965 2 1 1 
1966 111 4 1 1 2 2 1-
1%7 10 3 1 4 2 
1968 24 11 8 3 2 
1969 56 20 36 
Partial 
Response 4 3 1 

TOTAL 192 71 49 .19 21 29 3 

From Table 12 the following a9Sertions can he made: First, of the total 
120 respondents who serve the Ministry of Education, 71 (59.17%) are ad­
ministrators and 49 (40.83%) are teachers , Second, tlhe longer the nmnher 
of years of service the greater is the number of those respondents serving the 
Ministry of Education in administrative posts, For example, of the 41 res­
pondents who graduated prior .to 1968 and are serving the Ministry of Edu­
cation, 37 (90 .24%) serve the Ministry of Education in tihe .administrative 
posts w-hile only 4 (9.76) serve as teachers . Third, of those respondents who 
graduated in 1968 and 1969, the Ministry of Education employed 44 as teach­
ers and 31 as administrators. If this trend is not rever ed, perhaps those 44 
teachers are also temporarily waiting for their ohance to he promoted to ad­
ministrative posts. 
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It eems that, other thinfbeing equal, there is a tendency for academi­
cally competent, mature, and experienced teachers to he promoted' to admin. 
istrative posts. Could it be allked then that administration, though it sub-
erves teaching and learning, is a higher reward and goal in itseH to be offer­

ed by authorities and to be sought by teachers? It may not be a sound policy 
10 deprive the classroom of competent, mature, and experienced tea~hers. 
But unfortunately this has beon the practice and dh;is also seems to be the 
trend , 

How do the graduate look at their future in term of this de facto po­
licy? Do they plan to continue teaching and .attain excellence in the profes­
sion Or do they hope to h e promoted to administration? 

Of the 49 respondents who serve the Ministry of Education as classroom 
teaohers, 27 (55 . 10%) !plan to go abroad for further education .and come hack. 
10 their present jobs; 15 (30.62%) intend to join other ministries or institu­
tions; 6 (12.24ro) plan to go ,abroad and, after returning, join the Ministry 
of Education a'9 teacJhers . Of the 15 (30 . 62 %) teachers who intend to join 
other ministrie or institutions 100% .plan to do so because the present pay 
is relatively poor; 54. 55 % because the present job is not prestigeous; and 
27.27% becau e they repudiate everything that has to do with the Ministry 
of 'Education. 

So far in dhis ection it has been a sel'ted from the available data that 
61 .00% of the respondents live and work in Addis Abeba and that a dispro­
portionate number of competent, mature, and experienced graduates serve 
as administrators and not as classroom teachers. An inquiry will he made 
here into the validity of the allegation that "many" teachers abandon the 
1eaching 'Jlrofe sion and join other ministries or institutions. To avoid con­
fusion, the point of view from which such allegations are made needs to be 
defined, Thu'S if the allegation is made from the point of view of the Minis­
try of Education, an Education Faculty graduate w'ho is not serving that Mi­
nistry may be dubbed a "renegade". From the point of view of the writer, 
however, a graduate who works for the Haile Sellassie 1 University or other 
institutions as an educator is also considered as serving the cause of educa­
tion and therefore !he has not been lost to education. 

The extent of teacher turnover is not as great a i rumoured. Of the 
total respondents, lW (62.50%) work for the , Ministry of Education: 40 
(20.83%) for the Haile Sellassie I University; 3 (1.56%) work for private 
8chools as teaohers; 3 (1.56%) serve private schools as administrators; and 
only 26 (13.54%) !have a'bandoned the teaohing pr()fession13 • Table 13 sum­
marizes tine di tribution of l'e pondent by employer, by place of work. and 

by the type of work they do, 
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The t~pe of work graduates do is divided into two: administration14 and 
teaching. As has already been asserted, 71 (59.17) of the respondents serv­
ing the Ministry of Education carry out administrative responsibilities while 
49 (40.83 %) are engaged in classroom teaching. In. the case of tJhe respon­
dents 'Serving the Haile Sellassie 1 University, 19 (47.50%) are instructors 
and 21 (52.50%) are administrators. Those l'espondents who have been 
considered lost to education are classified under administration merely for 
convenience. 

Table 13 shows the distribution of the respondents by employel"5, type 
of work, and place of employment for aJl t!he respondents. T.he next section 
deals with a similar analysis specifi ally for those respondents who have been 
abroad for further education. 

D . Study abroad 

Whether it is pursued fonnally or informally, education is a continuou 
process. That is wthy 52.08% of 4e respondent'S went abroad for further 
education. Tthat is also why ]6.14% of the su~gestions (Table 22) made to 
the Ministry of IEduc·ation as one of the ;possible solutions to teacher turnover 
have to do with opportunities [or further educational advancement for gradu­
ates . 

The purpose of this section is to an wer the following questions. 

1) How many of the respondents ihave been abroad and where have they been 
t>ducated? 2) what field of study ·did they pursue? 3) How many shifted from 
education to other fields of 'study? 4) What type of degree did t!hey receive? 
5) After .returning to Ethiopia, where are they and what are they doing? 

Of the .total of 192 respondents, 100 (52.08%) ,have been abroad for 
further education. Of these, 92 (92%) were educated in the United States 
(Table 14) . Their fields of study VAry althou~h 92 (921"0) studied educatio~.r1$" 
and only,,a (8%) changed their field of study from education to OII:her fields 
(Ta!hle ~) . 'JlBeir fields of study 'ftl, altbough g2 (92%) BwElieEl eElQeati9~ 61 
_ tuwed educational administration; only 8 (8%) shifted from education to 
other fields and 23 (23%) studied .fields ihighly related to education. 

Mter returning 16 to Ethiopia, wlhere are these respondents who have 
been abroad for further education working .and what are tihey doing? To 
ask specific questionl8, (1) How many of them are administrators? (2) How 
many of l1hem are classroom teachers? (3) how many have shifted from' the 
teaching profession to 01lher professions and (4) hQw many are serving in 
the provinces and how many are in Addis Abeba? 

The type and level of degree obtained vary, too. Of the total who have 
been abroad, 38 obtained MA.'s; 28 M..sc.'s; 7 ·M.Ed.'s; 2 .B.Sc.'s; 1.2 \Ph.D.' ; 
1 SEd.; 1 M..B.A.; 6 M.P.H.' ; 1 M.A..T.; 1 IEd.D.; 2 diploma in English; 
1 Graduate Certificate and 1 did not get a diploma. 
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TABLE 13 
Distribution, of respondents by employer, 
type of work, and place of employment 

CIS 
CII 

~ 
.~ 

:::: 
'"' E~.LPLOYER AND ~ "0 ~ a v 0 

0 c:s 
CII bJ) ~ bJ) Total dl 

.... S V ::I '"' a v 0 
TYiPE OF WORK 

(/) CII CII v :.e J v v 13 j 
. ..., CII 1 ...... CII '" '"' :::l :::l 

~ 
bJ) '1:: 

...... .. ...... 0 "0 bJ) 0 0 "0 v cS '" ~ t:r: ::::l ,.d en ..... 
~ ~ -< !Xl !Xl ~ ..... en E-t 

Ministry of 
Education: '. 

Administ. 32 1 2 3 1 4 5 2 5 5 4 3 1 3 71 

I Teaching 18 1 1 2 3 8 5 7 4 49 

t Mini try of 
Interior: 

Admini t. 1 1 

Ministry of 
Finance: 

Admini t. 1 1 

Ministry of 
Public Health: 

Administ. 5 5 

Ministry of 
Information: 

Administ. 3 3 

--_ .. , 



... TAlBLE 13 - Continued 

" 
as as 
~ ... ... 
~ ~ 1 

,.. 
m 

~ 0 

~ 
as 

EMPLOYER ~ as ~ t>O Total 
~ 

.... a 4) ~ as ~ 0 rtl 4) 

] 4) ~ l:J ..... 
~ ~ 

as 
tb ::::l 

TY-PiE OF WORK 'ia 'r:: ..... ,.. 
j '"CI 0 0 '"CI 4) 

~ 
as .... 

E=4 ~ ~ <l ~ ~ ~ 1:1:1 ~ to Cf) 

Ministry 01 
Community Dev. 

Administ. 1 - . - 1 

n.s.l. University 
Administ. 21 21 

I Teaching 18 .J.. 19 

~ A.V.A. 
tA.dminist. 1 1 

Commercial Bank 
Administ. 1 1 

Central Stat. 
Administ. 1 1 

E.C.A. 
Administ. 1 - ' - - . 1 

Mapping & Geog. 
Institute 

Administ. 2 2 

E.A.L. 
tA.dminist. 5 - 5 



TABLE 13 - Continued 

as as 
~ 

~ 
:::: 

:.IQMjP.LOYlER .AJNI) ~ ~ '"' 
~ ~ 

0 as .... 
m 

as ~ 0 bD Total 
TYPfE OF WORK 

<1l <1l ~ 1il as a e Q) 0 
~ 

~ 
Q) 

tID ..... ~ 
.~ 

'"' ~ ~ 
as as :::l :::l ,...., .t: .~ 0 "'C tID 0 

~ "'C as Q) r$ as ...Q .... 
-< ~ ~ IJ:j ~ = 1:4 .... 

E-! ~ en to 

I.IE.A.IF. 
~ Teaching / 2 

UiNiElSCO 
Administ. 2 2 

I Faith Mission 

~ 
Administ. 1 1 

Adventist ,Mission 
I Administ. K 1 

Evangelical ()hurch 
Administ. 1 1 

St. Joseph 'Sch. 
Teaching 1 1 

C.IP.A. 
IAdminist. 1 . 1 

Chamh. of Comm. 
Administ. 1 1 

TOTAL 117 ,I 1 4 6 1 7 13 2 10 15 4 3 1 7 192 



TABLE 14 

Number of respondents who have been abroad by 

country of training and type of degree 

Type o f Degree 

Country of :e 
< 

Q) 

ti "CS 
::t: E-< .~ j u is TOTAL Training -< c.i Q "CS ,xi -< Q .,j 

~ /Xl 
~ /Xl P-4 p,b.O ~ 

::E ::E ::E if en :i ::E ::E "CS .~ s:I ... 0 
&:Q /Xl Q/Xl 0 Z 

U.S.A. 37 27 7 2 9 1 4 1 1 1 1 1 92 
Britain 1 1 2 

Canada 1 1 
India 1 1 
Sweden 1 1 
Lebanon 1 1 
West Germany - 1 
Italy 1 1 

TOTAL 38 28 7 2 12 1 1 5 1 1 2 1 1 100 

T~tl5 

Number of respondents who have been abroad by 
level of degree and field of study 

Type o f Degree 

...; 
Field of Q) 

ti "CS -< ::t: ~ S..cl U .~ 
Study -< U) /Xl c.i Q "CS &:Q P-4 -< Q .. ~ .,j Q TOTAL 

U) /Xl p,b.OCII 

::E ::E ::E ..cl ::E ::E ~ 
"0 .~ s:I ... 0 

&:Q P-4 U) /Xl Q/XlO Z 

Ed . Administ. 28 21 7 2 8 1 1 1 69 

Social Stud. 1 1 

History 1 1 2 

Measurements 1 1 

Teach. English 1 1 2 4 

English 1 - 1 

Mathematics 1 2 3 

Busin.Adm. 1 1 

Geography 3 1 2 - 6 
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rrype o f Degr e e 

Field of a> 
.S< ...0 <: ::= Eo< S ..a O TOTAL Study c.i c.i Q ro <: Q .. II ...0 Q 

<: CI) IX1 CI) IX1 >Q p.., 
o..~ e<j 

~ 
ro is 1'1 ... 0 

~ ~ ~ >Q CI) ::? ~ ~ IX1 1X10 Z 

Social Science 1 1 

Biostatistics 1 1 

Pub.Health - 4 4 

Politic. Scie . 1 1 

Guid. & Couns. 1 1 2 

Demography 1 1 

Linguistics 1 1 2 

TOTAL 38 ~ 7 2 12 1 1 5 1 1 2 1 1 100 

fJ'AlBLE 16 

N.""mber of respondents who have been abroad 
for further education by country of training and field of study 

' 0 
..; 

~ 8 ~ 
§ 

1: ~ Q) 0 
.S ~ 

:c:: Z >:I * 
() 

0 ~ Country of ~ .e CI) >:I .a .9-<..a 
ctS Q) ..; ::I:I .2:l i TOTAL § 

~ 
<: s it ·s 

~ () ~ So 
Training <: CI) 

~ ...:l Clll Q) 

So CI) () CI) .e 0 o£l CI) .:.:l 
~ 0 CI) .... ~ . 2 0 .0 <5 'S .e . ~ 

Q) 

~ '" 1'1 :g ctS 0 

~ 0 
~ ~ 0 

~ 
~ 

IX1 CI) ~ IX1 >Q 0 CI) p.., 0.. 0 Q 

U.S.A. 68 1 1 1 3 1 3 5 1 3 2 1 2 92 
Britain 1 1 2 

Canada 1 1 
India 1 1 
Sweden 1 1 
Lebanon 1 1 
West Germany 1 1 
Italy 1 1 

TOTAL 69 2 1 1 3 2 1 3 6 1 1 4 1 2 1 2 100 

Mter returning to E~hiopia, tlhe majotity of those who have been abroad 
for further education, have been utilized as administrators by bOith the Mi. 
nistry of IEducation and Haile Selia'8sie I University. Thus of Itlhe 45 retur· 
nees from abroad working for the Ministry of Education, 40 (88.89%) serve 
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the Ministry as administratol's while only 5 (10.11%) are , wtil:i.zed as full­
time actual cIa sroom teacher . .In the case of 34 returnees from abroad em­
ployed by the Haile Sellassie I University, 20 (58.82%) serve as administra­
t01"8 and 14 (41.18%) are utilized as full-time actual classroom instructors. 

It is not known whether or not those who shifted fro~ the teaching pro­
fession to otlher professions did so before or after their going abroad. 'Whe­
ther the shifting took place before or ruter, however, of 'the total 100 respon­
dents who have been abroad, 20 (20%) have abandoned the teaohing profes­
sion, and 0 e serves in Faitth Mission School as an education administrator. 
To put it a little differently, 20 (76.92%) of the 26 respondents who have 
abandoned the teaohing profeS'Sion Ihave been abroad for further education. 

As far as the distribution of the returnees o;ver places of work is con­
cerned,.84 (84.00%) of the respondents w1hD have been abroad live and 
work in Addis Abeba while only 16 .( 16.00%) serve in the provinces. In the 
case of tlhe 45 returnees serving the Ministry of Education, 31 (68.89%) are 
placed in Addis Abeba while 0111y 14 (31.J..l %) serve in the provinces. To 
look at it differently, 31 (62.00%) of the 50 respondents serving the Minis­
try of Education in Addis Abeba !have been abroad for furtlher education. 
Only 19 (38.00%) of the 50 respondents serving the Ministry of Education 
in Addis' Abeba are among those who have not been abroad. 

To summarize, of the total 100 respondents who returned from abroad 
with further education, 45 (45.00%) serve the Ministry of Education; 34 
(34.00%) work for tlhe Haile Sellassie I University; 1 (1.00%) ~erves as an 
administrator in a privat~ school; and 20 (20.00%) have abandoned 1lhe 
teaching profession altogether. 

The foregoing four sections in tlhe vhird chapter of this paper have dealt 
wth facts of birth place and sohool attended; major/minor subjects studied; 
where the respondents are .and what they are doing; and further ~ducation 
pDl"8ued abroad by some of vhe respondents. The remaining section will deal 
with the opinions of the respondents pertaining to ' the Faculty's curriculum 
and ,the administration of the Ministry of Education. 

E. Respondents' reactions to some aspects of the Faculty's curriculum and 
the administration of the Ministry of Education. 

This section is an analysis of the respondents' reaction to five basic ques­
tions of whether vheir majpr/minor subjects are relevant to their present 
jobs, wlhether they regret having joined the Faculty instead of other facuI­
ties, wh.at they feel are the shortcomings of 1Ihe Faculty's curriculum, wihat 
should be done to improve /the curriculum, and finally, what the Ministry of 
Education should do in order to retain tlhe Faculty's graduates in the teaeh­
ing profession. 
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Rumour is rampant 1ihat most educated IEthio.pians are not assigned to do 

the job for which they have been trained. In the .case of the Education Faculty 

graduates, the writer wanted to heal' from the graduates themselves 88 to 

whetiher their major/min()or subjects ,are relevant to their present jobs or not. 

To !the question, "Are the major/minor subjects you studied in 'lihe Educa· 

tion Faculty relevant to your present job ?", 118 (61.46%) reacted positi­

vely; 29 (15.10%) negatively; 17 1(8.85%) did not make comments; 5 

(2.60%) said major subjects are partially relevant; and 23 (D.97%) could 

not make eomments because the last ,page of some of the questionnaires whiClh 

bOTe this question was missing. Of those !Who responded p08litively, 44 are 

educational administrators, 55 are classroom teachers, and 19 are among those 

who have abandoned the teaohing profession. Of those who responded nega· 
( 

tively however, 20 are educational administrators,4 are classroom teachers, 

and 5 are ,among those who left the profession. Table 17 tfuows the number 

of respondents by employer, type of work, and type of responses to tlhe ques­

tion of whether or not the major/minor subjects are relevant to present jobs. 

'DABllE 117 

Responses to the question, 

"Are the major/minor subjects you studied in the 

Education Faculty relevant , to your present jobs" 

No. Partially Last Page Employer and 

Type of Work Yes No. Comment Relevant 'Missing Total ' % 

Ministry of... 

EDUCATION 

Administrator 37 

Teacher 43 

Information 1 

Public Health 4 ' 

Interior 1 

Community Development 11 

Finance 1 

H:S.I. UNIVERSITY 

~dministrators 7 

Instructors 10 

19 9 

2 1 

1 1 

1 

r-

1 1 

2 ' 2 

. -50-

3 3 

1 2 

1 

,-

12 
4 

, ! """_ I.. . _ . . 

71 36.98 

49 25.52 

3 1.56 

5 2.60 

1 0.52 

1 0.52 

1 0.52 

21 10.94 

19 9.90 



Commercial Bank I I 0.52 
Mapping & Geography lnst. I 1 2 , 1.04 
Ethiopian Air Line 3 2 5 2.60 
Central Personel Agency 1 1 0.52 
Imperial iEth. Air Force 2 2 1.04 
Mekane Yesus 

Youth Centre 1 1 0.52 
St. Joseph lSchool 1 1 0.52 
Adventi t Mission School II 1 0.52 
HVA (Ind. & 

Pub. ReI. Dept.) 1 1 0.52 
Central Statistical Off. 1 1 0.52 
Economic Commission for 

Africa 1 1 0.5(2 

'UJ'ijj)SCO 2 ' 2 1.04 
Faith IMission 1 1 0.52 
Chamber of Commerce 1 I 0.52 

TOTAL 118 29 17 5 23 192 

For t!he sake of ithose who may be interested in knowing just how many 
of tlhe graduates deplore having joined tlhe Education Faculty initially, an­
swers were sought to the question, "Do you regret that you joined the Edu­
cation Faculty instead of joining other faculties ?" ,To this question, 25 (13. 
02%) reacted positively (regretted); 131 (68.2'%) negatively (did not re­
gret); 23 could not make comments because of the missing last pages; and 
11 di-d not make comments. Of those Wlho regretted joining, 17 are classroom 
teachers and 8 are administrators. Among <tfhose who did not regret joining 
however, 46 are classroom teadhers, 85 are administrators and 25 !have aban- , 
doned 'Ilhe teaching profession. Table 18 shows the number of respondents by 
employer, type of work, and type of responses Ito the question "Do you re­
gret that you joined 1fue Education Faculty instead of joining other faculties?" 

Employer & 

TAJBi1JE ,18 

Responses to the question, 
"Do you regret that you joined the iEducation 

Faculty instead of other faculties?" 

No. Last Page Partial 
Type of Work Yes No. comments Missing response 

MINISTRY OF EDUCATION 
Administrators 7 52 ,8 3 1-
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Teachers 10 36 2 1 49 
H.S.I. UNIVERSITY 

Administrato.rs 1 8 12 21 
Instructors 7 7 1 4 19 

OTHERS 
Administl'ato.rs 25 2 2 29* 
Teachers 3 3 

To. the questio.n, "In yo.ur o.pinio.n what are the mo.st o.utstanding tilio.rt­
co.ming o.f I1:he Educatio.n Faculty curriculum?", vario.US answers were given. 
Beca,use this question implies that sho.rtco.mings already exist, the reSPo.n­
dents had no. cho.ice hut Po.int them o.ut. Since the resPo.nses are vario.us 
a~d numerous, it is not Po.ssible to. list all o.f them here. Therefo.re, the fo.l­
lo.wing majo.r catego.ries were emplo.yed to. tal:ly the vario.us r~onses. Table 

, 19 'indicates the list o.f tho.se catego.ries and the frequency with wGrioh sho.rt­
comings are mentio.ned. 

'fABLE 19 

The most frequently mentioned shortcomings 

of the curriculum o.f the Education Faculty 

Sho.rtco.mings Frequently 
Mentio.ned 

The curriculum is no.t related to. the needs 
and pro.blems o.f Ethio.pia. It is no.t based 
on Ethio.pian "realities" and "actualities". 

There is to.o. much emphasis o.n the theoretical 
aspects o.f educatio.n and to.o. little practical 
edncatio.n. 

There are too. many pro.fessio.nal subjects. 

(Curriculum is satisfactory as it is.) 

Co.urses are changed to.o. frequently. 
Educatio.n fo.r develo.pment must have prio.rity, 
hut the present curric~um do.es no.t meet this 
crucial need. ' 
J'.he majo.r/minor courses are not taught in 
depth. 

Frequency 
Mentio.ned 

53 

18 

14 

8 

7 

7 

5 

% o.f To.tal 
Frequency 

45.30 

15.38 

11.97 

6.84 

5.98 

5.98 

4.27 

o Three of the 29 administrators are not lost to education because they are still educa­

tional administrators. 
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CQurse QfFerings are Gf a limited variety. 
SQme CQurses are too. elementary to he 
QfFered at college level. 

TGtal Frequency MentiQlJ.ed 

3 

2 

117 

2.56 

1.71 

99.99( ?) 

NQt Qnly were tlhe resPQndents asked to. PQint Qut the shGrtcQmings Qf 
the Faculty's curriculum bm alSo. they were given the GpPQrtunity to. suggest 
imprGvements. Here again, to. 1!he questiQn, "In YGur GpiniQn what shQuld 
the aut!hQrities of the EducatiQn !Faculty ,do in QI'der 'to. imprQve the curricu­
lam ?", varieties Qf res.pQnses were ,given, tThe categQries Gf 1Jhese sug­
gestiQns and the £requency 'With which they .were · mentiGned are shQwn by 
Table 20 . 

'IWB[JE 20 

T he most frequently mentioned suggestions 
fGr improving t he Faculty's curriculum 

Categories Qf Suggestio.ns 

The curriculum sho.uld be iEthio.pianized in 
terms Gf staff and teadhing materials. 
The autho.rities concerned ghould ma;k.e a 
tho.ro.ugh research o.n Ethiopia's educatio.nal, 
eco.nGmic, and social pro.blems and build a 
curriculum based on such research \findings: 
WQuld-be u;achers sho.uld he given a~equate 
practical e~perience through mo.re iho.urs 
Qf practical teaching, relevant seminar 
courses, and be acquainted with up.tQ.date 
teaching materials. 
T·he Faculty should be staffed bi quality 
Ethiopian. instructQrs. 
An independent and seH.sufFicient cQllege 
Qf educatiQn shQuld be established 
There sho.uld be a well defined philQSQphy 
of educatio.n. 
CGurses slhould nQt change frequently. 

TQtal Frequency Mentio.ned 
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Frequency 
Mentio.ned 

79 

47 

26 

12 

10 

6 
2 

182 

% o.f TGtal 
Frequency 

43.41 

25.82 

14.29 

6.59 

5.49 

3.30 
1.10 

100.00 
\ 
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TAlBIJE 21 

The most frequently mentioned ootegone, 
oj responses oj the question, 

"Whllt should the Ministry oj Education do in order to 
keep the Faculty's graduates in the teaching' proJe8sion. ?" 

Categories of Suggestions 

Suggestions pertaining to the needs for 
improving the administrative practices 
of the iMinistry of Education at all 
levels, i.e., the Head Office, Provincial 
Ed. Office, District Ed. Office, and at 
School level ...................... 

BREAiKDOWN OF I 

a) That the (Ministry of Education accord 
deserving graduates (teachers) due 
recognition and respect through 
promotions, certificates of merit, etc. 

b). That the Administrative ,positions be 
occupied by efficient, understanding, and 
impartial administrators 80 that the 
graduates' (teachers') frustrations may 
be minimized 

c) That 1fhe Ministry of Education provide 
graduates (teachers) and schools with 
up-to-date educational facilities 

d) That the Ministry of Education revise its 
existing policy on the basis of which it 
assi~ .graduates to places of work; it 

Frequency 

Mentioned 

178 

56 

47 

28 

should also !have a clearcut policy as regards 
to transferring graduates from one p!ace of 
work to another 16 

e) That it do something construc~ve about 
student discipline 8 

f) That it assign graduates to work on the 

hasis of their major and/or minor subjects 7 

-~ 54-

% of Total 

Frequency 

46.35 

14.58 

12.24 

7.29 

4.17 

2.09 

1.82 



g) That the Ministry of Education make ita 
administrative policies known to all 
concerned; it should also Ihave a clear-cut 
and a standing policy that it can follow for 
the purpose of making fair decisions 6 

h) That it reduce teaching load al1d 
number of students in a class 6 

i) That it make all efforts to change the 
. attitudes of ·the public towards 

educators; at present educators have 
no prestige, nor do they have social 
status in a community 4 

II. Suggestions that have to do with 
remuneration 137 

BOOAKDOWN OF ILl ' 

a) That the Ministry of Education give 
salary increment to graduates (teachers) 
regularly 80 

b) That the Ministry of Education pay t!he 
Faculty's ' graduates (teachers) as much 
as the graduates from other faculties with 
equal qualifications are paid 25 

c) That the Ministry of Education raise lIhe 
present base salary so t!hat the graduates 
(teachers) can cope with the rising cost 
of living 13 

d) That .graduates (teachers) be paid 
at least on time 10 

e) That the graduates be entitled to fringe 
benefits such as housing allowances 
medical aid, etc. 9 

III. Suggestions whiclh have to do with 
lack of opportunities for educational 
advancement for the graduates 62 

BREAKDOWN OF ill 

a) That the Ministry of Education con-
stantly up-grade the graduates' educa-
tional level through scholarships 
abroad 39 

b) That the Ministry of Education up-
grade the graduate's educational and 
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1.56 

1.56 

1.04 

35.68 

2.0,~3 

6.51 

3.39 

2.60 

2.34 

16.14 

10.16 



professional levels through in-service 
training, seminars, conferences, work­
shops, etc. 

c) That the Ministry of Education give 
priorities to those graduates who 
serve in remote places that entail 
ihards!'hips 

IV. 'Dhat the graduates dedicate and devote 
themselves to the cause' of education 
whetlher there are social, educational, 
and economic rewards or not 

Total frequency mentioned 

18 4.69 

5 1.30 

7 1.82 

384 

There was one general question which was indirectly aimed at elicit­
ing the reactions of the respondents as regards the administr8ltion of the 
Ministry of Education. M~ny respondents took an interest in the question, 
"In your opinion what are some of the improvements !the Ministry of Edu­
cation should make in order to keep II:he Education FacuIty graduates in the 
teaching profession " The responses to this quest~on are !too various and num­
erous to be included Ihere in their entirety. Therefore, only responses men­
tioned by four or more respondents are categorized in Table 21. The table 
shows that almost all the respondents have some complaints of one kind or 
another against the Ministry. These complaints eenlter around present ad­
ministrative practices (46. 35 % ) ; remuneration (35 . 68 %) and lack of op­
portunities for educational advancement (16.14%). Only 7 (1. 78%) res­
pondents encouraged devotion and dedication to Ithe cause of education no 
matter what the conditions may be. 

Conclusions and Recommendations 

A. Conclusions 

Some of the conclusions that can be haphazardly drawn from the vari­
ous da'ta presented in the paper are as follows: 

1. From iIlrus survey the popuIar assumption that many graduates leave 
the teaching profession and join other governmental and private 
institutions has been proved to be ,groundless. Of the 192 respond­
ents, 120 (62.50%) work for ·the Ministry of Education; 40 
(20.83%) serve the Haile Sela'Ssie I University and 6 ,(3.13%) ser­
ve other ministries or institutions as educators. In point of fact, 
only 26 (13.54%) of the !reSpondents. or 37 (14.80%) of the gradu­
ates have been lost to education. 

2 . Concerning the place of work of the graduates, it has been found 
out that approximately 61 % of the respondenlts or 54.80% of th~ 
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graduates live and work in Addis Abeba while 39.00 of the respon­
dents or 37.20% of the graduates serve in II:he major cities of all 
the fourteen provinces mainly ·as educators . (20 (8%) of the gra­
duates are abroad.) 

3. The majomy of the graduates serving the Ministry of Education 
are utilized as administrators and no.t as classroom teachers. Ap­
proxim~tely 60.00% of the total 120 respondents that serve the Mi­
nistry of Education are utilized as administrators althou~h only 24 
(20.00%) were so trained. In other words, despite tihe fact that 
the Faculty has placed heaviest emphasis on training teaohers for 
eenior secondary schools, the Ministry of Education !has utilized the 
majority of the graduates as administrators thus depriving the class­
room of qualified and experienced teachers. 

4. Almost all the respondents ihave some complaints of one kind or an­
otJher aga,inst the Ministry of Education. Tihese complaints center 
around, present administrative practice ( 46.35) ; remuneration 
(35.68% ); and lack of opportunities for educational advancement 
(16.14% ). Only 7 (1. 82 % ) respondeDJts expressed no complaints 
but rather advocated ' the need for dedication and devotion 11:0 the 
cause of education whetJher the circumstances are favourable or not. 

5. The Faculty's curriculum (course of study) in general has been 
mainly criticized for no.t being suited to the needs of the country 
(Table 19). However, the majority 'of the respondents stated that 
rtihe major/minor subjects studied ·ru:e specifically relevant to their 
present jobs (Table. 17) . . 

6. To make tthe Faculty's curriculum more relevant to the needs of tihe 

country, the most frequently mentioned suggestion was t!hat the cur­

riculum be Ethiopianized jn terms of staff and teaohing materials 

(Table 20) . 

7: There is perhaps an indirect influence of the American Educrution­

al system on tihat of Ethiopia as can be surmised from ,the fact that 

92.00% of all the respondents who !have been .abroad for higher 

education and who are in the main .the educational leaders of this 

. country were educated in the' United States. 

8. Wihile expressing ,dissatisfaction with the unfavourable conditions 

accompanying the !teaching profession at present, tihe majority of the 

respondents (64.54%), in principle, do not regret having joined vhe 

Education Faculty. 
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B. Recommendations 

This paper has exposed some shortcomings in the practices of prepar­
ing .and ntilizing the graduates (See conclusions number 2,3, 4, and 5). The 
writer !hopes thwt tlhe Ministry of Education and tJhe Haile Selassie I Univer­
sity authorities concerned wll make some use of the following recommenda­
tions intended to serve as possible corrective measures. 

1. The paper has shown that 61 % of 1Jhe respondents serving mainly as 
educators live and work in Addis Abeba altihougih the Ministry of 
Education figures for E. C. 1960 indicate ihat 62.00% of the total 
students in Senior Secondary, Technical and Vocational S~hools were 

, in the provinces as compared to only 38.00% in Addis Ababa. As 
a consequence of such concentr8ltion of ,graduates in Addis, the scho­
ols and the communities located in the provinces are deprived of the 
e~erience of qualified educators whose very presence could contri­
bute to tlhe improvement of ,the quality of education .and the foster­
ing of desillable attitudes of the people. Qne of the reasons why the 
majority of the gradualtes prefer to live and 'Work in Addis Abeba is 
peroaps to share the benefi,ts of development and growth that are 
concentrated ihere. 

2. The paper has 8'lso indicated that, although not lost to education 
in general, the majority of the graduates are lost to ac~aJ classroom 
teaching since tlhey are mostly utilized as administrators and not as 
teachers. In the Oipinion of the writer, this practice of depriv­
ing the classroom of qu·alliied teachers by "promoting" them to 

administrative posts is not educationally expedient. Therefore, it is 
recommended tlhat incentives be provided so that teachers may be 
encouraged to make teaching a life time career. 

I 

3. Most of the respondents have aired the view ,that some of the cour­
ses offered in the Faculty are so fuJI of generalities, theories, and 
principles taken intact from foreign ooltures that they ihardly have 
any bearing 'upon the needs and the problems of ,the country. The 
respondents seem to hold tJhe view that education should serve as a 
catalyat ihat hastens the tempo of educational, social, economic, and 
political development., They say that in order for education to en­
ihance development, it has to be truly "Ethiopianized". iHence it is 
recommended that the University encourage researoh in Ethiopia's 
educational, social, political, healtlh, and economic problems by ma­
king time and facilities available ,to those who are interested in re­
search activities. 
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4. From the Tarious and numerous criticisms levelled ' at the Minis­
try of Education, it seems that the majority of the respondents are 
dissatidied with the administrative practices and the pay of that 
Ministry. Concerning dissatisfaction witlh the latter, the writer is 
not in a position to recommend salary adjustments commensurate 
with ttbe rising cost and standard of living because such adjust­
ments depend upon the Ministry's decision and financial strength. 
As regards the former, however, it is recommended 1!hat the Minis­
try revise and reasses its existing administrative practices to s~e 

why they are so vehemently criticized. In addition to revising and 
re-evaluating existing rules, regulations . and policies, it is also re­
commended .that the Ministry formulate new polcies tha.t can deal 
effectively with the present situations. 

5. Althou~ touched upon in the paper incidentally, attrition among 
tlhe .university is one of the major problems that tthe University will 
have to tackle. To solve tihe attrition problem, ,the University sho­
uld firet of all conduct a study to find wha.t the exact causes of 
dropouts and withdrawals are and then seek ways and means by 

. Which tlhe number ()f withdrawals and dropouts can be minimized. 
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List of diploma programs 

and number of graduates from each program 

Type of Diploma Department Year of Yearoi Number of Duration of 
Phasing Phasing Graduates Diploma 
In of Out of From 1962 Program 
Diploma Diploma to 1971 

Advanced Elementary 
School Teaching Elementary 1962 Extant 568 4 summen 

Directors/Supervi. 
sors (Regular) Elementary 1964 1970 675 1 Year 

~hysical Education Elementary 1963 1968 21 2 Years 
Junior Secondary 

School Teaching Secondary 1963 1970 95 2 Years 

Library Science Secondary 1967 1970 47 1 Year 
Business Education Technical 

Teacher Ed. 1967 Extant 15 2 Years 

Industrial Ed. " 1967 Extant 30 2 Years 

Home jEoonomics 
" 

1967 Extant 17 2 Years 

Directors/'Pupervisors 

(summer) Elementary 1968 Extant 337 3 Summers 

TOTAL 1805 

Footnotes 

1. An addition of 116 and 118 baccalaureates of 1970 and 1971 respectively will raise the 
total to 496 (i.e. 140 from the Secondary Education Department and 94 from the 
Elementary Education" Department) . 

2. An addition of 908 diploma graduates of 1970 and 1971 will raise the total to 1805. 

3. The writer could not find out the amount spent on the Education Faculty from 1951 

to 1968. However, from 1969 to 1971 alone, the Haile Selassie I University has spent 

Eth. $ 1,757,680 of its budget on the Faculty alone. This total does not include stu­

dents' stipends, lodging, cafeteria, and health fees. The sum has been spent on salaries, 

supplies, communication, travel equipment, and general expenses. (N.B. Eth. $ 834,310 
was spent in 1969-70 and $923,370 is being spent in 1970-71). . 
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4. September 1965 was the year when the EUS requirement was imposed. Two students 
(one non-Ethiopian and one Ethiopian student) were exempted from EUS and gra­
duated in July 1965. 

5. 'ormaJly it takes 4 years to completc the academic requirement~ for a bachelor's degree. 

But becauSe of theone-year Ethiopian University Service requircment, it now takes a 
student fivo years to graduate. 

6. Of the 173 who joined the second year of the Education Faculty via the Freshman 
Program in 1970-71, at the end of the .first semester 1970-71 alone, 21 (12.10%) were 
dismissed, 10 (5.79%) dropped out, 12 (6.87%) withdrew, and 21 (12.10%) were put 
on academic probation. 

7. Aklilu Habte, A Forward Look, 1969, pp. 11-2; 11-3 

8. This figure for those who completed their secondary education in Addis Ababa does not 
include graduates who had studied for one year in the Bede Mariam Laboratory School, 
Addis Ababa prior to their joining the Faculty. Such graduates are classified by their 
for,mer secondary schools. \ 

9. The writer was able to find out certain rdevant information on the 58 graduates who 
did not return the questionnaires. On the basis of their addresses, 20 work in Addis 
Ababa; 18 in the province.~ ;and 20 are abroad. 

10. It is possible that since the return of the questionnaire some graduates may have been 
transferred from place to place. 

11. Th.is last reason is weak. The Ministry of Education E.C. '60 figures show that there 
were 14 senior secondary and 15 Technical-Vocational Schools in Addis Ababa with a 
student population of 20,735: 

12. Some of the school directors are also part-time teachers. 
13. With the exception of the 6 of the respondents who serve private schools as educators, 

all the rest are considered lost to education. The writer was able to find out certain 
relevant information on the 58 graduates who did not return the questionnaires. On the 
basis of available informatiOn, 26 work for the Ministry of Education; 2 for the Haile 
Selassie I University; 10 have abandoned the teaching profeSSion; 19 are abroad; 1 has 
defected to another country. So asSunling that all the 19 who are abroad will return 
to the profession, the total number of graduates retained is 213 (85.20%) and the total 
number lost to education is 37 (14.80%). 

14. All activities other than teaching are classified as administration. Administrators in the 
HSIU and the Ministry of Education are: 1 President; 1 V. Avademic President; 4 
Deans; 4 Asst. Deans; 1 Assistant Registrar; 2 Department Heads; 8 University emplo­
yees in various sections, 2 Asst. Ministers; 7 Experts; 3 P.E.O.; 3 Asst. P.E.O.; 1 D.E.O.; 
39 Directors; 3 Act. Directors; 1 Asst. Director; 4 Supervisors; and 8 Ministry of Edu­
cation employees in various sections. 

15. See Table 15. Social Studies (1), History (2), Measurements (l), Teaching English 
(4), English (1), Mathematics (3), Geography (6), Social Science (1), Guidance:md 
Counselling (2), and Linguistics (2) are treated as being highly related to the field 
of Education. 

16. A few of them had not returned from abroad at the time the questionnaire was r tur­
ned. 
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