LANGUAGE TEACHING AND CURRICULA IN
TRADITIONAL EDUCATION OF THE
ETHIOPIAN ORTHODOX CHURCH

ALEMAYYEHU MOGES

PRONUNCIATION OF GEEZ AND AMHARIC WORDS

This study is written in English. But as the subject
of the study is Language Heaching Method and Curricula
of the traditional Education in the Ethiopian Orthodox Church,
based on Geez and Amharic vocabularies, English sometimes lacks
the equivalent words for the Geez and Amharic terms. We meet
these difficulties by giving the terms in exact phonetic transc-
ription. Consonanats, which represent the same sounds in
the three languages: Geez, Amharic and English are written
as they are without any alteration. As for the vowels, because
there is no fixed standard of representing the sound-value in
English script, this study follows the Geez and Ambharic seven
vowel orders.

1. Consonants -l X, e
@ —% as in W $isS4, to flee, Am sttd, to-give
¢ =q 7 7 49 gimmi, to rob, LN qémis,dress, “I¥
saqd, to laugh (Lo yiacs
F =c " " ¥ cer, kind , Lirad, >
% —f *  aoJ%§ metta-ni, he beat me, {"F Saddé- to
accompany [ . £
¥ =" " g ¥e goro, ear
m =t " @m0 tibba. to suck, mdl. tab - quarrel
M = ¢ " gapey Callima darpners
& = p.” ” &&n plappas, pope, bishop
R@= s 7 p.hL schay, sun
2. Diphthongs

When the laryngeals (q, h, k,) are followed by the sound
(‘““W) they are labialized as in Aqwaqwam.

The sound (b) has two conditional allophones. At the
beginning of a word it is pronounced as (‘b”") but elsewhere
unless it is geminated it is *‘y”, as in (bet) (abet) and abiba.

3. Gemination

~ Gemination is marked by doubling the consonants.
in lamma, simma, dulla, abba, qiddisd and so on.

As
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4. Vowels

Both in Geez and Amharic, every character is a syllable
and there are seven cardinal vowels as follows.

d - geez first order as in (ld)

u- kaéb second order as in (lu)
i — salés third order as in (li)

a - rabé fourth order as in (la)

e — hames fifth order as in (le)

¢ - sadés sixth order as in (lé)

o - sabé seventh order as in (lo)

The sixth order has two functions: (a) a pure consonant
and (b) as syllable having a short é vowel sound. One cannot
give any grammatical rule on this, just as one cannot give
any rule on all other vowels. The cardinal vowels follow
the diphthong marker ‘“W'" as in Deggwa. If the word has a
well-established conventional spelling in English, we follow
it; as the words in Geez, Amharjc and Ethiopia.

5. Translations

Words which have easy equivalent in English are trans-
lated word for word, but whenever the equivalent is lacking
the meaning is given paraphrased. Some of such words have
been listed at the end of the paper.

PROLEGOMENON

Every country of the world has its own means of transfer-
ring its way of life from one generation to the other. Be-
cause of this if a form of knowledge is handed over from
parents to children by means of writings or oral communica-
tion, it comes to be called tradition. Tradition on its turn is
divided into religious and secular forms. In Ethiopia, tradi-
tion except for the folklore, both in its religious and secular
forms was kept under the eye of the church, until the eve
of the Italian occupation. Even then there were a few state
schools in Addis Ababa and some provincial capitals. This
means education was completely under the church. Although
we know from history, that there were some benevolent and
enlightened persons; emperors, kings, rases and/or nobles, who
supported education financially, the real leader who haﬁ
shaped the traditional education is the -church, until we
after the Italian Occupation, when westernized secular modern
schools came to take its place. Nowadays people c_all the
church schools with various names: traditional, priest of
old Abisa schools to differentiate them from the modern.
westernized and government supported ones. Of course, they
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are traditional because they were handed over by the past
generations to the present one.

Some of the present elite, think and speak against the
church school education; that it does not have any programme
nor curricula; it does not teach understanding but rote me-
mory and it does not have any practical value, etc. All these
are contrary to the fact. Although both the programme and
curriculum of the Traditional Church Schools were defined
better than some modern system of education, some
people without knowing it, try to criticise it. To refute, the
above statement, which were created from a sheerg misunder-
standing and assumption, I submit this study of the Qéne
school. Although it is not exhaustive, it covers the material
that the lay reader needs to know.

il ""‘|I

If anyone is interested in reading other books dealing
with this subject in addition to this study, there are two |
books, which I would like to mention here:

a) Traditional Ethiopian Church Education by Aldka
[nbagom gqaliwild and
—b) Ancient Ethiopian Curriculum, by Liga Séltanat Habti
Mariam Worgénih,

both of them in Amharic. Both of them in trying to cover
all the courses given in the Traditional Church Institutions
did not deal thoroughly with the language teaching method
and curricula. The latter is a good work except foi provincial
and institutional bias in some points. For example, it follows
only Betiléhem at the expense of other Zema schools.

The former in its original Amharic text is almost the bio-
graphy of the author. Moreover, the English translation is
far from the original. The translator, has purposely left out
many good parts of the text to narrate his own misinformed
Views.

In addition to this, both books present the traditional
education by subjects and not by syllabus. Again both of
then:n__ are inclined to support the presen —poft
rather than to reveal truth in research. Both of them give
the-impression that the various disciplines of the Ethiopian
traditional education were covered by the one and the same
person. This is idealistic, but not realistic. If there had been
tWo or three individuals in our history they were the excep-
tion, but not the rule. The present study is to explain the
nature of the Ethiopian Traditional Education in Language
Teaching and correct the idle talks that are often heard.

:\_J'_U'f
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Qéne School Students:

Qéne school students come from Zema schogls. of which
there are various kinds: Qome, Winder, Acabér, Betiléhem
and etc. The background of the students varies according to
the Zema school they haVe attended. Although there are some
students who completey déggwa at least once, the majority
of them leave Zema for qéne after their second graduation,
completing mééraf and sbﬁ‘fe—déggwa. To be promoted to
déggwa one has To cover both mééraf and some déggwa at
least three times and study them almost by heart.

In Wiinler and Acabér the zema master teaches elemen-
tary Geez and qéne rhythms to give first introduction and
orientation to his Students in the qéne field. In Betdléhem
the student leaves on his own will when he completes some
dé . But in all other schools, the time for leaving zema
for qéne is completely dependable on the decision of the
master himself. In doing this he has many criteria: the age,
ability, aptitude, and future of the student concerned. If the
student has an advanced background in zema, he finds both
the Geez Language and qéne easy. Therefore the géne master}{
appreciatg more the students of higher standing in zema
than the beginners.

Studnts’ Age:

The average age of our students flactuates between 17-
22, although one finds some exceptions to this rule. This
applies only to the beginners. The age regulation was made
for two reasons:

|. There are many complicated and difficult géne and
rhythmical formulae to remember and apply. So the
student needs to be mentally mature.

2. Qéne schools are rare in comparison With those of
Zema and the student has many a time to travel
far from his native place, leaving his parents and
facing the hardship of distant places.

ACCOMMODATION:

1. Students’ Diet

This subtitle does not mean that our students ar?
on diet. Of course they are simple, healthy and norma
ordinary Ethiopians. They take what they get, but they
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mﬁtﬂ: Mariam Woraéneh (Liga Séltanat), Tentawi Ye Orhiopiya

do not get what they need. They are undernourished.
They get their food mostly by begging and accept what
they are given. Except on some important holy days,
when a few kind people give some ‘‘Wot” too, in addi-
tion to ‘“Enjera” or some pulses. These are sometimes
taken raw or cooked. Pulses to be cooked are barely,
wheat, sorghum, linseed, niger seed, and maize. Pulses
eaten raw or cooked aie: chick-peas, green field peas,
and horse beans. From the vegetable world, only potato
and cabbage are included. Generally géne school students
have only one meal a day between 4-5 or about 7.30
following the individual school regulation.

2. The School Building:

Ideally, the school consists in a compound fenced by a
wooden thorn fence. There are numerous cottages inside
the fence. Each cottage houses about 5 students, separate
from the others as a family, and known as meal mates.
Each group is under an advgnced student teacher, if
possible one who has once graduated considered to be
their head because he helps the rest in their study. In
the middle of the cottages thereis a big hall, where lec-
tures are given. The hall is called betd mahbar—com-
munal hall.

In the lowlands students build high beds but in the
highlands either they have very short beds or they sleep
simply on the floor, Their clothing consists of Diibilo
made of many sheepskins, ‘“‘gab’i’ (toga), and a pair ol -
trousers.

3. Choice of Schools:

Students attend any school of their choice. They
are well informed long before they leave Zema schools.
They gather as many data as possible, about various
qéne schools. Before they join one, they have to get
information about such matters as:

l. The climate of the country.

2. The generosity of the population. .

3. The number of students attending that special
school,

Témhért, Berhanenna Salam Printing Press. Addis Ahb"...lﬁ-
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4. The qéne talent and teaching method of the
master himself and so on and so forth.

After they get the information from all sides, they head
to the school of their choice either individually or in a group.

The Use and Nature of Qéne Bet:

At last after a tiresome journey of rote memorization in
both *““Nébab and ‘‘Zema" schools, our pupil has come to
the threshold of the long awaited and promised land of
understanding. It is in “‘Céne Bet,” where he studies the
Geez language, the medium of his learning. Here in the
““Qéne” Institution begins the dawn of intellectual under-
standing. Here the student begins in greater depth to study
the traditional, cultural, social, intellectual and educational
values. Before this he was not free to express himself or
criticize others because he did not understand what he was
taught.?

Besides his routine studies unlike reading and Zema
schools and even ‘“Mishaf Bet for that matter. The student
is now encouraged and sometimes forced to dcvelop an_d
express his own poetic and aethetic_ideas. This is unlike his
former schools where very little originality is expected. He
is taught ways of right thinking and criticism. Although he
has to study géne formulae, he is not compelled to accept
his master’s ideas, beliefs or mode of presentation. Pt:cv1ously
he used to be forced to say every word, intonation and
stress blindly, following his master. Now he starts to evaluate
everything he learns, practises, begins step by step to th{nk
critically and express hiself freely and boldly. By analysing
different pieces of géne and studying their exp}anatlon; he
learns how to defend and attack an argument intellectually.
Here he is trained how to refute any argument, support any
motion and evaluate any idea .

Different Qéne Schools:

One of the reasons which developed free thinking aﬂ‘i
criticism in géne institution, is the presence of three differen

S Nabaion i iopi the
2. Inbagom Qalawold (Alaga, Collection of Ethiopian Sources Jor
Str‘ud)? of gziopian Culture, ed. Haile Sellassie I University, Inil:]i;:
of Ethiopian Studies (The Institute of Ethiopian Studies,
Ababa, 1965). p. 57. .

a) Bezuayyehu Assigge (Mirigeta) Aybar, Damot.

b) Aklild Berhan W-Qirgos (Ligi Thbibibt).
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schools. They differ in their approach, way of thinking and
teaching methods. These schools are:

1. Gong* gadlf~ P
2. Walda podeh-B26M . 54y Wadla
3. Wasera

The first and the third are in Bahr Dar and Damot,
respectively, in_the Goggam Governorate-General, and the
second in Wadla, Wollo. Gong and WaSera are monasteries
but Wadla is @ disttict. The Gong and Wasera schools have
permanent bases, dlthough the graduates teach all over Ethio-
pia. But those of Wadla move from place to place as the
masters do. Nevertheless, the three place names now express
the type of composition and the teaching method of the
language rather than the places. This is the reason why géne
masters are found at many important parishes throughout
the country. If the student does not want to specialize in
géne he can study it without going either to Goggam or
Wadla. If he wishes to have a more advanced and deep
knowledge of it, he learns and reviews it under different
masters to see its different types and approaches of various
masters.> .

Programme:

As soon as the period of hospitality, which is generally
three days, expires, he is handed over to an advanced student
teacher or an apprentice, who helps himin his study as an
instructor and advisor. This student teacher is more helpful
than the master himself, who does not have time to look
after the needs of the beginners, because he has to deal with
the problems and questions of the advanced ones. Unless
the new student has some background already as said before,
while he was at zema school, he passes about ten days W}‘h'
out submitting any exercises to the master for correction,
studying rudimentary’ Geez vocabulary and the fundamental
rules of versification.

Even after ten days, when he sets out to solitary place
for qéne composition he goes out with an advanced student
to help him in the vocabulary, he needs.

i e .
4. Yékunno Amlak- Haile Sellassie I Univeristy, A. A.

5. Inbagom Qalawold, Op. Cir, p. 57
bid p. 6
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Unlike the other schools all the qéne classes are night
classes. The day times are left over for composition and
correcti There is only one common class for all” students
both beginners and advanced. This is the reason why student
teachers were needed and created. In the evening classes in
some schools, first the master conjugates some verbs from
cach of the eight verb types to be used as examples; then
he gives from 45-50 verbs with their conjugation and deriva-
tive forms.” In others, conjugation is considered to be part
of grammar and as such it is taught sepaiately on Saturdays,
or Sundays. When the verbs that end in one letter are exha-
usted, on some evenings, he lectures on nonderived words
(called nibbar) on some other evenings. Whenever the
master lectures, he uses a trained and advanced studeqt
as a megaphone, mouthpiece because, as was said above, his
class is a single one and the audience very large. As soon
as the recipient student (Tigibbay) studies all that is given
by the master, orally, the class follow him in unison.

The evening class takes places between 8-10. After that
till mid-night is the time for private study. From 12 to 3
a.m. is the time for sleep. At 3 a.m. a store gong 18 rung
by the student in charge of the week programme. The hours
of night are measured by the leading stars and by the crow
of the cock. From 3-6 am. is the time for qéne composh
tion. The master improvises pieces of géne extempore in all
the seven types of the stanzas called “mulu bet’’, at least
once.® Then he explains the meaning and analyses the const-
ruction of each line word by word. He gives examples and
directions, encouraging the students to follow his footsteps,
especially the beginners, who have to study the first two lmlfs
called ““Gubaye Qana” by heart and try to compose in the
same way.? But if the new compositions of the = mastef
are difficult and not clear to them, they study easier l;1‘1051'315
either of their master or of other famous COmpOSErs. Thu?_
being equipped daily, the student sets out on"hls journey 95
Qéne through ““Gubaye Qana” to «Miwiddés”. At first 1L 1
in the form of exercises on the language but after some tlrge
he is inttoduced to the aesthetic and creative aspects of the
subject. This way also he learns to use his Geez vocabulary.

7 Gadlu Wilidla of Wasera
(8, Gera (Miggabe Mestir) Bata, Addis Ababa.

; Bsha (Marigeta), Rim Qwésqwam, Metca, Bahr Dar.
10. Gidlu Wildla of Wasera.
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At night he learns the vocabulary, grammar and syntax which
during the day he puts into practice, through his poetical
compositions, which are corrected and to some extent are
improved by the master, who compels the beginner to study
the corrected composition and its analyses by heart.”

All the day starting from 9 a.m. up to 4.30 p.m. is the
time for submitting ‘‘Qéne’” Composition and correction.
Generally the beginners come early between 8.30-12 a.m. and
the advanced late around 2 p.m. to 4 p.m. At about 4.30
p.m. they desperse to look after their food. Some go for
begging; others cook theit simple *““wat” or pulses; still others
draw water from nearby streams and gather wood. The food
business has to be settled by 7.30 p.m. because then all the
students without any failure have to be ready for the night
class which is more important than that of the day. This is
the daily programme, Monday, through Friday, when they
study vocabulary, and conjugation and practice composition.

On Saturdays and Sundays they learn grammar and
syntax, attend the church, study and analyse any ‘‘Qéne”
compositions offered at the service. These activities are a
part of the school programme,

Naturally, after the daily and weekly duties the monthly
and annually programmes follow. In the “Qéne” Schools the
idea of vacation is not known. There are no holidays except
Easter and Christimas. But there are both monthly and yearly
holy days. If the holydays are celebrated by chuich service
and “‘Qéne” is to be cited there, the students attend the
church service and study all the compositions at the service.
This is the first chance for comparing their master’s Qéne
with those of others. So, on the part of students a holiday
is not considered to be a day of rest but a day of harder
study and practice. But on the other hand, if the holy days
have not church service, they follow simply their ordinary
programme, using the history, story or legend of the holy days
as theme to their compositions. Qéne themes are very much
tied to time. According to E.C. the day begins at 6 p.m.
and ends exactly at the same hour on the morrow. So a
theme serves for these 24 hours. The theme varies from day
to day as follows:

1. Monthly holy days, which serve only for one day.

2. Annual holy days for three days; on the eve, the

main day and the morrow. y

3. Seasons: Seasonal themes are both hi

natural events

storical and

95



They serve for more than three days and are:
a) Winter

b) Spring

c) Summer

d) Autumn

e) Lent

f) Easter (pentecost)

g) Christmas

h) Ascension of St. Mary, the Virgin

i) The Second Coming of Christ.

Every morning before the students leave the compound
for composition, the life, legend, or miracles of the Saint or
martyr, or the character of the angel of the day is told by
the teacher to the students for use in their compositions.

Activuities in Night Classes

The following are examples ol verb conjugation to show
how the evening classes are run.

5 UAA 0 TPma : 5978 : Lk 0
PUAA LNEA T E2PmAA - hALL
LUAA LG LPmA f HIL AIPR
LUAA P2 LPmA T TRHH  RTPR
UAA VAN ool §: avdmi\ | Thil AWTPR
VAL, PNé : PFPmA : e HPME “1AD PAA
VAALT O P04 : P mAs : NPT A PmeTs
VAAT PNET : e PmATT f 6 +IME ¢
v PNe- OTPma ALn a<hmil
VA7 PNé ¢FPmi 7 (A0 L)
VAAT P04 FPma ¢ (AQT) =
VAA VAAT Hoog HC =
VAA Té& NG 914C P mA =

g. oo0A OA P57 : Lk A f AAPONC #
gaovii LavpAN NARS
LA Lavhih HTL HTL RWIPR
LA LIPOA f FRHH  ATPR
AN @AAT @PAA P ThN ATPR
wip, PawOA ol #AD PRA T (A07L)
@ApPT Poo(f : dfT 1 (A@7L  OAIF) #
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wANT PeONT mag (AdT)

ehd Perpad ALN o 0 (Ao3L)

a7 forn A@7L A

ot feeqne (AT 0ANHY)

A Her HC A°AA ONH-

APAA 10L& HC A°AAT  (i-

AN TL OHC PPAAET AN =

+eant 102 h9°hAe

aONT L1

Phnt Al HC ¢

aavfyp a9 d-hm H

aariy (I AOTL

N AL

aapit  (I{H

@PaN N6L NG :

Onc : arAA NP0 548

mavp  feovs : OHATNA AN ATSIC0™ WY

AA OFLA =

@A AN ALl NPT wé i NPLAON SOCRA T

°0N4-9° LoLAA R4 NALU Yo+

aOg MPF wi. + PROIL

Lavpyy a) P P L P WL ATPR

£-m1n£\ ‘T'P'-" .e:l.p£‘

Laop mpr Lpre- FRHH  RIPR

@fe (e Gt @

Between 45-50 such verbs are given in one evening. If
the turn is for derivative roots, but if the evening is for
nonderivative ones between 80-100 words are given out In
one evening. In this way the lexicon is covered twice a year.
All this is evening class work . And in the morning they
have “‘Qéne” compositions and analyses. i

To show this I shall analyse only one ‘“Gubae Qana”

but give three pieces for each type of the stanzas. The types
of Geez ““Qéne” stanzas as follows:

Mk PG Hool 1> VE

& NG :

HC  (°%La@- ¢ #PC AP RIRTTILO
NiZ4A7 =
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anFe hCh?d wPwet  Che “Mé.
Abr £ ANA o nhAN N4 =

g TCM 1

i

LY hEA LA w5 OCk Wif el
W @f AICE Peo- BTLTNIA F

NI e 407 wpwel oL (ool
1) hChd — hét # (y0- 097 & OFF
AO<9EA P hHY $Phe “10LE LAMA) PAhh
i RHOVTE LLIATING &

LYUT @AM ARTICE @ 045 TIC nnhhn
WIRoTm KhECl BETPA =

WifI5:

NMhI P hChd ®@Pwel Chlr “lHé.

Ak £L9° avphh “Thhd N4 Ohe WGD:
MhFP? Ak “Lhhd AHOTE LLATIAG P4
7 oPwet op3P @Pwesl ET e
héd A LLTPA =

w97 hoCP oAt =

-

MY N&EA wPF oCP7 ALT £APPA =
we® s

VP @34? G0 @PwsT? hédr
hed A9°7 0L WILPT L oeAhh “Lh
M RHOTEC LLATIAG = avpnh  “Lhhi Al

ONC LLATNG 05 hEL NmFP heodw
GF Ry a

oCP

MR W78 “Lhhd 10 106 GHET héd
0t W1 LR (PP o4 w8 PLE
Pro OFHLL® NANMIP G- =

o0 §

NHY Ohet5o- anp o0A®- PoPATF
té PPC T 0P @0 FA PAov-g AT
NATILTA KWPI8I8T DA ATy 075
107 PRIt A PmSA = CHAmOT
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a0 NIRNTAT LLAA # P7LPmS®-9° hovEamw
(P PN BC RILTNWFAO Yo~ =

NI E 4G : 110G 0T P2 AT (LTo-g°
levh P P1914 NAHY PA 10 “IAT j07)n

AChP RIPZ i oo PP% “104P : LNNA
NYE ALNA = (A4 0E9° ez QAN P40
AD- PN 0 2)

Pwasl QUG PAM | OPwet wIC i PG
oCce Faope ChChd AN, =

Chah vC ¢ MG 0-F PPPwET HCG | hav
Nme AET wI9° oCPI9° (LLL 1o+ = HMIC
P26 ¢ POCETN  POA TN Y@ = RILHYI
Wy aws® AoCPI® LVPSAH = iy Pz oNT
AILHY LA mNL PAT@ OhFP : ChN : aPADh
D TFo- = RIHY  PAT Poomel wdPRR
QCPTr NPE - u

@Pwest GHL. NN 10U ATIACT 4mPh
heAWET .G °ANET “P 7 hoPLA =

Abr A7040 §To- 2§ oo Pa ANLP f AC
AChd Ad@- = LL99° POC Y0C Abhy @L$ hd
PCEIN =

A Lk MC : C v-T PLRA”T
TAN, = ATLHY PA N9° hov FiA@-f (oY%
Y0 RIE PANANS aAnh G 0-F PLLNT”°
A0, § LhiaA PerAhh HCE £0A 90C =

Nad. Fad ot ohm H o-far h7
P2 AT ST o hHOVPE =

. P v

NHY 4¢ PPC OALISTS P @0 PAT
PAT oo 1S NEATO LmSA = AT57L AP
o3 CAPHD hEA Jo- Ao AdaT L£°h
v N 4w PR @NTF PADF Ui AL
LM OLLA ArPmb NA“TLLAT Aae 7T
LLE8N = Aie T L9 hoe-f IC A“ImFPAN (4.
AT AU A0l@c UF9° 1L LH AP
NALTc 0FAP HY hEA C2AT7 NPPLSS
¢ ava) RANAL L40 MOMFTT ANF ovfAl
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AT AGAPLPAT ® MAE AR DT L O
NA@- hamed ¢oLi1L0- eng° =

NhI e — ermt@  UIAD o-nm H
RChd — PATIL hT1P&

opwt—ePwé. 1O T9RA L

Chd  — Ch0 hAZ 'y hao- foea] Har £ HC
e — hrié faoM Hov & HC
Abhe — MC

geage — gL ARG WIPE

mAhh — Ahh P40 hae- foo@ 00L HE

ohkh — ¢ ¢THA@-f 07

s — agh @hm H oM £51Lm0 A1,
HH @ #

. Pwg® Féni .

eVrs LA anwhtse é PrC
AL MgCLoe POLENT T4 APO I hiv s A1
PONIRE 7 FoheG ANV Py ¢hmPbao AF
mom  AO14 DATLLAAPNT PG POCPT
Jen  AeNFo- o RPGNTTLO" E g
eaogeys. PUINTUIC HE WTE, 1% hELAT ¢

hCha? @&t PSS PPt heyg.avmar
Fhe.C NEANL @PweT ATET wphh “INhA
Al APF L2914 = “Lhhd FA A7 hAo-®
AAILY QmF® AHO-FC AL “LhkA T L
NFY.C @PweT 8 =

i. POCP Jdéh i 2

QY hea Pro- 030 AT710” N
G A7 : vatio L7 (Lfe Chh 1916
APMC WIS TA o= £F° U7 LV hiY NAL
etmbam Pz fOCP Ién w3 Lotao 05
L9140\ =
AnFe oo DeA ArEN ARG G407
19% 197 Qe B@IGA = 1890 0L net
€20 1 LY NAA N29° NAAT AWT% aoannt 110
QPG D07 PENTIN 1 £LPAN = BV gay eag- N0
0Le 29° AnmFao-pr 029 FNieT Wik AT
P PTos P et PTFoT 100 ¢
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R

29 P70IC HE Porma- (1PCA LH j@en
Anho29° 09901  aoP°YLF RIEAR  TCPC
PA@9° = POLPNTILO9° NPr+ @NT PAT P
¢ OCP ANT NiLA WILTIHaS. av)p\PIG Ko
AN “IMmCT Yo = PPN PR (PP
WILOIh A LIPSA =

NAF?  MET NeedAhh  “Thhd hédr
hét “IAT ¢ “Lhhd @ARD Y0 @ avAR -
LEPT ST f AUA ALNAG° : VI P WIL
b PP WA 1O TNF jo- =

& Tk 2T HIATCU- P10

v. Nhee AFeIn A0 oo @ MNL mI5T Mhbde
ANEN heh ALhLh £Aae =

A 0 A POA héel: ot
A (aNeD FaPaT  AdMY- Wil @-jk
@ vl 5
As written in the above pieces ‘“‘Gubae Qana’ has two
lines and four metrical tagmemes, called ‘harag”. It has 8
different lypes of “metrical feet. Its melody is both ““Geez"
and “‘ezl’’. When the student masters the technicality of this
thythm and presents about seven consecutive right ones he
is promoted to the next level.

& HA°ANY H%A%IPu- TN

U. MChAY ALGLY AL TNANA N4
AV APMYy ohl: ARYT 04
ARDLA Phi P hov REPT 144 #
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. @PNC HT17 TIh OAL Al HCARS

LLRC MAI2OLP (1¢ 071F
NI h$v- PCr imh avliivt 909 w5E 2
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This has three rhyming lines. Two of them, the first and
the last are of ‘‘Gubae Qana”, but the middle one is the
metrical foot of «mindirdarya”. The «“Gubae Qana” tagme-
mes of ¢Zdamldkiyew are variable, but of mindirdérya
has only three, short, long, and medium harig. Its melody
is “ézl”. Here too as in ««Gubae Qana’’, when the master
thinks that the student has learnt and practised this enough,
he gives the permission to compose the next stanza called
““Mibédzhu”.

o 0¥ HAAICU- TN

0. ‘@CHLPN WAl PTIN LLD BELT ATIRG
WU
hov ANSU- 4P YN TheC &

l.ﬂ]

% C DORCAS @PART  Ahevd PP Do MW

0 LT %

A ALP eAaET ALIC AP0 0C1 PP
15991 XR&0G
A0G ALDCE  APUL AP NS
AHLAT WP Fanth JORavG U~ epP TN
&y N IRVS

h. noves A DAV hOE Y88 9°NA ATRA
LLPT
Adh PIAG oL @%E NPT 2"
ARILAANAGC OAL h9°Ah 6 o8 tO
h4, &0 9P =

«*Mibidzhu”’ has three rhyming lines and eight ssGubae
Qana” tagmeme. The last tagmemes of the first and second
lines may be according to this metre, as the composer Wwishes,
just like those of Mawiddés. Its melody is Geez. As usu
when the student masters both the theoretical and pracucal
sides of this stanza, he is promoted to the next stage ¢@
«Wazema’. Here the student iis kept longer than in the othef
two previous ones, because it has mawiddés rhythms, which
are very difficult to master, at least at this stage.

. POl H%A“I%U- TN

V. Ahod N J
Lt AhehdA aocht »SeT Apg 1S

pi—1
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As seen in the above pieces, wazema is divided into
three categories

(a) Long Wazema:- This is the ordinary Wazema. It has five
rhyming lines and four different tagmemes of which five are
of *Gubae Qana” and one Mindiidirya. The beginning
tagmeme is of Wazema itself and the first part of the last
line which has always four syllables. These are the same as
of the last two lines of Sellase. The last part of the fourth
line is variable. It can become like the middle part of Mindér-
diirya or the last of it or from 4-5 syllables.

(b) Middle Wazema:- It has three lines missing the second
and the third lines of the main Wazema.

(c) Atter Wazema:- It has the second and the third lines of
the long Wazema. All the melodies of the three categories
of Wazema aie ‘‘araray”. After this our student proceeds
to Séllase.

E /A0 190710 P10

5. 2214 HAYMT
A3 AT FPROvSHT
ARo® AAT h7°Aln ARl hza 498
Oh.hé T T 01849 4
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“Sellase’ has six rhyming lines and fifteen tagmemes of

which five are ‘“Gubae Qana’’s, one of its own starting tag-

memes ‘two Maisfiya’'s one Mindidrdirya and the two last
ones almost as the last lines of Wazema. Its melody is‘‘ézl."”

“Seflase™, “Miwaddés” and “‘Sahlékd” are composed
and cited, besides the church service for praising kings, ho-
nourable persons and respected guests.

As soon as the student shows good mastery of this, he
is allowed to proceed to the next stage Ziyééze. By this
time he has studied many thousands of details of the Geez
Language vocabulary and many ‘‘qgéne” rules to use in daily
practices. Here, although he is not authorized to give his
own composition in the church service, he is considered to
be one of the seniors. He helps juniors. He begins to under-
stand casy texts in Geez. Just now begins to appear the
real dawn of comprehension.

% HEARIL H%AZIPV- 10

U. héh Cen hor hén
1KV 07 124 PNA Aroe Tl
WLl NPT I
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Z dyééze”” has five rhyming lines and 13 tagmemes, the
last part of the fourth line one harig of six syllables and
one of its own starting hardig. Its melody is Geez.

‘ho

HuAh HYA"ICu- 907 ¢

PN oaL AP husT
HHoG T S04 @ Po+ 9°L( MK Wt
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oOrTFe mNdl N4Phs

HHOAL: A7NA @-Am hCw R9° L4 9

‘‘Sahlékd™ is a short ziyééze which has only the first
three lines of it, consisting of the starting “‘hardg” of the
Ziyééze as a line, the second and third lines including one
misfiya hardg, if the composer wishes it. Although Sahléki
is addressed some times to ordinary kings too, traditionally
it was set aside to be composed especially to victorious em-
perors, and kings or at least “rases”. Its melody is Geez just
as that of the Zayééze. Sahléka is never, composed at the
school either for teaching or for practising except in church
services and eulogies like those mentioned above.
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The most famous of all Geez stanzas is ‘‘Mawaddés.”

It has eight rhyming lines and 21 tagmemes of ’Whlcll only

four are always ‘“Gubae Qana’s”; 5 may be so, if the com-

poser wishes, otherwise the last parts of the first and.fourlh

lines are like the last parts of the first and second lines of
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“*Mibdzhu.”” The starting part of the first line of Miwiddés
is Gubae Qana” tagmeme. Afier this comes a group of
six syllables. Then a complete ‘‘Gubae Qana” harag. The
second line also may be completely Gubae Qana or the last
part of it may be of 4-6 syllables. In the beginning of the
third line before the Mindirdiarya there is a masfiya harig
which can be omitted, if the composer does not wish to. The
beginning of the fourth line is called bwahe. It can be consid-
ered asa rhyming line; here again according to the wish of the
composer. Its tagmeme is masfiya. If the last tagmeme of the
fourth line is not of Gubae Qana, it may be of mibézhu. The first
part of the fifth line is unique although long ‘‘masfiya™ could
be put there. The sixth and the eighth lines are again unique
to miwiddés. The seventh, although it could be a complete
Gubae Qana, it may be just as the second line of miwiddeés.

Its melody is Geez. Miwiddés, as was stated above,
in our discussion of Séllase, besides being part of the church
service, is used to praise important personalities and express
warm feelings. As a rule mdwiddés is the last stanza com-
posed for correction. When the student masters it the teac_her
orders him to compose, on a fixed day for the church service,
“Kébr Yééti and Etana Mogir the recitation of which at the
public church service climaxes the graduation cersmony. This
is the highest and happiest day in the school life of the
student. From this day on he is not called any more &
student or pupil but a disciple (Diggd Mézmur).

The different stanzas from Gubae Qana to Miwiddés,

excluding the short ‘‘wazemas” and ‘‘sahlékd” are called
““mulubet’’.

In addition to these, of course, there are others, more
important stanzas than these for the church service but these
are not composed at the school for practice correction. Stu-
dents hear them said at the church service and study their
compositions. As such although they are acknowledged Geez
stanzas, they are out of the school curriculum. For that

reason this study does not include their analyses but only
their names. And they are:

Kwéllékému
Actér Kwéllékému
Héngiha

Ezl Kébr yééti
Geez Kébr yééti
Ezl Etani mogir

S<<ER~
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VIL. Geez Ftana mogar

VIIL. Ezl Asara négus

IX. Geez Asird négus

All this Qéne work is done Mondays through Fridays.
On Saturadys and Sundays grammar, sentence construction
and syntax are given.

Sample sentences for practice
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This kind of drill continues throughout the parts of
speeches and particles.

As he leaves, here, his title ‘‘student’’ and assumes the
title ¢ disciple’”, if he has already learnt some parts of déggwa
before he attended Qéne school, people begin to address
him as ‘Yeneta”, a title given to learned churchmen. From
now on his social status differs from that of the ordinary
priests and deacons. People begin to give him a standing
position and place of learned man, only second to Mirigeta.
By now he ought to have been able to compose ‘‘mulubet”
in one hour,

This is the high pinnacle from which one disciple can
see all the dimensions leading to various branches of his

further studies. After this the branches to be chosen are the
following:

a) Advanced Qéne
b) Advanced Zema

¢) Commentary Schools of the Scriptures
d) Astronomy

-

Let us pursue the story of our advanced Qéne student.

HIGHER QENE EDUCATION:

L. General preparation for Mastership

After the first graduation as an ordinary baligéne or

?r‘ctaqéﬂﬁe, if our disciple decides to specialize in this
ield and be a ‘qéne master he continues his advanced studies
eithcr under his former teacher or another.

Many disciples chan

A ge masters to acquaint themselves
to the different types 1

of géne compositions, while others
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continue in the same schools. If it is in Wasera, where there
are many masters of different qgéne schools, an intelligent
disciple may study all the qéne. types without wandering
from place to place in search of other masters.

At the elementary stage any student is supposed to study
and compose about 70 different géne forms but at the ad-
vanced level he is expected to learn at least 250-300 before
he tries to be promoted to any higher qéne position.!?

After this, in addition to his qéne study, he learns ad-
vanced Geez and syntax. By now he should have compiled
little dictionary of his own and copied grammar and syntax
books of different school masters. Meanwhile he composes
daily from 2-4 ““mulu bet” and submits them to his master
for correction. He studies all géne compositions he comes
across and analyses them critically. He is free to reject, accept,
question the validity or criticize and ask references for any
new phrase found in a new stanza. If he thinks that the
composition is good, he commits it to memory for future
reference. He teaches beginners, a task which helps him to
review his past lessons and keeps him always fresh. He hears
other students submit their compositions to the master,
criticizes both the students and the master, offers his own
criticism for correction along side with that of his master,
who is free to accept, reject or give reasons why he does
so. Thus he proves his knowledge through living deeds and
not by passive knowledge."

2. Gélbata

The advanced Qéne disciple continues to show his ability,
for example, when anyone, either his master or one of his
fellow disciples utters a line he supplies the next one before
the composer or improviser says it. This action is called
nataqa. It means ‘‘prediction’ or anticipation’, snatching before
they are uttered by the speakers themselves. When the disciple
proves himself to be good for this level the master promotes
him to the level of gélbita.

1. Nebiyye Leul (Mirigeta), in the Ministry of Interior Addis Ababa.

12. 'a) Habta Mariam Worgéneh, Op. Cir. pp, 182-208 3
b) Mashafa Sawdséw, Ye Ethiopia Mingest Matimiya Bet, Addis
Ababa, 1918 E.C. pp. 299-324.

13. Ibid. pp. 89-297
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At this point our disciple feels sure that sooner or later,
he will be a qéne master if he perseveres in study and practice
and endures the school tributlaions. Now he is addressed
by juniors as ‘Yeneta” (my master) and by his equals as
“cayya” or “‘Ayewwa’. He stops begging for food because juniors
help him for that matter.

_——Gélbita means to say the reverse, to undo the first
by creating the exact opposite to it. The master improvises
compositions of different levels and stanzas. As soon as he
finishes composing, the disciple or gédlbad says the reverse
and t‘g&s to excell him. At the first stage gilba¥, the reverser
studies all the compositions to be reversed by heart and
retreats to a solitary place, where he composes the opposite.
After some time, he returns to recite his reversing composi-
tion in front of his master and the student body for dis-
cussion, debate and criticism, whereby he learns advanced
defending and attacking mechanisms. But when he gets ex-
pert in this art, he delivers his opposing composition, im-
provising on the spot as soon as the composer finishes his.
Then and only then the master authorizes him to correct
the juniors’ compositions. This stage is called asndggari or
masndggiar = hearer of reciting students. From this time he
begins to help his master in teaching at high level.'®

C. Ziriifa

By now he, thoroughly knows the language both in theory
and practice; he speaks it fluently and composes qéne im-
mediately on the spot as soon as the topic is given to him.
He has reached the stage of composing off-hand . Then he
begins to show his capacity not only in words but in deeds
too. To prove this, he passes the day near his master, listen-
ing, hearipg the students recite and when his turn comes to
submit his compositions, he improvises on the spot and
submits his qéne to his master, who, at this level almost
a!ways looks for faults rather than words for appreciation,
cither to see the defending ability of his disciple or to know
his power pf memory in referring to the various formulae
for evcrythmg he puts in his compositions. At last when
the master thinks that his disciple is able to solve and answer
any qéne question facing him, he invites some learned people

14. Inbagom, Op. Cit. p. 57
15.  Ibid,
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secretly, without the knowledge of the disciple concerned.
Then when everything gets ready, the master calls the gilbad
or asniggari in front of the assembled guests and students,
and gives him both the topic and rhyming syllable and orders
him to improvise. As soon as the disciple hears this order,
kisses the floor, the knees of his master and the invited
guests then he stands in the middle and improvises starting
with Gubae Qana and ending with Méiwéiddés as he is ordered.
At the end of his improvisation, he is subject to explain and
analyse and defend every detail of his compositions. If he
succeeds, his graduation as “Zirafi” is celebrated the following
evening over some drink and cooked pulses. On the gradua-
tion day students and invited guests are free to ask him any
questions they like, relating to géne and the Geez language.
If he fails, his graduation has to be postponed to an un-
known-date. On the other hand if he succeeds he automa-
tically assumes the title ‘‘Zdrafi"” and is considered as an
apprentice student teacher or assistant master. From this
day on he delivers his improvised compositions, sitting, but
in the language classes he lectures, standing, until he graduates
as géne master.

After zirifa ,he stays with his master at least for two
years, learning teaching method, the last advanced géne types
and the most advanced levels of the Geez grammar and
syntax. During this last period he is both an apprentise
teacher and a disciple of high standing.'®

4. The Final Graduation from Qéne School

When the master has covered all the géne syllabus re-
quired of a géne disciple, he fixes a day for graduation and
tells him. On that day if the birth place of the disciple con-
cerned is near, friends and relatives are invited. However,
many a time the disciple’s birth place is remote and so no
one of his relatives can participate in this last and most
Important graduation ceremony. It is usually attended only
by his fellow students and friends of his master.

The feast is prepared according to the will and ability
of the graduate. Some prayers are said and benediction given.
He delivers as many compositions as the invited guests wish.
Then, at last he is seated on the chair of his master. This
seals the symbolic graduation ceremony.

16. Mirigeta Bisha
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Glossary

Glossary of the Geez and Amharic Terms used in this

study.
Alaqa

Araray
Asnaggari

Ayya and Ayéwwa
Ezl

Geez

Mirigeta

Mula bet

Qéne
Qéne Bet

Yeneta

Zema
Zema Bet

I

1. Dean or Head of a **dédbr" church.
2. The Ileading student

One of the three melodies devised
by St. Yared.

A disciple entitled to correct Qéne
compositions of the junior students.

Titles addressed among equal disciples.

A kind of three melodies, mode of
chanting created by St. Yared.

1. One of the three melodies, creat-
ed and developed by St. Yared.

2. An ancient semitic Ethiopian
language, which is not spoken any-
more but is used as liturgical lan-
guage of the church.

3. A way of reading with intona-
tions and stresses.

A title given to a graduate from the
traditional church school at least in
one branch.

The seven types or stanza.

A codified type of poetry.

An institution. where Qéne, poetry
and Geez are taught.

A title below the king

A title given to a learned man oOf
teacher by his students.

Music

Music_school.
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