
LANGUAGE TEACHING AND CURRICULA IN 
TRADITIONAL EDUCATION OF THE 
ETHIOPIAN ORTHODOX CHURCH 

ALEMAYYEHU MOGES 

PRONUNCIATION OF GEEZ AND At\1HARJC WORDS 

This study is written in English. But as the subject 
of the study is Language ~aching Method and Curricula 
of the traditiona l Education in the Ethiopian Orthodox: Church, 
based on Geez and Amharic vocabularies. English sometimes lacks 
the equivalent words fo r the Geez and Amharic terms. We meet 
these difficulties by giving the terms in exact phonetic transc­
ription. Consonanats, which represent the same sounds in 
the three languages: Geez, Amharic and English are written 
as they are without any alteration. As for the vowels, because 
there is no fixed standard of representing the sound · value in 
English script , this study fo llows the Geez and Amharic seven 
vowel orders. 

I. Consonants 

if = J as in i1'if ~5.:ta , t:-fl~, I'Ittl satt§, ~ 
.,. = q" ,. +11'/ q iimmii, to rob , ... ""til qamis,dress . ..,.,. 

saqaJ lO-Jaugh C. "1V-~ f......U, 
:r- = c " " :,:c eer, kind . "u...,.~ 
1 = 1'\ . , ., OD;J''1 metta-fl n , he beat me , 1i''1 Siini\e.. to 

accompany ; c. f; 

~: - " ., g 'f,r: goro, ear 
m = ",. mfl tabba. to suck , mofl . tab - quarrel 
~ ¢ .. " (,Q,,,..., tallama darpners 
-. = p. " " AAh p~ap.p:as, pope, bishop 
KID = ~ .... O"'~ sehay, sun 

2. .Diphthonu 
When the laryngeals (q , h, k ,) are rollowed by the sound 

(" W" ) they are labialized as in Aqwaqwam . 
. T~e sound (b) has two conditional allophones. At the 

begtnDl.ng or a word it is pronounced as (Ub") but elsew~ere 
unless It is geminated it is "v", as in (bet) (abet) and ababa. 

3. Gemination 

Geminati on is 

'" iamma, siimma , 

marked by .doubling the consonants. As 
dlllla , abba, qiiddasa and so on. 
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4. VO~'els 

Both in Geez and Amharic, every character is a syllable 
and there 3re seven cardinal vowels as fo ll ows. 

ii - geez first order as in (Iii) 
u - kaeb second order as in (lu) 
I - sales third order as III (Ii) 
a - rabe fourth ordel as in (la) 
e - harnes fifth order as III (Ie) 
e - sades sixth order as In (Ie) 
0 - sabe sevent h order as in (10) 
The sixth order has I WO functions: (a) a pure consonant 

dnd (b) as syllable having a short c vowel sound. One cannot 
give any grammatica l rule on this, j ust as one cannot give 
any rule on all other vowels. The ca rdinal vowels follow 
the d iph thong marker " W" as in Deggwa . If the word has a 
well-established conventional spelling in English , we follow 
il ; as the words in Geez, Amharic and Ethiopia. 

5. Translations 
Words which have easy equ ivalellt in English are trans­

la ted word fo r word , but whenever the equivalent is lacking 
the meaning is given paraphrased. Some of such words have 
been listed at the end of the paper. 

PROLEGOMENON 

Every 'coun try of the world has its own means of transfer­
r ing its way of life from OIle generat ion to the other. Be­
cause of this if a form of knowledge is handed over from 
parents 10 children by means of writings or oral communica­
tio n , it comes to be called tradition. Tradit ion on ils turn is 
d ivided into religious and secu.lar forms_ In Ethiopia , tradi­
t ion except for the folklore , both in its religious and secular 
form .. was kept under the eye of the church , until the eve 
of the Italian occupation. E,-en then there were a few sta~e 
schools in Addis Ababa and some provincial capitals. ThIs 
means educati on was completely under the church . Although 
we know fro m history, that there were some benevolent and 
enlightened persons; emperol's, kings, rases and/or nobles, who 
supported education fi nancially, the real leader who has 
shaped the tradit ional education is the church , until well 
after the [talian Occupation , when westernized secular modern 
schools came to take its place. Nowadays people ~J1 the 
church scbools with various names: traditional, pn est or 
old AbMa schools to differentiate them from the modern. 
westernized and governmen t supported ones. Of course, they 
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are traditio nal because they were handed over by the past 
generations to the present one. 

Some of the present elite, think and speak against the 
church school education; that it docs not have any programme 
nor curricula; it does not teach understanding but rote me­
mory and it does not have any practical value, etc. All these 
are contrary to the fact. Although both the programme and 
curriculum of the Traditional Church Schools were defined 
better than some modern system of education, some 
people without knowi ng it, try to criticise it. To refute, the 
above sta tement , which were created from a sheer., misunder­
standing and assumption , I submit this study of the oene 
school. Although it is not exhaustive, it covers the material 
th at the lay reade. needs to know. 

r If anyone is interested in reading other books dealing 
with this subject in additi on to this study. there are two 
r ooks , which I would like to mention here: 

L
a) 

b) 

Traditional Ethiopian Church Education by Alaka 
Inbaqom qaliiwiild and 
Ancient Ethiopian Curriculum, by Liqa SCltanat Habta l 
Mariam Worqeniih , 

both of them in Amharic. Both of them in trying to cover 
all the courses given in the Traditional Church Institutions 
did not deal thoroughly with the language teaching method 
and curricul a. The latter is a good work except fOl provi ncial 
and institutional bias in some points. For example, it follows 
only BeUilehem at the expen~e of other Zema schools. 

The former in its original Amharic text is almost the bio­
graphy of the author. Moreover, the English translation is 
far from the original. The translator. has purposely len out 
many good parts of the text to narrate his own misinformed 
views. 

In addition to this, both books present the traditional 
education by subjects and not by syllabus. ~gain both...,9f 
them are inclined to~ support the --P,.ISsent iovern mcot JmI!eY 
ra lC.t than to reveal t in research. Both of them gIve 
t~impression that the various disciplines of the Ethiopian 
traditional education were covered by the one and the same 
person. This is idealistic, but not realistic. If there had been 
1~0 or three individuals in our history they were the ~xcep­
lion, but not the rule. The present study is to explam the 
natur~ of the Ethiopian Traditional Education in Language 
Teachmg and correct the idle talks that are often heard. 
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Q~ne School Students: 

Qene school studen ts come from ZcQ!3 schools, of which 
there are various kinds : orne W~ AeabCr. Betiil~hem 
and etc. The backgrount..,er the students varies according to 
the Zema school they h~ attended. Although there are some 
students who complete\ de~wa at least once, the majority 
of them leave Z~ fOI qcne after their second graduation, 
completing rncerar and be promoted to 
de~wa one haSTo cover both and ~ome deggwa at 
ie'lsltnree limes and study them almost by heart. 

[n WiiJli!£.T and AeabCr the zerna master teaches elemen­
tary Geez. and qene ihyillms to give first introduction and 
orien tati on to his SfiiClcnts in the qcnc field. [n BetiiMhem 
the studen t leaves on his own will when he completes $o me 
de~. But in all other schools, the lime fOI leaving zema 
for qene is completely dependable on the docision of the 
master himself. In doing this he has many criteria: the age, 
ability, aptitude, and future of the student concerned. If the 
student has an advanced background in zema, he finds both .\I, 
the Geez,~nguage and qene easy. Therefore the qene masterY' 
appreciat~~ore the st udents of higher standing in zema 
than the beginners. 

S tudnts' Age: 

The average age of our students flactuates between I~-
22 , although one finds some exceptions to this rule. ThiS 
applies only to the beginners. The age regulation was made 
for twO reasons: 

1. 

2. 

There a re many complicated and difficult qene and 
rhythmical formulae to remember and applY. So the 
student needs to be mentally mature. 

Qene schools are rare in comparison with those of 
Zema and the student has many a time to travel 
far from his native place, leavi ng his parents and 
facing the hardship of distant places. 

ACCOMMODATION: 

I . Students' Diet 

This subtitle does not mean that our students are 
on diet. Of course they are simple, healthy and normal 
ordinary Ethiopians. They take what they get. but they - -
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do .JI.Qt~t what th c,;:Y_ll~d . They afC undernourished. 
Theyget theIr food mostly by begging and accept what 
they are give~. Except o~ some important holy days, 
when a few kmd people give some " Wot" too, in addi­
tion to "Enjera" or some pl!ises. These arc sometimes 
taken raw or cooked. Pulses to be cooked are barely. 
wheat, sorghum , linseed, niger seed, and maize. Pulses 
eaten raw or cooked ale: chick-peas, green field peas, 
and horse beans. From the vegetable world, only potato 
and cabbage a re included. G enerally qene school students 
have on ly olle meal a day between 4·5 or about 7.30 
following the individual school regulation. 

2. The School Bui lding : 

Ideally, the school consists in a compound fenced by a 
wooden thorn fence. There are numerous cottages inside 
the fence. Each cottage houses about 5 students. separate 
from the o thers as a family . and known as meal mates. 
Each group is under an teacher, if 
possible one who has once 1 to be 
their head because he helps rest in their study. In 
the middle of the cottages there is a big ball, where lee-­
tures are given. The hall is called ~mahbiir--com-
munal ha ll. "< 

[ n the lowlands students build high beds but in the 
highlands either they have very short beds or they sleep 
simply on the ..!J.22L Their clothing consists of Oiibiilo 
made of many sheepskins, " gab'i' (toga), and a pa'Tr'"Ot"' 
trousers. 

3. Choice of Schools : 

Students attend any school of their choice. They 
<Ire well informed long before they leave Zema schools. 
Th~y gather as many data as possible, ahout various 
qene schools. Before they join one, they have to get 
i nformation ahout such matters as : 

T. a) 

I . T he climate of t he country. 
2. T he generosity of the population. 
3 . The nu mber of students attending that special 

school. 

l'b~ Mariam Wor~neh (Liqa Stltanat). TenJaw~ Ye O rltiopi)'a 
TemMrr. Berhanenr6. Salam Printina Press. AddiS Ababa:...!!!!-
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4. The qene talent a nd teaching method of the 
master himself and so on and so fo rth. 

After they gel the informatio n fro m all sides, they head 
to the school of their choice either indi vidually or in a group.2 

The Use and Nat ure of Qene Bet: 

At last after a tiresome journey of rOle memorization In 

both "N~ and "Zcma" schools, our pupil has come to 
the threshold of the Tong awaited and promised land of 
understanding. It is in ';Geoc Bet ," where he siudies the 
Gecz language , the medium of his learning. Here in the 
" Qene" lnst itution begins the dawn of intellectua l under· 
standing. Here the student begins in greater depth to study 
the tl aditi nal cultllra!. s<fial, inte~ual and educational 
values. Befofe this he was not free to express himself or 
ctiticize others because he did not understand what he was 
taught.1 

Besides his routine studies unlike reading and lema 
schools and even "Mii~har Bet" for that matter. The student 
is now encouraged and someti'lles forced to develop and 
express his own poetic a nd ael~ ideas. This is unlike his 
former schools wher e very lillie originality is expected. He 
is taught ways of right thinki ng and criticism. Although he 
has to study qene form ulae, he is not compelled to accept 
his master's ideas, beliefs or mode of presentation. Previously 
he used to be forced to ~y every word, intonation and 
stress blindly, fo llowing his master. Now he starts to evaluate 
everythi ng he learns, practises, begins step by step to th~n);: 
critically and express bisclf freely and boldly. By analysmg 
different pieces of qene and studying thei r explanation; he 
learns how to defend and attack an argument intellectually. 
Here he is trained how to refut~ any argument , support any 
motion anI! evaluate any idea. 

Different Qene Scbools: 
One of the reasons which developed free thinking and 

criticism in qene inst itution , is the presence of three differen t 

2 . Inbaqom Qal1l.wold (Alaqa, Collection of E!hiopian. SoI!'Cn for. 
tM 

Study of Ethiopian Culture. 00. Haile Sellassle . I l!mvcTSl ty;. I n stl~~~e 
or Ethiopian Studies (The Institute o r Ethiopian Studies, A IS 

Ababa, 1965). p. 57. 
J . a) .Bezuayyehu Assliu e (Mtl rigeta) Aybar. DamOI. 

b) Aklili Berhan W·Qirqos (Liql TbAbl bt). 
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schools. They differ in their approach , way of thinking and 
teaching methods. These schools are: 

1. Gong' w .. J {c-iO i-.n c...v, "rJi '" v 
2. Wa\llli \,d~"1 ' -d ()1a. c< 
3. Ware;a 

The fi rst and the third are in 8~hr Dar and Damol, 
respectively, ill.. the Goggam Governorate-General , ana-rr.e 
second in Waara, Wollo. Gong and Wd era are monasteries 
but Wadla isT dislt iCT:'lhe Gong and Wakra schoOlS-have 
permanent bases, iITthough the graduates teach all over Ethio­
pia. But th ose of Wad la move froIl) place to place as the 
masters do . Nevertheless, the three place names now express 
the type of composition and the teaching method of the 
language rather than the places. This is .the reason why ' qene 
masters are found at many important parishes throughout 
the country. If the student does riot want to specialize in 
qene he can study it without going either to Goggam or 
Wadla. If he wishes to have a more advanced and deep 
knowledge of it, he learns and reviews it under diffcrent 
mastcls to see its different types and approaches of various 
masters.~ 

Programllle ; 

As soon as the period of hospitali ty, which is generally 
threc days, expi res., he is handed over to an advanced student 
teacher or an apprentice, who helps him in his study as an 
instructor and advisor. This student teacher is more helpfu l 
than the master hi mself who does not have time to look 
after the needs of the be~nners, because he has 10 deal with 
the problems and questions of the advanced ones. Unless 
Ihe new student has some backgloWld already as said before, 
while he was at zerna school, he passes about ten days w.i th. 
out submitting any exercises to the master for correction, 
studyi ng rudimentary6 Geez vocabulary :lnd the fundamental 
rules of versification. 

Even after ten days, when he sets out to soli tary place 
for qene composition he goes out with an advanced student 
to help him in the vocabulary, he needs. 

4. Yekunno Amlak. Haile Sellassie I. UniYerisly, A. A. 
S. tnbaqom QaUiwold, Op. Cit, p. 51 
6. Ibid p. 62 
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U nlike the oth7f schools all the qene classes are night 
clnsses. The day times arc left over for com,.pDsition and 
cor~ There is only one common class for all students 
bot" beginners and advanced. This is the reason why student 
Icachers were needed and created. Tn the evening classes in 
some schools, fi rst the master conjugates some verbs from 
eaCh . of the eight verb types 10 be used as ex.amples; then 
he gives from 45-50 verbs with their conjugation and deriva­
tive forms.7 In others. conjugation is considered 10 be part 
of grammar and as such it is taught sepatatcly on Saturdays, 
or Sundays. When the verbs that end in one Ictter are exha­
usted , on some evenings, he lectures on nonderived words 
(ca lled nabbar) on some other evenings. Whenever the 
master lectures. he uses a trained and advanced student 
as a megaphone, mouthpiece because . as was said above, his 
class is a si ngle one and the audience very large. As soon 
as the recipient student (Taqabbay) studies all that is given 
by the master , orally, the class follow him in unison. 

The evening class ~akes places between g-] O. After that 
till mid-night is the time for private study. From 12 to 3 
a.m. is the t ime for sleep. At 3 a.m. a store gong is fung 
by the student in charge of the week program me. The hours 
of night are measured by the leading stars and by the ero~ 
of the cock. From 3-6 a.m. is the time for qene compoSI­
tion . The master improvises pieces of qene extempore in all 
the seven types of the stanDS called "n1..ulu bet", _at least 
once.s Then he explains the meaning and analyses the const­
ruction of each line word by word. He gives examples and 
directions . encouraging the students to follow his foo tst~ps. 
especially the beginners, who have to study the first tW? hnes 
called " Gubaye Qnna" by heart and try to compose \0 the 
same way.9 But if t he new compositions of the master 
are difficult and not clear to them. they study easier models 
either of their master or of other fa mous com~o~rs.IO ThU~ 
being equipped daily. the student sets out on hiS Journe~ ~ 
Qene through "Gubaye Qana" to " Mawaddes". At first I~ IS 
in the form of exercises on the language but after so me time 
he is intloduced to the aesthetic and creative aspects of the 
subject. This way also he learns to use his Geez vocabulary. 

7 Gadlu WfiHila of Wa~era 
( " , Gera (Maggabe Mestir) Bata, Addis Ababa. 
¥. Wha (Marigela), Rim Qwesqwam, Metbi, Bahr Dar. 

10 . Glldlu Wllala or Wakra. 
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At night he learns the vocabulary, grammar and syntax which 
during the day he puts into practice, through his poetical 
compOsitions, which are corrected and to some extent are 
improved by the master. who compels the beginner to study 
the cortected composition and its analyses by heart, " 

All the day starti ng from 9 a.m. up to 4.30 p.m. is the 
lime for submitting " Qenc" Composition and correction. 
Generally the beginners come early between 8. 30-12 a .m. and 
the advanced late around 2 p.m. to 4 p.m. At about 4.30 
p.m. they desperse to look after their food. Some go for 
begging ; others cook t heit simple "wal" or pulses ; still others 
draw water from nearby streams and gather wood. The food 
business bas to be settled by 7.30 p.m. because then all the 
students without any fail ure have to be ready for the night 
class which is more important than that of the day. This is 
the daily programme, Monday. through Friday, when they 
study vocabulary, and conjugation and practice composition. 

On Saturdays and Sundays they learn grammar and 
syntax, attend the church , study and analyse any " QCne" 
compositions offered at the service. These activities are a 
part of the school programme. 

r Naturally, aner the daily and weekly duties the monthly -
and annually programmes follow. In the "QCne" Schools the 
idea of vacation is not known. There ale no holidays except 
Easter and Christi mas. But there are both monthly and yearly 
holy days. If the holydays a re celebrated by chUich service 
and "Qene" is to be cited there, the students attend .tbe 
church service and study all the compositions at the seTVIct. 
This is the first chance for comparing their master's Qene 
with those of others. So, on the part of students a holiday 
is not considered to be a day of rest but a day of harder 
study and practice. But 011 the other hand. if the holy days 
have not church service, they follow simply their ordinary 
programme, using t he history, story or legend of tbe holy days 
~s theme to thei r compositions. QCne themes are very much 
tied to time. According to E .C. the day begins at 6 p.m. 
and ends exact ly at the same hour on the morrow. So a 
theme serves for these 24 hours. The theme varies from day 
to day as foll ows: 

I . Monthly holy days, which serve only for one day. 
2. Annual holy days for three days; on the eve, the 

main day and the morrow. 
3. Seasons: Seasonal themes arc both historical and 

natural events 
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They serve for more than three days and are: 
a) Winter 
b) Spriog 
c) Summer 
d) Autumn 
e) Lent 
f) Easter (pentecost) 
g) Christmas 
h) Ascension of St . Mary, the Virgin 
i) The Second Coming of Christ. 

Every morning before the students leave the compound 
for composition , the life . legend, or miracles of the Saint or 
martyr, or the character of the angel of the day is laid by 
the teacher to the stude nts for usc: in thei r compositions. 

Activuities in Night Classes 

The following are examples of verb conjugation to show 
how the evening classes are run. 

Ii. IlM Ot, ·'· ... ·mll i "'~07!~ i (J. ' " """11 
VIlIAIA Ko06-IA ! Ko"'m~1A • I] IAI,Ko 
f,tllAlA Kol16- Ko"'mlA ! In~ ~'H~' 
f,1l1A1A f,l1 t· Ko"'tnlA ! +1.'11' ~'H~' 
Il/\'IA Il/\.II-'I· ""l1t·~· I """'m(.\ I ')~.O h'/>I'X' 
1l~1I. r06- I r " ''''mll ! 06 "''''", f, ", lAO .Jo~ IA 
1l~1A!'l 01111' VO{. I r " ''''mll' i Ot.?,'f· " ':J,oll'":f·" 
Il~/\.·)· r06-'f' I fo/''''mll 'f i Ot 1'p'''I f" 
tllI'lA VOt. V"''''mll IJ)!'O at'Omll 
tllI'~ '1 VO{, foIo"'mll' I (lIat')!:') 
tllI·H· VO~· V+ "'mll' , (II .... ·) ·) • 
tllllA tllI~-r lloof: lit: . 
IlM ",t. lie ' "1I: """'mlA" 

f. ODM ooM "'~"f, ' ,L·t """11 ' QIl9"OIlC ' 
f,0001A f,ooM/:\ I]/:\~f, 

Ko9"O/:\ f,000/:\ In ~ /I') f: h ')"'lI' 
f,9"0/:\ f,9"I1/:\ I '}M'II h 'l4'lI' 
001l.1A ""11.11-')' ""9"11/:\ • ,)hoO I.HR· I 
""IJ/\. r""M OUIJKo ",~,O .Joll'lA ' (lIat')!:·) 
"IJ/:\.f') VooOII" ""1J1'"'f' ' (lIat')~ 01111')' 
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""~II. .)- fUD M 'r· OD~I- ("n..J.) 
'l"lt-A fOD M ~!:'il OJ'il1' 11 ("OJ'I.':" ) 
'l"1t-~'I fOD M ' " OJ'I!:' MlII' 
9·1I·~·)· f"" I1'" ("n..)- 0 '011') 
'l"ilA IIO»!:' /1(: h9"~A Oil/~ 

h'l"~A q~.':" lie h9"<\~~' Oilll' 
9"~ 1\. 1'k IIC 'I"<\ II.J'.)- Oil ll' '" 
'~'I"<\I\. .)- O~!:' h'l"M .':" 
""IIA')' OD J:'OA 
'l"ilt\~, <\0. IIC I 
oPoPllA onfl9" tn-h ill fI 
ODOD M 'I Oil ll' " OJ'I!:' 
ODODilA ') ' " n..)-
... ODM·)- Oil ll' 
OD'I"ilA q~!:. IIC I 

lI" ilhC I OD M 09"<\1\. "' ''' t. I 
tDou M "-0»' 1 OJ llh'lO" '1"<\1\.11 h ."'''' /!'''' 1.'1 
~" OJnA" 
''''M 'l"ilA hY.t.·/ l "If')- w/r I 0 </,1:11 I-OJCP, A I 
'l"ilh<.9" W''1.ill>. >t·O·t. n).i'..u· ~fDo ' 
ODM "Ip.). "'t· , </,~"'II-
I-"' il l>. "IN, I-w/r 11'11:' J 11'1 .':" h 'l</'lI' 
l:"'ilA "If ,)' I-<Pt· 
j'.ODilf>. "Ip.)· I-I" Ie ·)-M1/ h'l</' lI' 
flPl'lft- oPil ft-·l" oDJP6-·1· I: 

Between 45-50 such verbs are given in one evening. If 
the turn is for derivative roots , but if the evening is '?T 
nonderivative ones between 80-1 00 words are given out In 

one evening. In th is way the lexicon is covered twice a year. 
All this is even ing class work. And in the morning they 
have " Qene" compositions and analyses. . 

To show this I shall analyse only one "Gubae Qana" 
but give three pieces for each type of the stanzas. The types 
of Gcez HQene" stanzas as follows: 

,/.ql\. :J''' lIoot 'l.;l' 'l.'~ 
~. lie ! 

IIC 0"'1." '" " ' /r 4I1'C q,,"'~ ... h11:.,." 't.'" 

" 'I lI' ''-'''I • 
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q.n;r'E hC"'4' ... ."", .. 1' eM· 0/11 01. 
h~} M'."I9" ... ",hh "'I.1Ih.'" l,fIoJ." 

l. ~·C 1'9" I 
nlW h .. ", j'."I'1" ",'/"'; roc"" h1)'. ·~.ffll 

h"l611 mj'. h"C'1 'I>~w- f-"' I.1-' '''I''' '' 
q.n;r'E ft-I\-'I ... .",v"')· ID< .. l'l··1 ("'111 

,,'I) hC"'4' - ht-4''' ('/"~"'" n9"1 n.II· I m1·1 
h"'''I:t.''' I hll.O 4"rll- "~t. )l' f- ~"l"') OO"' hh 
".IIII.'" hll",,·l-C: M·"I"'1"'~·" 

t01 ... ",~ IIh"C'1'" 01. .. ·' · \ ·,e 1. ~lJh 
h111."''i'w- hJ':C'l- M.;·q'", ,, 
h1r.1~· 1 

q.n;l''E l.c",4' ... '1>", ... ,. ChI\- 0/ll J. 
h~)' f-r."I9" "'",hh "'I.1Ih.'" l ,II·J. 1111· h'IPI 

q.n;r'E "'",hh "'I.IIII.'" hIIw"l-C: M ·"I"PS ft· 
1\-1 ... 'I>",,,·r mf-'I,/" oo;~ "''''l- "111 <;:'1 ht·~· 
ht-4' 1111- f-J.;r'P"' '' 

r.. "'9"1 hIDC'" ","f-l- " 
011.0 h .. ", "'9"~' mc'I>'1 IIf-·f· .f~f"'''' '' 

wVU ! 
q.n;l''E '''101.~'E ~w' .. ."", ... l-') ht-I\­

ht-4' 119"1 mf-9" h1r.9"1 0.11' oo"'hh "'I.II 
h.", hII""~'C: f-r."I""''," '' oo"'hh "'I1Ih.'" Ion 
... ~.c: f-j'."1""''," m·)?,. 1.,,1. 11<1.; ·'£ hoo'l>'" 
.. -l- II~' 

mc'" I 

q.n;r'E h1r. "'I.1Ih.'" .)01·11 \.".'," "I J1 ~:1 ht-4' -""r h1r. "'I.IIII.A 1.4'4' OOIDJ.~. ovr.1r.} 4'1. ' 
'I>~... f-tIll.oI.'" nnq.n;·'E ~m'" 

§ .... , f 

nll.lI nht-·~'1fD' ... , n"'l.qll"" fuo","'~ 
-tt- 4'<1'C ! oh fD'h1' ?'" 'II"'" """Iq:j­
nn"f-'f'''' h!111111.1 ?'" M-tH~ "..,w-1"­
f1qO'r1 9"h1f~' -t.,6'" 'm',"'" " f"'~mfD'1 

98 



9"~fI, 1>1.1;.h-/·A9" f.l~A • f"'l.'m<;or9" hOD:! .. 
tfor :PA :!9"C' 1>1S'."'l.h·Mor ~or. 

q.l.:1"'f 'HIC ' 'HIC u·p," f'h q~q~. (f."lior9" 
OOD~ 'P~or fT~1l h/lILU :pA ~or ..,M· ~or). 

h C,h </> h1</>,... f .... ,or f'h .,M, I f.hqA 
1>1)( hf.h119"" (qn 0.,1,9" f'h qno.,)· f·l·q 
n",. :PA ~OJ' ,,) 

oo.ptptj:,} .,,,tj: 9".-.1\. : oopwr,:·l· IP'I" ~ "I"If: 
IDC'P 't ODhll- n.C,h</> 'I'~fl" 

CM 'HIC ' ..,l1C U·p," f OD'P",,,,,} IIC'" f hOD 
"1m- IJohop1 "'9"19" IDC'P')9" fl.lf. ~or " ..,l1C 
f;JiI- , f:>CI'"1! ' fIDA ..,n~· ~ ... " )'1S'.1l1!9" 
lun n",9"9" nOJc'!>9" f.1I'<;A" hilI! 'P~ orh1' 
1>')Y.llu ,n mqf. ,r~'fw· q.l.:I''f ' CM , ODAhh 
° 1.IJh,A <;'I'm·" )'HI.I! ,..~,} fODm-'} ,p?,,'I9" 
OJc'P')9" fl.lf. ~w' " 

OIl:"V' tj:"" "'lilt. -Oil- <Jlb1' h'i'<Jlt:4JD ·I'fn.4·"1i 
t,""A""" f10.C 9"Ah'I,1 '1' ') hOJ'1':J;A" 

hI>), h1ql1 ",;r·0l· , ... .... ,or hh(.~ f hC 
hC,"</> ~/l"''' 1'!'."I9" 'hC ~OC h"~ ",!'..~ hh 
·~C·f·;I·A " 

''''Ahh "'l.IJh.A 'll1C I ..,l1C 1Jop'" ff.!'."I9" 
'I' ~fl " )'1!'.1l1! .r/l h?" hOD '~KorP OODII')' 
~ or ),'))( InOillll ""Ah), ..,l1C u·p," ff.!'."I?" 
'1 · ~f1. I "'l.IJh.A fuPAhh lie'" f.qA ~OC" 

1In·4. 'fA;I' fOJnJf1.l· orhm II .... 'ar h 'l 
4'11' h"l~"'1! ",;r·01' IoIlro-,}C''' 

flILU Til- ~1'C 01>f')W)/I. ;1>1 OJ'II1' I n .. )· 
:p~~. faDm-O~'<; M:~'I'OJ' f.m<;A" h1m1: iL:J> 
0J01-)· fl't'1'I'tOJo h"'A ~0J0 11/l0J0 ILlln .. } f.'I"h 
t·n· I "11 '~"'6OJ' 0'P~"" .,.111' n0J01 IJoIt- ~f. 
(.P'OJ· OJ!'."'~· nOD</>mA hIt"'f.~.A" nOD'~1 '~1 
f.1!'.~/l' "fI,lI-"f !'."'I" h"'1 ;JC /l"m:pnA fl.'" 
A1' hlJo')9'" -/''''601' 1JoIt-')?" q11: 1..L /lOD!?' 
hIt'"!.'I'1C OTilf flItU M:A f:p~r1 119"1:<;<; 
H aDnJ Mh./lf. ~:(.h 00.:1":1"-1 1l11iJ' "!'.11 
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nT'V) ),<;OH"'.'''~1 '' Mf O:\~ "n M .. 'jr. 
II.~'" ItAmf'" f°'lY'I(.'" fM"" 
1\.b~ ''E - f·tl\.l.-I-W "lAO ... Om II 
hC,h'" - "'~"'I~ 1.1"''''' 
"" 'P U'~."'-f<j> U'.<. 1\ 0)': -I-9"M J:' 
eM - cM hn:!' U'~ Itn.,. fOO,,/ II""!?: He 
"III~ _ IInl'<' fOO"/ llou),: lie 
hI>), - ~I\C 
M."I9" - fJ'.1 00 ItAh~ 1.1"',... 
ooAhh - nhlo "'(,0 Itn,.. fOO"! I\OJ:' IIC 
"'I.1th,A - ~I\C fo/'lIw,' 09" 
,,~.~ _ ~)':O ,..Om II I "10" f~·1(.a>· ~"'I!l. 

fill ~(I)- " 

~. fU'9" ~·th I ~ 
~U1~' f"'l.h-!·nw·1 0",001':;'''' N· t'-'I'C 

~~ .... 9"(. ... f"'l.,M·9"<;' n.:!' ... ·) ·}?· hn''' ~'' 
",,, ),>" "n ;l·tlr<; MLIJ h f" 'm"'M" n~ 
"'It,.. o/''''It M"'I.J'.I\~'PO~· fU'9"1r, f wC:J>, 
~.th Mil"'''' ~,.. f9"r,O·I·9"t.a>·" ~1ilD''' 
f'"'9"U<;' f"'lO ·t"'lC IIF. h'l ~~ "If. ;}' 1o~J'.h9'" 

'j,. 

Ilcl1. ~1 .... ~O·.,. 'P .. ~.r, 9""'''i~ .''' h"'l."""/'" 
'f~.<.c o{\J:'ilJ:' oo'PU'~·l ' ~oo"") ""Ah'. "7.',11.1\ 
o{\11' Ol"'f- ~J'."I"'In· " "'I.1th,A :J'A l1.P.'l MID" 
MILIJ 1\.b;J-'E hll,..·l·C' ooAh,. "'I.Ith,A MJ'.1'" 
1l'f~t.C oP'PU'~·l- ... ~ " / 
fWC'P ;l·th I 

OIf.U h~&,> h,.. Of.1 O{\ ~ ·,·..,tm· 1011,1 
I\m. 11.11") ' u·~ ·t:;' ... J:"I"" Ot~'''' C1.O .".,6 
~oot'-mC h·M.'!·A ~",,"'9" U'~ ~U IHI.U O~~ 
f .tm",na" 'P). froc'P ~·th 1.1J'.°'l.l ... · ~ ... "'~ 
M 'It-A " 

1\,).;l''E 1"-,,,,,') 11),:," ~~ r,:n· ~'''IJ'.C 'In" 
O:!'''i ~:!'''i illl- ~flD1<;A" 1M" tD~19' nl 'l 

~'II\&'> I Illf.f OM 0~9" Ollll-·l· h·)J'. ""~1.11·1· .)-1-0 
~U'1'i 1"-'''''' fJ:I1"1A I ft.:!' &'> " .eU f"'l.f~f"" no 
n..e ~.,. 1I.b;J-'" 11 0~9" .,.h1 f ·1· I.". ",,~),I1 'r 
ODC'" :!''f'"'' <; "'''o{\ OO-l-'I''f.,.'' ~,.. " 
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;to · 76-·H ' l 

f,tJ f., M ·"C 111. foon, ... n:,oco() 1.11 ~(/)o. 
MI)0'19" f .,' ... .,,·.,. OD9"tJ6-1 )'1-'1n' TCTC 

fM"9" • f°7.!M·9"I.(/)o9" nhUJo ... hT ,n .. } fu' 
9"~ "'C~· :1/1'1", ),·IF.·)· , .. IF . ., .. ,,,,,-'I. oP"MT1~ ),'00 

"~n' "~"ItnC"1 ~..." fm"'h~'" :,ok9" 11.6-"':,0 
)"I~"'/.h+n UJo !1.I'~A " 

q.l;,..'C "11/<;:'1 noPAhh "'/.I)),.A M il­
),t • .,. "7n·)· I "'/.I)),.A ooAhl1 ~ ... , ""~)'h') ' 
1.4::Jo'I "'fm· I ),tJA h f,nn·9'" qtJ:r'£9" )'1'. 
"'/.I)t.-A I."'''' 1.tJA .,.", .,n-)' ~UJo " 

~. ·,·qh. ."" 0" 1I'\n.,fo· 'I"1h 

O. nh"" M " 7h .,·· /h ·' · .. ·}e "Iil /. ;,.y,,:r ~M' 
nlt.eh h.Ch h.fh 9"/.h f,o()w. 

n. ''''~1'~ klll 9"M 1./, 1, 1· ... ~1· 
MoP n),o()t.;l· ·'·h:,on·'" ~MI,o· ),'111 ... ),.~ 
uo.) ·("J"'· II . 

As written in the above pieces "Gubae Qana" has two 
lines and four metrical tagmemes, called " h~'. It bas 8 
different types of metrical feet.' Its melody 15 both "Geez" 
and "ezl". When the student masters the technicality of this 
I hythm and presents about seven consecutive right ones he 
is promoted to the next level. 

~. IIh9"~h.f 1I'\n"7flJo ""h 

O. 1O()Ch.AV nf,<;:6- tJ n~~ ~nAqA ntt~ 

M '} h 9""1~ m'M, nM')' 6~ 
nM.A :"t.-A .,.·,·w I."" 1.6-,£')' 1/.{·· 

n. h OD ~t ",,:,onc·} hA~'" A O()h ;"0,'701' ntL~ 
OD h<;:'1 ""C'l'£ "-!l.oPl. ~<;:~ 
1-,111 ,h·,·.o:n· wM ml":> nl.hn "/o()C ""~ " 

,h . "":I'·ne ,lon ')'1'1)" mA~ 1.11 lIeM 
f,kll"C "h'I :I'M!:9' ~"f ~"f 
1.111 hf.o· .fC~ ~m.h ;"ilh+ 'ln9" ",~f • 
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This has three Ihyming lines, Two of them, the nrst and 
the last are of " Gubae Qana", but the middle one is the 
metrical foot of " mandiiroalya" , The " Gubae Qana" tagme­
mes of " zaamhUciye" are vari able, but of miindardarya 
has only three, short, long, and medium harag, Tts melod y 
is " ezl", Here tOO as in " Gubae Qana", when the master 
thinks that the student has learnt and practised this enough , 
he gives the permission to compose the next stanza called 

" Mibazhu" , 
\ ' 

11. 

II. 

\,oC~6,9'h Ml OD'}'III A.lI. Io.<j:6,9" hh-l';n~ 

1.1'.11' 
hOD "'!l-~'1Jo AA·Y. ""/.0 ·,·/.?"t: !l-6-lt. 1Jo 
<D01.!:"I'O OD'I'lla"l, h 1.ODI. P'" II"" ;n~ 
()f..uoLIJ. I I 

",Y.'" OD~a.<j:~· 1..~IlC .~9'<j:lI-h OC, ,OO 
, ... ..,.). kkh'O 
,.,AI'" MarC1: o.~1. lI..par·'·" n·"l.l1~ 
IIH!M\'Ia.9' ;l'a. .~ 9"1.00';).11' ,..:,. :,. "1M" 

6.1 'lUofl '})I'U'" 
",. 1. ... 1. ofll~'" MU hilI!' I P, )'. 9"hII ~r,~1> 

)'.1.9"9" 
Mil f ' IA<j: 9"01. OO~T- 11 001 ~9" 
111."Itll.ofl,h.C <DA1: t. 9"~11 ,.,6, fO '~ofl 'r'" 
II&.. ~~O a."!9". 

" Mibiiz.hu" has three rhyming lines and eight "Gubac 
Qana" tagmeme, The last tagrnemes of the fi rst and second 
lines may be accolding to this metre, as the composer wisbes, 
just like those of Miiwiiddes, Its melody is Geez., As uS,ual 
when the student masters both the theoretical and practical 
sides of this stanza, he is promoted to the next stage called 
" Wazema", Here the sludent ;s kept longer than in~ the ot~er 
two previous ones, because it has miiwiiddes rhythms, whLch 
are very difficult to master , at least at this stage, 

2. 'I'lL'" 1I~II"'flJo '1",1\ 

11 . "'",<D'6 '\0 ODl-0..,. M6-Io.A ""c'H ",'0)'..,. ~U)'. IL~' 
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MlITIJ nY,OD'h. tPf\(H: f\r,:'.' 
hu-~.1~ .... e1'ID- h""'l. 'M?" :~.n·H· 
fl'.'he ). ~,t-h. ,,'}-t, ""1ft:t t1PJtr, 
m"n. ~. 'l·.pgon. f, {1fJ(i u 

h. 1:1.,A .,e,?" 
I1I1Ah. lIilel~ h 10h ""m1 ./"l • .n", 
J.ilM· 1.111 ') ' KO)'(' M.Io\l~ .nilh·~ 
1.l>~ h"lill\' ~O 10ell. rD'''''' 

011.') 11 1"~1'h. .,f wYO. .nf.OI'" 
h·01. "IiiI\' mf.oI: .".,. . 

,h. Ufl CD. m}',.UflOJ. 
ow·h·' · ·'t-IH· /H .... ""h'/'1i1t-') 1.11.,1: 
mf<j> ii 'll\- A .... I\-h ~11: 
1.l> ~ w'h'~ .n""" Kq.nT 110-1: 
011""'1\ hh·f. ""~ 1),),1: 
wOF.,)·) 1..fOO. OIA1:. 

oPtah"~ 'l'1L07 J 

u. h1.h 'hh?"'I"~' mf.+u-
""M" /'?""'} "/y.). A'/..+·/· ",\,,') II.'" 
hJ.oo,,, t.Aqil t.en rDoPt-'I! '~ 

'l>w" "I1' MM' rD;t-J • ." . 

ft. 11'." jU roY,oP(i I 
t.1''''. P';I qO.I\-} ,I ...... hl.?"~· 11M 
n.·f· mf'~ 01.lL ,.<j>h 
hh(JP ,L'i' fJtlD'C '1'$.0 r. 

.... Oll""')~ tD-C1/'I'H. 
h'H OM rDrDf.') ')oP 

p.t- {III';>'} ,ht- ! 
ht.d. ·w.e Ailh h"" f.~·ODU ('· 
0 'l> 1~'Il'l! '\0 ""'1'1 ,1,(.. 

1. "l."e 1"'" , 
u. h.y.~lh .n7! .,. ... ) . .: ·H'I'~ f. ?":I'" .,. 

~.n.I\- OM hf.t. ~OAqA II"?"'~ " 

h. wa, ' .ill. h,qO;-h f. .}ODUC ·~ .. ·}e 
"e.l': 1. 1.;lC OM M 'M Yf."O;-~· 1."le " 
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d. _ 'l"II).loT I1l9"-l- 1'."8,, 1&\On 
),.,tl.Ml.h.C ~)'1> -n, I\"'If')- ".11110' 

As secn in the above pieces. wazerna is divided into 

three categories 
(a) Long Wazcma:- This is the ordinary Wazema. It has five 
rhyming lines and four .iiiferent tagmemes of which five are 
of "Oubae QaDa" and one Miindaldiirya. The beginning 
tagmeme is of Wazema itself and the fi rst part of the last 
line which has always four sylla bles. These are the same as 
of the last twO lines of Sellase. The last part of the founh 
line is variable. It can become like the middle part of Mandit­
darya or the last of it or from 4-5 syllables. 

(b) Middle Wazema :- It has three li nes missing the second 
and the third lines of the main Wazema. 

(c) A~cer Wazema:- It has the !\econd and the thild lines of 
the long Wazema. All the melodies of the three categories 
of Wazema ale "araray". After thi s our studenl proceeds 

10 sellase. 

Ii- I"~n. I/'tI\"'IlJ- '1"10 

6- .e-\)~ IWt~9" 
10 1 0-'- 't~9" 9"),0""')-
~),,,. K&\\'" 109''~11 m'P.t. h)'~ J_"'~ 
.,/0. ... 6- T.,..,K IilU1 .,1YA- ,.1\ 
.,.0-/- 1llL-} Y.-t<I' q~.- " )1 l "'ICf9" )'-I·'~ 
),08). Io.,h(.-} 9"M MI"'IP' 
Io.-)-m.f~ 9"1T 0 ),1-'- M 
"llaP mAP. "9""l\t1 fflmA. P. JI 

~_ -,lIC/I.&\ IilU) 6-""1 
0~""08 "'I.~/I.&\ .,1I. .... 6-~ • 
.,M1Y.<;1 h.e-1K;lo )'9"clldd- ') 1'.-1- 'I.:>" 
h).r.- .,&\1'. )O&\,q&\ 10'1'".4\ O"'l.e-
I."" "'O-~ "'~KO qn.1I-1 ~O'th '1'9""' -)-

oq.e- I 
7.06-/1.&\ .... 1111 /I.e--)·d.",.e-
111C/I.&\ 1» 1q,~ ",,,.e­
O,)-M"- ~&\'l.~ 11.e- · 
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,,,. roM.· h9"~ "HIII' 
,MIn M6-hoA h,')'f'k! 
)'9""I11C';" I:O' M .cn J1'''' hh.e t ·9"ol. 
OOC",,,, n.,.M· Y.oo~· ·tl"'i'lI-h o~ol. I 
?"I:t. cM· .et.~. hJn/l Jh·H 1:9"~fI, 
n'l.e/l ).,,/I~I.· ~.e/l I"~ ol. 
h9"~ 9"1:1. "111K' qbl: nlr~b IWIl. 
wY,/,'" .e"/n~ :MIl." 

"Sellasc" has six rhyming lines and fifteen tagmemes of 
which five are "Gubae Qana" '5. one of its own starting tag­
memes 'two Miisfiya's one Miindiirdarya and the two last 
ones almost as the last lines of Wazema. I ts melody is"ezJ." 

"SeHase", " Miiwiiddes" and "SahJekii" are composed 
and cited, besides the church service for praising kings, ho­
nourable persons and respected guests. 

As soon as the student shows good mastery of thi s , he 
is allowed to proceed to the next stage Ziiyeeze. By thi s 
lime he has studied many thousands of details of the Geez 
Language vocabulary and many " qene" rules to use in daily 
practices. Here, although he is not authorized to give his 
Own composition in the church service, he is considered to 
be one of the seniors. He helps juniors. He begi ns to under­
stand eas), texts in Geez. J ust now begins to appear the 
real dawn of comprehension. 

);. ll~hlL ll,}/I~/fo· 'l"1h 

o. d,MI. '?C·M hoo "'l~ 
1t·u·,· ronA 11:/1 9"hA h~O- f'd.t 
h?".I:"~t. tI(.9"·} "':>1:11-
n11U'') ~"l.1. I.hII.A 'i't.V ~· .. "t 
.en. I.~'" roC~f ,11I.'H 
Moo 1.lL "'.lr~ 1":J'.e 1..""K'AtlJol·t 
d,~t. ~1.·t 9"&'" 0 ... ,1'. ".:>,1'. 'n 
Moo 1.l" "'.lr~ P':J'.e 1.,'"'lrAtD.,.t· 

,JfCj,l· OI'Cf}:" HthUOA"'IA 

~. roH'. ~nAqA ooC'!'e JII'6-1- 10""'1- h~A I 
Moo ~I: ooC'!'e /lOOC'!'} "'lrA 
1.,J'01-0! 'i'lI-OO tDl..!1''i'M· ",OOA.,A 
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nh'l!~ "'t·C II~ .<:· 1.'1-/- HIA'lA 
""C'l'£ Il>''l h .... C II'l,nl ""All!.· K' '!-!\ 
Oh'l!~ "'&OC IIH': 1.'1-/- ~nA'1A" 

.h, M ·1· OJ B:' OJ ~OA 'lA 
IIHICI..A ,fCl1,l. hl"'~ '!-J:'~~IJ ' "l~. 
nUL ,'·I.9' e Kl1!. '.''1t. 
1..\-1. M'~ 11M:,· o~ " 
ml"'M M')- ',l1Ch.A ~ n.t. !..n.,",~. 
f.cr tJP· """ I. Ohon ~x .. , 
m'I) '~ n." · \"r.r. '1M: n.,..I; • .h "'/1'- ~n~." 
f,tf {1D· 1"-1. nhoo a,.o;.:1 

Ztiyeeze" has five rhyming lines and 13 tagmc mes, the 
last part of the fourth line one harag of six syllables and 
onc of its own starting hariig. Its melody is Geez. 

"/\JAil II'lIl · 1fu· 'l"M ! 

u. '~S""'II-O WAY: II.'" 1t1J~"l' 
II11"~' ''' ~nt. OOI'''I'M' 9"Y:t. "I1IX' ~M 
!.'lllt. 04'11 000.,.1'. IlY ... · ·l·b"I!"')- " 

II . 1''11.. ~nt. O ·~'I'J.I'-

.!:"'It. ""~ hOw' I"'IlC IIh.'l·\"?;:,f ~ " .f· 
;,. .... 1\ ,h~l1 1\.:1''''1''' 
n 'l''!-e h?""1~ OM H.'" OY.I'-" 

fh. ",-Ill.. )}hool. mtt..r huPt. 
01.!:"1I .h'l'C,f AOJ-II-r. 1'.1'../. OJAY. 1.11 ~:~l 
OJ?"'} ;t.,£ m'1bl'- n'/''I' ,1.1'-
II11OJA.!:" h1nll .... ~m. IICw hI'" "rY. l ' 

" Sahlekii" is a short zayeeze which has only the first 
three li nes of it, comisting of the starting "harag" of the 
Ziiyeeze as a line, the second and third lines including one 
mii~fiya harag, i f the composer wishes it. Although SahlCkii 
j , addressed some times to ordinary kings too, traditionally 
it was set aside to be composed especially to victorious em· 
perors, and kings or at least " rases". Jts melody is Geez just 
as that of the zayeeze. SahJeka is never, composed at the 
school either for teaching or for practising except in church 
services and eulogies like those mentioned above. 
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i. ""O!Y:n I II'\n"7fu· ""'In 
ii. I."l.l. 'M"7 ,)- 'I 'l' S?- 1."1 /l,MI d.C 
h1IJ!.')'4')J!.'" MI l. M&-h.&\ O,)·')'·H' 
f"'~r:"" h&\qO I."" ",,,,,,. &\11' .... 
h9"~h qbf. IIh'OM 
1..:" 9"&\11 MOD S?-O.II-'" 01"1"')' 0 ..... " 
IIlh 11111: I/O!M'~h 
J.lI&-·'· 1'l'J!. 1I11t. hOD TCh·O OhC"IS' 
n·IQ'J!.'1. l.nl(., 0111. mYo. hM"r: roIL'; 
"'noAII", 1I0·~1 MlI>\' OAbM' 
1.111 l.t..;J 'e ;'>'1'1. h'H flno1"1I"'P no)" 
J!.1Il""~' flli')~ 1100·h1,.,· Il.~&\ X'11, -;:". 
!l· h'ln~ f,hf. N ·tn 1I.l\. 
"til}! •• f'l! 1,9"" t.\ "OD .., /\/; ·l· t.'" J;. 
"OIl '/:,1&-,' ;h~h (D(JP){,l,fi:'" mI..';. 
I. hO' It"" ~ ) 
11",,·/' h,hl;. J!. -H",h I.",~. 
tDh .M"11" 1.'111 VII-
·",·w ~·IPJ.l · iI" S'J ",)-,.,1' " 'IP>'} lOA-'='- II 

noofl.b'/. hC,p h'IO~ 9"M hC<P 0111. HOD/;. 
l.1n~ hll.f.)· OJ,""7')' h'lOll 9",1.1.-)- J!.')-"'l"." 
1.00'/ . MlIh 'I'Oq 'I:u- 1.""1.1\. I 
h'IM hOD S?-,),fO)· hl"bC1' '''9'' J!.To~I\. " 
r.. flh"" "'1:')" 0111. ",,",0 00»9 
n," ·I:·f·", lICY~ '1ll..... I."" fh'P 
0""9 "'1.110 OOOJ!.H 
~'I'H OM • .,M. ",0,', 
",'}II I1t1l6'.C Ao-r,u· 
X·&\oD·f· ,roea ,.,'hfl·'" ~'I"')' "7'1""" " 
01'-I"'1:'/. h OD ·,·~o M·I.'I' r: 0111. I"CO·p 
-" 1.110 -;:~t. '1'l'J!. 110» h9"')'~~- o»<pl-P I 
OI,h"'1.-'- o.~· fCPlJ m t.l. 0.'1: 
h9"nl~ 1111") fM·.;JlIh q,'hCf 0111. o.,·n-t ·" " 

The most famous of all Geez stanzas is " Miiwaddt5." 
[t has eight rhyming lines and 21 tagmemes of .which only 
four are always "Gubae Qana's"; 5 may be so, If the com· 
poser wishes, otherwise the last parts of the first and . fou rth 
line, are li ke the last parts or the first and second Ime! or 
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" Mibazhu: ' The starting part of the first line of Mawiiddes 
is Gubae Qana" tagmeme. After this comes a group of 
six syllables. Then a complete " Gubae Qana" harag. The 
second line also may be completely Gubae Qana or the last 
part of it may be of 4-6 syllables. [n the beginning of the 
third line befo re the Mandiirdarya there is a ma~fiya harag 
which can be omitted , if the composer does not wish to. The 
beginning of the fourth line is called bwahe. [ t can be consid­
ered as a rhyming line : here again according to the wish of the 
composer. [ts tagmeme is masfi ya. [ f the last tagmeme of the 
fourth line is not of Gubae Qana , it may be of mibiizhu. The first 
part of the fifth line is unique a1though long "masfiya" could 
be put there. The sixth and the eighth lines are agai n unique 
to mawaddes. The seventh , although it could be a complete 
Gubae Qana , it may be just as the second line of miiwiiddes. 

Its melody is Geez. Mawadd6s , as was stated above, 
in our discussion of Sellase, besides being part of the church 
service, is used to praise important personalities and express 
warm fee lings. As a rule miiwiiddes is the last stanza com­
posed for correction. When the studenl masters it the teacher 
orders him to compose, on a fi xed day for the church service, 
" Kebr Veeti and ~tana Mogar the recitation of which at the 
public church service climaxes the graduation ceremony. This 
is the highest and happiest day in the school life of the 
student. From this day on he is not called any more a 
student or pupil but a disciple (Diiqqii Mazmur). 

The different stanzas from Gubae Qana to Mawaddes, 
excluding the shorl " wazemas" and "sahICka" are called 
" mulubet" . 

In addition to these, of course, there arc others, more 
important stanzas than these for the church service but these 
are not composed at the school for practice correction. St~ · 
dents hear them said at the church service and study thelT 
compositions. As such although they are acknowledged Geez 
stanzas , they are out of the school curriculum. For that 
reason this study does not include their analyse:§ but only 
their names. And they are: 

1. Kweliekemu 
n. Ai::i::er Kwellekemu 

Ill. Heniiha 
IV. Ezi Kebr yCiti 
V. Geez Kebr yeeti 

VI. Ezl Etana mogiir 
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VU. Geez Etana mogar 
vrn. Ezi Asara negus 

IX. Geez Asiirii negus 

All thi s Qenc work is done Mondays through Fridays. 
On Saturadys and Sundays grammar, sentence construction 
and syntax arc given. 

Sample sentences for practice 

n~ "'l.D 9"hm.1. '),h.C 001ldl.C) I 
l'''hm.C1 001'4") roy' MU1b-'f') ~'I'I..r:· . 
11M. h~wl.r: 11M.' 11M. h~"'l.r:u· ~ ,lIM.,h1. ,\11 
1Idl.~· I aro- aW'1 oro·,I'-)· mJ'. U1~ j~J'. • 
n 11M. h~"'l.r:h ~h ·OM. ,hI. ')0 1Idl.~ f 

am· II'fo! alD' Oro-4'1I mY. U1~ 'tY. ' 
11M. h7."'l.r:II'OD· MY.m· ,hI. '\0 1Idl.~ f 

~ ... lD1f. 1··1 oar9l'fw- mY. U1~ U." 
11M . h~"'l.r:Y ~lIM.')· ,hI. ')0 1I,h.~e f 

~ID' 1\,,)"1 om'91,)' roy. U1~ '/.Y." 
n 11M.'" h~·tr:h. ~h. 11M. ,hI. ')0 1Idl.~· I 

It·)· II'Y.! ~m' n 'I':('1 0"""''/1 mY. U1~ 't Y. 
11M. h~"'l.r:ln ~~1M' ,hI. ')0 1Idl.{·' 
~OJ' ~"f'1'1 om·911·", OJy. tl1~ '(.f. ' 
I. h 'IO')- h 7."'l.r:tn ~1J1 11M. ,hI. ')0 1Idl.~· f 

~.f·:f· II'fo ~lD' ~n"'1 0",,<111'''' wr. m~ YOY., 
11M. t,7."'l.r:~ ~. '" ,hI. '\0 ·Odl.~ f 

~O" ~l1 oro·4'''S my. tl1~ 'tY.' 
·OM. h~wl.r:1 ~) ,hI. '10 1Idl.~ f 

~ro- M'1 0(1)-4"1 mY. tl1~ 'tY. , 
h~"'l.l.h 
h''''' 11M\. h~".l.lJu· MIM. "x~h ')'0 /I.·H, f 

to"" ~ro- ~""I oro-.,.'!iro- my. /I.~·II ""III ' 
h''''' 117. .... h~"'l.I.IJII'..,. MY.W- ooX7.h '\0 /I.·1-h I 
h H ' ~ro- m11'.1·1 ow-.,.y~:"" my. ,/I.~·tI 00"111 
t,H' 1I~"" h~"l.hY ~1I~""')' oox~h '10 /I.·)·h I 

h''''' ~m' 1\,')'1 o.,..,.Y'1- lilY. /1.')-11 00"111' 
h''''' 1I~"" h~".1.1J1I'1 ~h1M' 1Q7.h '10 1I.,1-h I 

hT'" ~"" ... .,.':(., om-n'fro- my. O.~·u "'''MII' 
h''''' 1I~"" h7.".l.h~ /I.'" 1Q7.h ')0 /I.~·h I 
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hJ'~ ~m· h~'1 0,,,,,,1,"1 my. 11-1-11 ',·OO/lnll' 
h'l-!' ilM. hh"'l.Gh~ 1I~ 1%11 '~n il""ch, 
hH' ~... h>.'J O ... .,.1iJ mY. 111CII "'''''/lnll , 

hh"'l.e'" 
bY. ... hh"'l.e .... u· lIilM. "'~ '~n il""e .... 
OJJp.';f· ~ ... J h ... .,. ... ·} mY. 1116-~:'" 't?p " 
~ ilM. hh"'l.e"'h IIh by .... 1ilh· '~n il""e .... 
~ ... orr. mJp.';f· 0 ... .,..,.11 mY. 11'/6-'1'.,. " 'OOIIIl- " 
bY.'" hh"'l.e or... MY..,. "'~ 'In il""e ... · f 
OJJp.';f· OJJp.·f·J 0 ... .,..,.'1'.,· my. 1116-'1' to· 't?p , OJII'" 

This kind of drill continues throughout the parts of 
speeches and particles. 

As he leaves, here, his title "student" and assumes the 
title" disciple", if he has already learnt some parts of deggwa 
before he attended Q6ne school, people begin to address 

I 
him as " Yeneta", a title given to learned church men. From 
now on his social status differs from that of the ordinary 
priests and deacons. People begin to give him a standing 
position and place of learned man, only second to Miirigeta. 
By now he ought to have been able to compose "mulubet" 
in one hour . 

This is the high pinnacle from which one d isciple can 
see all the dimensions leading to various branches of his 
further studies. After this the branches to be chosen are the 
following ; 

a) Advanced Qene 
b) Advanced Zema 
c) Commentary Schools of the Scriptures 
d) Astronomy 

Let us pursue the story of our advanced Qene student. 

HIGHER QENE EOUCATION, 

I. General preparation for Mastership 

After th.e first graduation as an ordinary ba laqene Of 

yetAqaiHIe , If OUf disciple decides to specialize in this 
fi.cld and be a qene master ht continues his advanced studies 
elth, r under hi s former teacher or another. 

Many. disciples change masters to acquaint themselves 
10 the different types of qene compositions, whi le others 
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continue in the same schools. If it is in WaSera, where there 
are many masters of diff erent qene schools, an intelligent 
disciple may study a ll the qene types without wandering 
from place to place in search of other masters. 

At the elementary stage any student is supposed to study 
and compose about 70 different qcne forms but at the ad· 
vanced level he is expected 10 learn a t least 250-300 before 
he tries to be promoted to any higher qene position. 1l 

After this, in additi on to his qene study, he learns ad· 
vanced Geez and syntax. By now he should have compiled 
litt le dictionary of his own and copied grammar and syntax 
books of different school masters. Meanwhile he composes 
daily from 2-4 "mulu bet" and submits them to his master 
for correction. He studies all qene compositions he comes 
across and analyses them critica lly. He is free to reject , accept, 
question the validity or cri ticize and ask references for any 
new phrase fou nd in a new stanza. If he thinks that the 
composition is good, he commits it to memory for future 
reference. He teaches beginners, a task which helps him to 
review his past lessons a nd keeps him always fresh. He hears 
other students subm it their compositions to the master, 
criticizes both the students and the master, offers his own 
cliticism fur correction along side with that of his master, 
who is free to accept, reject or give reasons why he does 
so. Thus he proves his kno wledge through living deeds and 
not by passive knowledge. I) 

2. Gelbata 

The advanced Qene disciple continues to show his a bility, 
fOi example, when anyone, ei ther his ma ster or one of his 
fellow disciples utters a line he supplies the next one before 
tbe composer or improviser says it. This action is called 
nataqa. It means "prediction" or anticipation", snatching before 
~hey are uttered by the speakers themselves. When the disciple 
p~oves himself to be good fo r this level the master promotes 
him to the level of gelbii ta. 

11 . Nebiyye Leul (Mllrigeta), in the Ministry of Interior Addis Ababa. 
12. a) Habla. Mariam Worqeneh, Op. Cit. pp, 182-208 . 

b) Mdsha/d SQII-Qsew, Ye Ethiopia MAngesl Matil.miya Bel , Addis 
Ababa. t918 E.C. pp. 299-324. 

13 . Ibid. pp. 89.297 
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At this point our disciple feels sure that sooner or later, 
he will be a q6ne master ir he perseveres in study and practice 
and endures the school tributlaions. Now he is addressed 
by juniors as "Yeneta" (my master) and by his equals as 
"ayya" or "Ayewwa". He stops begging ror food because juniors 
help him for that mauer . 

....c:::;:>oGelbiita means to say the reverse, to undo the firn 
by creating the exact opposite to it. The master improvises 
compositions of different levels and stanzas. As soon as he 
fini shes composing, the disciple or giilba~ says the reverse 
and ~ to elwell him. At the first slage giilba~ , the reverser 
studies all the compositions to be reversed by heart and 
retreats to a solitary place, where h! composes the opposite . 
After some time , he returns to recite his reversing composi­
tion in front of his master and the student body for dis­
cussion, debate and criticism, whereby he learns advanced 
defending and attacking mechanisms. But when he gets ex­
pert in this art, he delivers his opposing composition , im­
provising on the spot as soon as the composer fini shes his. 
Then and only then the master authorizes him to correct 
the juniors' compositions. This stage is called asmlggari or 
masniiggiir = hearer of reciting students. From this time he 
begins to help his master in teaching at hii-h level. " 

c . ZirAf. 

By now he , thoroughly knows the language both in theory 
and . practice ; he speaks it fluently and composes qene im­
medIately on the spot as soon as the topic is given to him. 
He has reached the stage of composing off-hand . Then he 
begins to show his capacity not only in words but in deeds 
too. To prove this, he passes the day near his master listen­
ing, hearing the students recite and when his t\lrn c~mes to 
subm~t hi~ compositions, he improvises on the spot and 
submIts hiS qene to his master, who, at this level almOit 
a!ways looks for faults rather than words for appreciation, 
cl.ther to see the defending ability of his disciple or to know 
hIS power of memory in referring to the various formulae 
for everythin~ he puts in his compositioqs. At last when 
the master thinks that his disciple is able to solve and answer 
any qene question facing him , he invites so me learned people 

14. InbaqOln. Op. cu. p. $7 
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secretly, without the knowledge of the disciple concerned. 
Then when everything gets ready, the master calls the galb§.e 
or asnaggari in front of tbe assembled guests and students, 
and gives him both the topic and rhyming syllable and orders 
him to improvise. As soon as the disciple hears this order, 
kisses the floor, the knees of his master and the invited 
guests tben be stands in the middle and improvises starting 
with Gubae Qana and ending with Mawaddes as he is ordered. 
At the end of his improvisation, he is subject to explain and 
analyse and defend every detail of his compositions. If he 
succeeds, his graduation as "zarafi" is celebrated the following 
evening over some drink and cooked pulses. On the gradua­
tion day students and invited guests are free to ask him any 
questions they li ke, relating to qene and the Geez language. 
If he fail s, his graduation has to be postponed to an un­
known - date. On the other hand if he succeeds he automa­
tically assumes the title " zarafi" and is considered as an 
apprentice student teacher or assistant master. From this 
day on he delivers his improvised compositions, sitting, but 
in the language classes he lectures, standing, until he graduates 
as qene master. 

After z1i.rllfa ,he stays with his master at least fo r two 
years, learning teaching method, the last advanced qene types 
and the most odvanced levels of the Geez grammar and 
syntax. During this last period be is both an apprentise 
teacher and a disciple of high standing. 16 

4. The Filial Graduation from Qeoe School 

When the master has covered ail the qene syllabus re­
quired of a qene disciple, he fixes a day for graduation and 
tells him. On that day if the birth place of the disciple con­
cerned is near, friends and relatives are invited. However, 
many a time the disciple's birth place is remote and so no 
~ne of his relatives can participate in this last and most 
Important graduation ceremony. It is usually attended only 
by his fellow students and friends of bis master. 

The feast is prepared according to the will and ability 
or the .graduate. Some prayers are said and benediction gi~en. 
He dehvers as many compositions as the invit~d guests WJS~ . 
Then, at last he is seated on the chair of his master. This 
seals the symbolic graduation ceremony. 

16. M3rigeta B1I.sha 
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Glossary 

Glossary of the Geez and Amharic Terms used in this 
study. 

Ah\qa 

Araray 

Asnigglli 

= I . 
2. 

Dean or Head of a "dabr" church. 
The leading student 

= One of the three melodies devised 
by St . Yared. 

A disciple entitled to correct Qene 
compositions of the junior students. 

AD.a and Ayewlt'a = 

£.1 

T itles addressed among equal disci ples. 

A kind of three melodies. mode of 
chanti ng created by St. Yared. 

Geez 

Marigeta 

Mulu bet 

Qen. 
Qene Bet 

Ro. 
Yeneta 

Ztma 
Zeroa Bet 

I . One of the three melodies, creat­
ed and developed by St. Yared. 
2 . An ancient semItIc Ethiopian 
language, which is not spoken any­
more but is used as liturgical Ian· 
guage of the church. 
3 . A way of reading with intona­
tions and stresses. 
A title given to a graduate from the 
traditional church school at least In 

onc branch . 
""'" The seven types o r stanza. 
= A codified type of poetry. 

An insti tution. where Qene . 
and Geez are taught. 
A title below the king 
A title given to a learned 
teacher by his students. 
Music 

~ijS~ol. 
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